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DEPARTMENT OF THE INTERIOR,
BUREAU oF EDUCATION,
Washington, D, C., April 3, 1877.
Sir: The International Educational Conference, held in connection
with the International Exhibition at Philadelphia last summer, passed
the following resolution:

Resolved, That, in the opinion of this conference, it is desirable that there shounld be
held at the next universal exposition an international educational congress, and that
the -'|ni||-1' sStates Commissioner of Edocation is here by requested to take such ste iPE,
whether by correspondence with foreign povernments or otherwise 88 to him shall seem
most proper to bring about that result.

[t seems most essential, in the execution of the purpose committed to
me by the confe rence, to i: Ave printed copies of its proce edings, as the
basis of J,iﬂ:'”miﬂ:l]'illq:]l{f" with foreign powers. The information coneern-
ing the state of education in other countries, as it was given informally
by the residents of the different conntries who were present during the
session of the conference, will be of special interest to the educators of
this country.

[ therefore recommend that the report of the proceedings be pub-
lished,

I am, sir, very respectfully, your obedient servant,
JOHN EATON,
Commiissioner.
The Hon. the SECRETARY OF THE INTERIOR.

,\ililt'tﬂ'i‘t], and Illl]r]fl:_':tlinsl ordered,
SCHURZ
Seeretary.




[On the evening of June 26, 1876, a number of persons interested in
education met by invitation in the judges’ pavilion, to consider the proj-
ect of holding a series of more or less formal conferences upon ednea-
tion during the progress of the Exhibition. Several subsequent meet-
ings were held in the parlorsof the Pennsylvania Educational Hall, and
many interesting statements were made by both foreign and American
educators. Among those who spoke were Dr. Philip da Motta, ol Brazil;
Professor Meyerberg, of Sweden ; Hon, J. H. Smart, superintendent of

public instruction for the State of Indiana; Rev, Dr. Jacokes, of Michi-
gan; Hon. J. P. Wickersham, superintendent of public instruction of
Pennsylvania; Dr. S.P. May, of the educational department of Ontario,
Canada, and others, At these preliminary meetings Dr. J. P, Wicker-
sham, of Pennsylvania, or Dr. J. W, Hoyt, of Wisconsin, usually pre-

sided. |

THE INFORMAL INTERNATIONAL CONFERENCE ON
EDUCATION.

It will be observed that the following pages, which contain the reports
of the daily transactions of the eduocational conference held in Phila-
delphia during the progress of the International Exhibition, do not pur-
port to be anything but the verbatim reports of an informal assembly.

Owing to a variety of causes, the formal international conference
which had been suggested by the United States Commissioner of Edu-
cation early in January, 1874, as a desirable feature of the exhibition
in 1876, and which had met the approval of many distinguished Ameri-
ean and foreign educators, had proved impracticable; consequently no
official notice that such a congress was to be held had been sent to
foreign governments, It follows that no aunthorized delegates were ap-
pointed by these governments, and that the gentlemen—among them dis-
tinguished edncators and friends of eduncation from foreign countries—
who participated in the proceedings of these conferences were present
in their private capacity, attending only as especially invited or as at-
tracted by their interest in the subjeet of edneation. This explanatory
statement is due to those gentlemen who took part in the proceedings
anid debates.

Their position was fully anderstood by their fellow-members of the
conference, and also the fact that their statements about the condition
of education in their respective countries were in no respeet official.

Their presence, however, was warmly welecomed, and added greatly
to the interest of the sessions; and while the conference at Philadelphia
was not itself, as it had been hoped that it wonld be, the first world’s
educational congress, it is believed that it will prove, in accordance
with the formal resolution by it adopted, which is printed on the preced-
ing page, the origin of the first international educational congress, to be
held during the progress of the world’s exposition in Paris in 1873,

All endeavors for advancing man’s welfare by increasing his intelli-
gence are directed toward the diffusion of a knowledge of the best
methods which have been devised, and a consequent enhancement of the
benefits which those methods may secure. In this purpose education is
not behind. Central as a cause in its relation to other agencies, like
them it encounters limitations of language and intercommuniecation.
FEdueators, though speaking of the one sabject, man, and his divers
phases of development, do not use terms by which they can understand
each other., Commercial enterprise, in the prosecution of its plans
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among all nations, encounters similar difficunlties, and seeks to overcome
them by much going to and fro and by many conferences, hoping that
terms on essential points, or deseriptive of the great commodities of
trade, may be adopted, with a meaning gufficiently common or |1|1iw~r:.u:1l
to renderthe comparison of prices and quotat ions trustworthy. Christian
statesmanship, inspired by the same motives, secks in a similar way, by
enlargingthe scope of internationallaw, to avoid bloodshed. The philo-
sophical student of education feels the force of this lesson. He would
draw his arguments from the experience of all people, and accord to all
the benefit of their eonclusions. This is especially true in our country,
where neither precedents nor decrees give direction to affairs, but where
their course must follow the average sentiment of the whole people: This
feeling, wide spread among our teachers and school officers, has exacted
of this Office an acquaintance with educational facts wherever education
or the lack of it has tanght a lesson that may be to their advantage.
Speculation upon the topies of human development, though as_ever use-
ful in its suggestiveness, is more than in any previous age, perhaps, com-
pelled to come to the test of facts. The demand is not, what is conject-
ured, but what is the fact.

In the discharge of this duty this Office has come into delightful in-
tercourse with the great centres of organie educational action. The
conditions that may improve this intercourse and the great benefits
that may result from it have deeply impressed me. With a view to its

further promotion, I took the liberty to suggest, in January, 1874, among
other objects to be aimed at in connection with our Centennial, that an
international educational congress be held. The project was uniformly
received with favor.

A statement of the steps which led finally to the conference at Phila-
delphia will be found in the following pages :

INTERNATIONAL EDUCATIONAL STATISTIOS.®

Preliminary to the reports of the proceedings of the daily sessions of
the conference, it has been thought important, as bearing directly upon
the subject of international educational statisties, to insert here the
following free translation of a paper written by Dr. Ficker, imperial
counsellor at Vienna, Austria, which is taken from the introdunetion of
an article in Schmid’s Pedagogical Encyclopedia. The distingunished
author is acknowledged to be one of the most eminent statisticians of
Europe. '

School statisties include an exhibit of the actual state of edncation, and its results
at a eoertain given moment, with a view of ascertaining the laws which regulate them,
The very name, which perhaps had better be **edocational statistics,” shows the im-
portance as well as the difficulty of the subject, which during the last decade has mora
than ever before ocenpied the attention of statisticians.

It may well be asked whether there can be any educational statistics, and it bas
geamed donbtfnl whether statisticians, with the means at their comnmand, conld snc-
cossfully enter a field where the exhibit of mere facts would least of all seem snfficient.

* Circnlar of Information of the Burean of Education for Anguost, 1570,
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Education, however, is not altogether beyond the statistician’s reach. Tables are cer-
tainly the most important, but not the only, element of his exhibit. He may also give
existing facts and results obtained in the form of a brief summary, only it shonld ba
borne in mind that he has to deal with & summary of facts and the 'il;:"-'l.*l.‘!jlllh-li[ of
aws, On no other field of inquiry, perhaps, will he have to weigh each expression so
carefully, in order to avoid even the appearance of mixing individual opinions with
his exhibit of facts, or of merely coloring them according to his own point of view,

The fact that there are limits bevond which statistics eannot go mnst not deter the
statistician. Even in that part of statistics which oceupies itself most with mere
fignres — finanecial statisties — there are points which the statistician ecannot reach.
The mere ineome and expenditare, the debit and eredit of a state, do not fully show
its finanecial capacity ; they do not show inhow far the property and the [ncut;m of a
nation are placed at the disposal of the government throngh the patriotism of the
]wuplu and their H_\'HIEHH]I}' for the governments, or llj’ the administrative :|:|.'1:~.!|i||{-,r:,,-',
and what confidence these two powers enjoy in the great market of the world —
which elements are yet requoired for a just estimate of a country’s finanecial power,
Military statistics become unavailing at the point where the spirit animating an army,
that most important source of great and glorious deeds, comes into question. Shoulid
no attempt be made to give edueational statisties, because they also have their limits ?
because it will be difficult, if not absolutely impossible, to give all the individual
methods of instroction, or the free form of seientific activity at a university ¥ Most
assuredly not ; for even if only attempts are made, the way may be cleared, and the
limits of inguiry more clearly defined.

The development of statistics as a science has convinced statisticians that there is
only one admissible method of giving faets, viz: the comparative method, the results
of which gain all the more trustworthiness the wider the range from which facts have
been gathered. The question as to whether there can be any educational statistics
paturally leads to the question of the possibility of infernational educational statistics.

It cannot be denied that the best and noblest blossom on the tres of human eulture —
the development of the intellect and of morals — blpoms in every country, on its own
ground, and nnder peculiar conditions. The eduecational system of a nation bears,
therefore, in every country its own distinetive impress, to nnderstand which thor-
oughly would require a retrospective view as well as a study of the present condition,
The same difference observable in the financial, military, or commercial state of na-
tions may also be seen in their different educational systems.

It does not, however, seam impossible to eompare the school statistics of different
nations. For no other object did the statistical congress meet but to compare the
statisties from different states and find a common system of statistics applicable to all.
Comparative statisties also devote attention to the peculiar institulions of each na-
tion, and their aim is to fix those expressions of national life which are common to all
nations as a lasting resulf, as something independent of external differences, as the
true expression of the eternal laws that govern the life of all nations. If it should
prove impossible to find and apply common statistical forms to different nations in
those respects where miore uniformity exists, international statisties would have to
remain an unexplored field for centuries to come. The possibility of international
eduecational statistics, however, is guaranteed, if by nothing else, by the solidarity of
natious and states with regard to all the powers of maintaining or destroying :l‘bﬂli—
darity which no philosopher has as yet been able to argne away.

The way in which education develops itself ina conntry will be the only snre stand-
ard of measuring the intelleetualdevelopment of its inhabitants, The gathering and
exhibiting of the facts which express this development are therefore synonymous
with the statisticsof a nation’s most cherished treasure—its intellectual dévelopment.
And as there is only one true intellectual development, though showing itself in dif-
ferent forms, thos there can also be only one way of statistically representing it. Ed-
uneational statisties must, therefors, besides schools, in the proper semse of the word,
alzo inelude wll other institutions for the pr mnotion of 2eience and art.
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International educational statisties mnst, therefore, have regard to institutions which
may exist in one and not in another state, where, it may be, education has not yet
reached a sufficiently high degree of development, or where pecaliar eirenmstances
prevent the establishment of certain institutions of learning; provided only that such
facts form really essential points in the educational system of a nation, for educational
statistics are not to be a mere curiosity shop.

Since there is no doubt, then, as to the feasibility of exhibiting the educational

statistics of a country, it will mueh less be doubted that such an exhibit will exercise

a beneficial influence on edneation itself, Here, also, a8 in so many other vespects, it

proves troe that good statistics ave the common property of the whole nation. Napo-
leon said: “Stafistics mean the keeping of an exact acconut of a nation’s affairs, and
without such an aeceount there is no safety.” And Gothe said, *“ I do not know whether
figures govern the world, but this I do know, they show how it is governed.”

Good educational statistics will show the present generation oceupied with earing for
a future one; they will faithfully depict a nation’s hopes and fears connected with this
eare, and will thereby enable states and individuals to preserve the intellectual heritage
of centuries long gone by, and transmit it to the coming generations. Lducational
statistics alone can show the way ont of the bewildering maze of ditfferent eduncational
systoms. They will be of more than ordinary importance in a state occupied with a
reform of its educational system ; all such reforms wo nld bLuild on & very unsafe
foundation if they had not been preceded and were not constantly accompanied by

most exhaustive edocational statistics.
INTERNATIONAL STATISTICAL CONGRESSES.

As pertinent to the article of Dr. Ficker, from which the preceding
citations were made, there is subjoined a brief account of the considera-
tion which the various international statistical congresses have bestowed
on the subject of educational statistics.

The first congress met at Brussels, in 1853, The subject of sehool statistics came up
too late to be seriously diseussed. The second congress met at Paris, in 1855 ; the pro-
gramme for educational statistics was referred to the next meeting, and only a sched-
ule for school statistics in larger cities recommended for general adoption. The third
congress met at Vienna, in 1857, Very full schedules for educational statistics, embrae-
ing primary, secondary, superior, special, and professional instruction, prepared by
Dr. Ficker, were laid before the congress and almost unanimously recommended.
Most of the Enropean states adopted these schedules to a greater or less degree, The
fourth congress, which met in London, in 1360, and the fifth, which met at Berlin, in
1863, did not discuss school statistics, considering that the subject had been exhansted
by the results of the congress at Vienna. The sixth congress met at Florence, in 1867 ;
the snbject of statistics of schools of the fine arts and music was discussed, and sched-
ules adopted for such schools, as well as for statistics of libraries, archives, museumns,
&o. The seventh congress met at the Hague, in 1569; the subject of 8 common sys-
tem of educational statistics for all the Enropean states was diseussed, aud Dr. Ficker
was charged to prepare comprehensive schedules for international educational statis-
tics to be laid before the next meeting of the congress. The eighth statistical con-
gress met at St. Petersburg, in 1872; a paper was presented on American edueational
slatistics,

The informal nature of these c¢onferences, preclading for the most
part any possibility of elaborate preparation by those who participated
in the proceedings or took part in the extempore debates, should be
borne in mind by the reader, as well as the fact that it has been no part
of the purpose of this report to test the statements so made by com-
parison with official educational reports of the various governments.

11

FIRST SESSION.

JUDGES' PAVILION, CENTENNIAL GROUNDS,
Philadelphia, Pa., July 17, 1876—3 p. m.

The international educational conference convened at 3 oclock p.
m., Monday, July 17, 1876, in the judges’ pavilion.

Commissioner EATON said that, the hour for the assembling of this con-
ference having arrived, as chairman of the committee on organization,
he was instructed to call the body to order. He then called upon Rev.
3. 8. Laws, D. D., president of the University of Missouri, to open with
prayer.

At the conelusion of the prayer Commissioner Eaton read the names
of the gentlemen nominated by the committee on organization to act
as officers, viz:

President.—Sir Redmond Barry, of Australia.

Vice- Presidents.— Hon, William F. Phelps, president of the National
Edueational Association ; Hon. J, P. Wickersham, State superintendent
of education for Pennsylvania; Dr. Philip da Motta, of Brazil ; Hon,
J. George Hodgins, of Canada; Hon. Fuojimaro Tanaka, of Japan ;
Sir William Thompson, of England ;: Mr. G. Videla Dorna, of the Ar-
gentine Republic; Hon. II. R. Hitcheock, of the Hawaiian Islands ;
Prof. C. J. Meyerberg, of Sweden.

Neeretaries.— Dr, Charles Warren, chief clerk, and Prof. C. H, Pluggé,
translator, of the Borean of Education.

Stenographer.— Mr. C. A. Spofford, of the Bureau of Bduecation.

After reading the list of officers, Commissioner Eaton said that, in
the absence of the president, Sir Edmund Barry, he would request one
of the American vice presidents, Dr. Phelps, president of the Na-
tional Educational Association, to take the chair.

Dr. PHELPS then took the chair, and said, as had already been
announced, that in the absence of the distinguished gentleman who had
hf_‘.{!ifl invited to preside over this congress, he was called upon to act
until his arrival. He wished, briefly, to congratulate the conference
upon the assembling in this spot of the first international educational
congress ever convened in this country. That its deliberations would be
franght with the deepest interest to us as American edacators, and also
prove of great benelit to our foreign co-laborers as well as ourselves, he
had “”F the slightest doubt. We desire, as the educators of the young-
est nation in existence, to learn from those who are older, and who by
E-Izeir experience have gathered those rich fruits of wisdom which grow
in this field. He thanked the conference for calling him to preside in
this place, even temporarily. He said he would not oceupy time with
any extended remarks, but wouald eall upon Hon. John Eaton, Commis
sioner of Education, to state the purpose of the conference.

Commissioner EATON said many were aware that the educators in the
United States have been anxious since the prospect of this exhibition
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was before them that edncation should receive a new impulse; and,
while they desired an exhibition as perfest as possible from our own
and i'rmn..f(}mign countries, they also desired that the edncators ;.’;:IHI-r
ered here should have opportunities for free conference, and ”I‘:IL ont of
these conferences shonld not UT[L'I,' Zrow resnlts in the way of papers,
diseussions, collections, and suggestions, but that Hli'i'i'1!'.-'~ll*i.l'|l|‘] be organ-
1zed a permanent international conference to meet |u*|'n;?1lu::tﬂ.‘.~' on such
oceasions as might be determined. The first thought of l.ImI;.:vmlunwn
who were diseussing this subject was, that it should be a formal con-
gress, embracing perhaps two weeks' work; and :tnrrmimm‘lvn-.:t{ Wis
had in this direction. A report was to be made to a meeting of 1-!“"
Superintendence Department of the National |‘]II|III'!-:ITI{}PI11:1| ;’Lssm_!.m-
tion expected to be held in Washington last winter. That .|1|:-u.t||tg
did not oeeur; the report was not made, and the whole plan, of course,
passed by. But a body of State and city superintendents :ltllll ()l:!ll‘l‘
ofticers of the association met informally in this city in eonnection with
the preparation for the Centennial Exhibition, and the plan was sub-
mitted to them. They informally agreed that a committee then organ-
ized upon the subject of the exhibition® should go on and make the
best of this preparation, seeking to organize an international eonference
in connection with the National Hducational Association meeting ap-
pointed for Baltimore in July, which has just e¢losed. When the time
for the Baltimore meeting came, we found that quite a number of our
foreign friends were so ocenpied with their daties here connected with
the exhibition that it was impossible for them to be present. Moreover,
none of’ them had any directions from his government to participate
in an international edueational congress. It was then decided that
those who conld on their own responsibility and without preparation

participate with us in these conferences, should be invited to do so:-

and that an attempt should be made to organize,in a most informal
way, an international meeting here if a sufficient number wonld agree
to come forward and ecoiperate.

Lt was believed that a sufficient number of pledges were had, and we
are here as the resualt,

The cireumstances, the conditions, the obhjects of our assemblage need
no extended announcement or deseription. Ouar purpose is that these
hours shall be hours of work— work, not on the machinery of the meet-
ings, the selection of officers, the preparation of rules, but work in the
consideration of the great problems of education ; and with a view to
carrying out that desire as thus expressed this programme has been
prepared. The committee is authorized to announce that foreign and

* This committes consisted of the following goentlemen : Hon., John J
sStates Commissioner of Edaeation : Hon, John .
publie schools; Hon. J.

faton, United
Philbrick, snperintendont Boston
P. Wickersham, State superintendent of publie instroetion,
I"l'!ll].\"". Ivania: Hon. W. H, Ruither, State superintendoent of public

instraetion, Yir-
ginia; Hon, Alouzo Abernethy, State superintendent of public i]]:\w[]']r:'[,it'll]’ lowa .
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American gentlemen will take part in the exercises to-morrow aund on
future oceasions,

[t was useless to prepare a programme of names of persons who
could not be here; and on account of the absence both of foreign and
American educators, and in the uncertainty as to who will be present
at any particular session, it was thonght advisable to print simply a
schedule of the topies which have been selected for discussion, leaving

the names of the speakers who will take part in the formal debate of the

succeeding session to be announced at the close of each meeting.*

" The following schedule was printed as a preliminary announcement s An interna-
tional educational eonference will be leld io the hall of the Judges’ pavilion on the
grounds of the International Centennial Exhibition, Philadelphia. The first session
will open on Monday, July 17, at 3 p. m.

1. Opening exercises.

2. Topie : Courses of study.

First speaker, Dr. W. T. Harris, superintendent city schools, 8t. Louis, Ma,
Second speaker, Dr. da Motta, of Brazil. '

4. Volunteer speeches.

Further annonncements of topics and speakers will be made as promptly as possible.
The following additional topics have been selected for consideration :

1. Methods of instruction.

A. Elementary.
B. Becondary.
C. Buperior,
. Supervision of instruction.
. Pedagogical musenms or eabinets.
4. Statisties of education.
5. Technical eduecation.
b. The teacher in different conntries:
office.
7. Kindergiirten, Criches, elementary instruction.,
8. University and professional edueation.
4. Compulsory education,
10. Consideration of the organization of an international
11. Woman in education.

preparation, statos, salary, and tenure of

educational congress.

All eduncators and persons interested in education are cordially invited to attend the
sessions of the conferences. The committee in charge of the organization invites the
fullest and freest suggestion and coiperation on the part of the friends of education
as to topiecs and speakers.

It has been found necessary to adapt the eonduct of

the conferences to the circum-
etances under which they are held.

Topics will be announced and two speakers from
different countries will introduce the discussion, after which the subject will be open
for general debate,

The opening speeches will not exceed thirty minutes; voluntary speakers will be
limited to five minutes, exeept by unanimous consent of the conference, when the time
of any speaker may be extended to ten minutes,

It will be more convenient if the discussions ean be held in the English language, but if
any speaker desires to use any other langnage, arrangements will be made for transla-
tion on due notice. In view of these and other ef reamstances, those proposing to vol-
unteer in the debates are desired, when convenient, to_give notice of their intention to
some member of the committee at least as sarly as at the previous meeting.

It is hoped that by compliance with this suggestion a full report of each address can
be obtained, and publication of the entire proceedings effected.
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The committee are extremely desirous that, after the designated
speakers have expressed their views, every moment which remains shall
be oceupied by members on questions before the conference.

We hope that these conferences, informal as they are, will thus be
made of interest and value to educators; for while we recognize that in
fact this magnificent exhibition, with all its countless treasnres of in-
dustry and art, is in itself but the resnlt of the power and marvellons
adaptability of edaeation, we also see that there is here presented an
exceptional opportunity for the study of the appliances and methods of
eduecation as a technieal seience ; and, further, that the coming together
at this time here in Philadelphia of so many distinguished edncators
from our own and foreign lands gives to each of us, as educators, an
opportunity for obtaining the results of wide observation and experience
in the varied methods and systems of edocation throughont the world
which is not likely soon to recur and ought not to pass nnimproved.

We hope, then, that to the interests of education in the United States,
as to those of other arts and industries, lasting advantages may ensue
from the opportunities of this Centennial Exhibition, and we hope by
means of these daily sessions, in informal conference, to secure valuable
and endaring resualts,

The chairman then announced that the fiest paper to be presented to
the conference was on “ Courses of Study,” by Dr. W. T. Harris, of
St. Louis, who was then introduced.

Dr. Harris said that he had been requested by the managers of the
organization of the present body to read the following report prepared
by a committee for the National Educational Association on the subject
of

COUREES OF 8TUDY.

As chairman of a ecommittee appointed to report a course of study
for all grades of sehools, from the primary sehool to the university, I beg
leave to snbmit herewith the results of onr deliberations on this im-
portant theme.

At the ountset, your committee found it necessary to investigate a num-
ber of difficult questions, all of which have a practical bearing upon the
definition of a course of study, its extent, and the relations of its several
parts. In most instances these questions were snggested by real colli-
sions shown to exist between the views held by the expounders of the

rarions edueational systems established in this country,

A brief review of these questions is essential as a preliminary intro-
duction to the grounds which have influenced your committee in the
recommendations which they venture to make.

1. The first question relates to the proper beginning of a course of
study: At what age should the pupil be admitted to school? Upon this
depends, in a large measure, the character of the studies and the tem-
per of the diseipline in the primary school. It is important here to con-
sider the modifying effects of climate and the nature of parental train-
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ing at home. In the northern sections of the country, children mav
attend school one or two years earlier than in the southern sections. fh
child may be safely placed in school at the age of five. or even less, in
the cooler climates, and assigned the ordinary t:l.'il{r:'.’iil re&diurr-i:ml
arithmetic at once; while in warm climates he must begin m:lmulit Six
or seven years ol age, or if earlier, his tasks must be of a less severs
character and not so prolonged.
To some of your committee the Kindergarten has commended itself as
a desirable beginning of the primary course. At the age of five years
possibly at four, the child may be brought under its tmir'uinc:. 'I.'i'lf'; 111'iuj
cipal objects aimed at in the Kindergarten course of inf-‘.tm.utiml are, (1)
wkill in the recognition and production of forms. The hand and (‘&Ti:a.{'ﬁ
disciplined in the most effective manner by the several ﬂﬂclllmtilﬂllﬁ of
cutting out shapes in paper, weaving patterns in different colors per-
ffu'ating' card-board, and working pietures in colored threads, ':H:rn.*;tru{-,-
tion of geometrical and other figures by means of sticks and softened
peas, modelling of designs in clay, ruling paper, and drawing symmetri-
eal figures, (2) The theoretical knowledge of form and number is
t *ﬂ_inrd by the use of blocks representing the elementary gEDT]!{!H‘iU:I;I
solids ; eounting, the :-ltrfljffrzi';lr'j,‘ rales of arithmetie, the use of fractions
are taught by means of these bloelks, (3) Besides this, the child i.f-:
tanght ‘ru!nuizlc lessons in manners. He eats his ]llll[:]:: at the tal}lé
.‘i-pI'L'ELI'.ll i a proper manner, and learns neatness, cleanliness, and the con-
ventional etiquette that marks polite behavior at meals. (4) Inthe games
which are played, the imagination is exercised in a lively nmun;ﬁ*t Elll;?
the healthtul training of the body is secured. The session of th.esl{.in-
{Ilurg';;rtcu usually lasts for about three hours per day, and may continue
for one or two or three years, according to the age of the ;‘Jujnil lpon
entrance. It is to be remarked that the element of play is not so prom-
inent a characteristic of the Kindergarten as is claimmﬁ by some of its
mh"ut:n-tea. Moreover, the nurture of the child’s i:]dix:itluality and
{'.nrglua.li!;g; of character, which is obtained in play, is not to be expected
from the play that is pe ‘mitted in the Kindergarten, so mueh as in the
unt urmu:rzllud exercise of his faculties when outside of the school room
Play involves a negative exereise of the will in eaprice and 'l.ll_‘.:-il-l‘ilﬂf'i\'{':
ness that is essential, no doubt, to the development of the feeling of in:
dependence and original power which forms the basis of {!E;HFEIIF:LEI'. But
the school must always direet the pupil’s efforts into ﬁpﬂuiul rational
channels of activity, and hence act as a restraining influence upon the
untamed will. The Kindergarten resirains, tiu‘:tl{-‘,'hhi[l ti:e.rrt*uthwt' man-
ner .p:msihle. Lt furnishes a training nearest .1;tp:‘mmhin:.l'-lmil cﬁ' tfh-:*
.mnn!;r_; and is the proper transition from family to school, ;11.1'{‘?11'51}0“;
in ru!ltlu':ltin,u' manual skill, and in the acquirement of a familiar knowl-
E'TL‘_{LI' ol geometrical form and nomerical computation, as well as a train-
ing in polite habits and usages at so early an age, must be a powerful
lnfluence in molding the future life of Lh(l. child. T
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2. Where the Kindergarten does not precede the ordinary conrse of
primary instruction, the first studies of the course are reading, writing,

and arithmetie,

The second difficult question that met your committee in their inves-

tigation was to determine the precise value of these and other element-
ary studies both as regards diseipline of mind obtained in their acqnire-
ment, and their usefulness to the individual in gaining further knowledge.
It was necessary to compare one branch of stady with another, While
some educational writers contend that the art of drawing, or oral lessons
in natural science are of more real importance than reading and writing
or arithmetie, others contend that the latter studies are of a fanda-
mental character, altogether unique, and not to be compared with the
former, for the reason that these studies (reading and arithmetic) are of
universal use and value, while such studies as drawing and the natural
sciences are special in their character. The arts of reading and writing
enable their possessor to participate in the treasured wisdom of the
ace.  Without them he can gain knowledge only throngh his own
senses and the oral tradition of his companions. By the aid of reading
and writing he can avail himself of the senses of all mankind in all
ages of the world and transmit his own contribution to the race in turn.
By arithmetie he is able to measure the quantity of the world about him,
at least so far as he can reduce it to number. Deprive man of the power
of counting and calculating, and the world of things recedes into a vagne
and uneertain relation to him, so that his power over it diminishes to
zero.  With numerical caleulation he can divide and conquer it: he can
rule matter by spiritnal might; without this art his relation to the
world is that of the savage to his fetich.

In whatever form this question has been viewed by your committee,
the paramount value of reading, writing, and arithmetie over all other
branches in the conrse of stndy has been manifest.

But this has not fully decided the question, The most useful studies
do not of necessity altogether exclude less useful studies.

3. Here, accordingly, your committee met another difficalty, to wit :
how to decide the amount of prominence to be given to industrial
branches in comparison with those chiefly productive of theoretical
culture.

That which seems to lie nearest to the realm of usefulness to the in-
dividual is his special trade or vocation. His culture studies are not so
direetly useful, but are useful at more points in his life and for a greater
period of time. In late years we have seen the whole course of study
challenged. The primary school has been ealled upon to fit the pupil
tor the actual demands of life. The college and university have been
asked to dispense with certain of their disciplinary studies and adopt
others of greater immediate usefulness. Less Latin and Greek and
more science of nature and man, has been the demand. The course of
study has received great modifications; the number of elective branches
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has been inereased. Still the proper adjustment between enlture stud-
les and practical studies does not seem to have been found., Now
that education, as an element of national Strength, has excited so much
attention and become the objeet of so frequent legislation, we are the
more perplexed by this problem. Indeed, there are many problems
here,

4. The question of public and private schools meets us first. Oun the
one hand it is eontended, in the interest of productive industry, that the
public schools, being for the masses who are destined to fill the ranks
of common laborers, should give a semi-technical education, and avoid
purely disciplinary studies. The latter shonld be reserved (it is thought)
for academies and preparatory schools founded by private {ulterp'rise
and open to such of the community as can afford to patronize them.
This means a division in the course of study, one branch of it tending
toward the arts and trades—the education of the laboring classes; the
other branch tending toward high culture—¢g liberal education,” as it
is called. This important question, therefore, met your committes in
this shape: Is the best course of study for the future common laborep
a part or portion of the longer course of study designed to educate the
professional man? Is the complete course of study the same for cilture
and buasiness and the professions, so that whatever section of it be eut
off from the beginning furnishes the best course up to that point,
whether regarded as preparatory to a conti nuation of the course of stud ¥
or as a completed course fitting one for business? To settle this point
It was essential to consider in detail the nature and effects of such dif-
ferences in the course of study as had come to exist in our educational
systems, and especially the tendency to Separate the preparatory course
for colleges and universities from that pursued in the common schools,

The course of study as originally planned for our colleges was a con-
tinuation of that in the so-called grammar school,” in which Latin
grammar was the most important branch of the eurriealum. The com-
mon school course was very meagre, and that of the grammar school
and college was well enough as a continuation of it, At that time very
little development had taken place in the sciences of nature and man ;
English literature had not yet become a great power among the people ;
the printed page in the form of the newspaper and magazine had not
yet opened to the mndividual the great possibilities of convinuing his
theoretic education. What was then a “*liberal education” is inferior
to'a common education now. Although higher eduneation demands on-
ly the same disciplinary studies as preparatory to it that it did for-
merly, merely increasing the amouant, and has recognized the modern
growth of literature and scienece and history by additions to the end of
Its course, in the common school so muech has been added to the dis.
ciplinary studies as to completely change the course. The branches
which initiate the pupil into the seiences of man and nature are better
and better provided for year by year. The eurriculum is continually
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modified so as to adapt it more fully to the wants of the individual in

this epoch. But the higher education has yielded far less to the de-

mands of the age. It has succeeded in repelling the collateral and

information giving studies from its preparatory course, and it admits
them ouly in the form of a supplement at the close of the conrse.”

The course of the common school tends to take the pupil through the
elements of the collateral studies before his preparation for college,
while the course of the college and its special feeders, the academies
and classical schools, does not reach those stadies until after five to
seven years’ apprenticeship in the purely disciplinary studies is com-

pleted.

This difference appears most marked in the course of the public high
school, as contrasted with that of the special preparatory gchools. In
the distriet school are tanght reading, writing, arithmetic, geography,

grammar, and history of the United States. In the course of study in

the publie high school, we find Latin and Greek, Irench and German,
aloebra, geometry, natural philosophy, physical aeography, physiology,
universal history, English literature, and rhetorical work. But a prep-
aration for college usually omits all except the Latin, Greek, and mathe-
maties. Hence the publie high sehool is obliged to provide for a classical
course and a general course, if it would continue the common school
course and at the same time prepare its pupils for college. The influ-
ence of higher education upon the lower is to force the latter to drop its

collateral and information giving studies.
Meanwhile the demand of the age upon the college to curtail its dis-

ciplinary and culture studies, and to give more prominence to the natu-
al sciences, is met only by the increase of these branches in the latter
part of the course, as well as by the establishment of scientific schools
separate from the regular philosophical course; when these separate
schools vequire as a condition of admission to them the completion ot

*The forty-eighth annual report of the president of Harvard College announced
certain changes in the requirements for admission to that nniversity which indicated
very clearly a perception of the difficulty herein deseribed. A better preparation in
English literature, natural science, and modern languages (French or German) was
required. Upon this the report remarks as follows:

“TIn all changes in the preparatory course of study which have been here set forth,
the single aim of the faecnlty has been to make that eourse correspond more nearly
with the best possible course of stndy for young men, up to an average age of eighteen,
who propose to pursue non-professional studies for four years more. As the learning
given in American colleges has been predominantly elassical and mathematieal, it is
not surprising that the proficiency of a eandidate in classics and in mathematics has
been the point chiefly considered in cxaminations for admission. That teachers and
pupils in preparatory schools should direct their efforts mainly to meeting these specitie
demands of the colleges, and should subordinate the intrinsic importance of studies to
their serviceableness in securing admission to college, is the only result that could be
expected. Neitlier teacher nor pupil could be much blamed, for instance, for practically
setting the writing of good Latin above the writing of good English. It 1s plain that
the only remedy for this grave evil is for the eolleges to show by the natore of their
admission examinations that they will not aceept the rudiments of scholarshin as
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the regular college course, they do not fulfil in a direct manner the
popular demand ; when they admit pupils withont sueh pr; mt.[t't s
they omit the calture and discipline which they claim to fi:m HqI{:nT- ]Im-]‘
success in the pursuit of higher science, i it
J. %u view of these facts your committee proceed next to consider the
question of classical eulture, Are Latin and Greek essential ml A e ”
nf' study that shall give thorongh discipline to the pnu;-m':a of fhll u}'“”lwf:
What special ad vantage to culture is derived from the stud 'n;f' I”'nrt' .
'Jlfl:l Greek over that derived from the study of modern hl!r*"l::'lﬂ'{'ut “t;”E
French and German? That these ancient languaces Iiﬂ\':.l rtu:ql:h:ﬁ;u
t:!giﬁ as regards their form or eapability of expression, one nm:\' L*G;!\'iji; H=
huusr_lf' by comparison. DBut when it 18 I‘i‘!ll(‘rllif![;'l'('{l t]nhL Eneli .I..!L
Speaking peoples derive from a Teutonic source only .Ilmupr u;ul:l]‘: If}'l
pressive of special and familiar relations and ideas, wi;i]t* ﬂ;r J*:,II th :jl -\:
shades of thought and generalization they resort to the L'll:iut*tmll {t: : mlt:
voeabulary, it will easily be seen how Important is a :Ii;erlt im;ﬂe[-;:rﬂ*‘-;
those tongues to us if we would nunderstand readily tI;e mn”lﬁ:eg
t!n-m::hr. and express with ease the results of rn:'!I-_%ci'E;m and 5 t'.?e"(}f
g : generaliza-
J_Fue scientific method prevailing in our time tells us that to know
51{”.“'-_“‘ properly we must study it in its histopy. We must be ace ‘ 10“ 2
with its embryology and growth. In this ins;iglit we have 'ti‘i= Jllfll e
the |1L:1t1|1-(la of the much prized disciplinary value of claﬂs:i(: s:::;:;a"; H;It?
:‘1‘1:;11 u.»:ﬂt::}!::,l T|.Jl_’.0p1:‘+ {;mlndnlihe earlier writings belmlginlgétu t.Iu;. .rm:in]{?
: 2 ev lon of 1ts civilization. A stuc ' its classi aces
in |}DSHl‘3HiUEl of the seeds and elemen tary 1111‘:;;12:?315: h‘ii‘;j'*;’:ffeiﬂ:?l: ';“f;
niml grown into its later life, The civilization not only of th.fdgi-;jlirlm
-“!':El.‘q:uilhllu(h]ﬂl.'t, but of the Romanie, Teutonie, Sclavonic tand L‘-pit“ 3 o
p]fs.nl Europe is a Roman and Greek civilization. Gr:*em-u 'I-IHi.{pEn-
originated the stock of ideas that form the basis of -:mr-in?;t]i[tu.tis::ie
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The Greek mind explored the domain of theoretic and wsthetic f*{llllul_‘i*,
and seience draws its categories to-day from the Greek ]:1!:;:!_:413;._!{0, ‘:‘.h;lﬂ.
art points to Greek literature and Greek i:iull][}tlll‘u ;T:ml E'IIH_'.Ilf[L.,'L.tIIILt ]'jl,
perfect models, What eulture we have in these c]lrl-_*ulw:rulh_ {“"]11'1;:: ; t
well acquired by the individual nor fully tz.mu]r:r{riu'-mlml |-J"lg. '.llu.l xtlr i. uﬁ
recourse toits original fountains. Rome 1II]'I1IH]1Litl thru 01 g;?nlmtlg., orms
of our eivilization, and our jurisprudence and lugmll:l.tmln :-:l.;1ll ;11‘0.’r|ﬂr1|r_m;_%
their edicts in Roman words; and the form u?" our institutions in 1_:-]11{.- 1
we live and move and have our being as a civil U(}IIIJIHIII][.]:‘—H..Z:{ i i-:ital:f'?
a municipality, a corporation, a free citizen i."IH]{H'."{.'ll with t'lghln.—]'l:-:
Roman. To know ourselves, to realize our past history, HIH% to III-J.:L
alive within ourselves the consciousness of the Ih-\'elupl.nmt of l:}ul“i'rl‘l. |1l-
ization, we must for a period come into close cun}.uul '-.'T‘IIT_l! the IILGI:ILIII‘L;.
in which Greece and Rome portrayed their national I}h*. l_;imgtmgu 15
the clothing of the ideas of a people, a garb woven of ]uur.-l,wl ;;h:u:’rn;«{
and prose reflection. In it we reach the glﬁl‘l‘lllflﬂl {::i!!lagum{;l.l U, Lu
ideas of a people. In this respect the study of Latin “”.'1 Greek fur-
nishes to a European or an American a far higher means of culture th;{n
does any modern language. No one modern language is an me.r::'msm.
type of another, nor does its literature portray _tlm muln';,.n_m::.: ff“ “f of
the civilization of another people, even though it may be an * arrested
development” of some type of civilization. To study the e!uhrynlugy c1:-f
the butterfly we must begin with the caterpillar and not with the .lmlf.ae
fly. So to understand the frog we must study the ta-:};mlu I'HHM.'% l.lm.u
the turtle. French and German have their own evolution and their own
embryology, .2

6. Parsuing this thought we eome to inquire why it is I'I_mt I:mgue};:u
in general should farnish so large a portion of the course of st.mli;. The
spirit of protest demands, “ Why not things 1'utlmr‘l;l1.'m words ! .-‘!:n:d
yet edueation goes on dealing with words! .lt thought, -‘:‘-(tl.i."fll[llllﬂ
thought, be the end of eulture and edueation, it is .:mt :iLl'fi-IlgH afver al I.
that so much is made of the word that expresses it. l‘lungﬂ.:fm .un?,},
transitory phases of processes in nature, the temporary ethh::m n
the great movement of forces. Science seizes tlm.cternal |i|.'l.‘+".‘-1 or forms
of the process itself, and thus deals with what has more '11.|1[1IT.T than
the mere things. Words express not things alone but also forces, proc-
esses. The verification of the word is therefore not through LIIII]FS
alone, but through the synthetic activity of thought. Words stand for
more than mere things.

Looked at as an object of knowledge the world is twofold ; (a) the
world of man—including his realizations in art and literature, in his po-
litical and social institutions, in his science and history; (b) the world
of nature, including the inorganic aspect, and the organie one of pluut.
and animal. In the study of language we find the threefold world of
man as theoretical, practical, and wmsthetic. If we Zo 80 far as to call
the world of man the most important of studies for man, we shall cor-

21

tainly eall langnage the most important study of the course—the one
which gives most clearness of insight to the mind anq the most disci-
pline to its powers. But while the perfection of man is the object and
end of civilization and consequently of all other culture and eduecation,
on the other hand nature is the in:-;trmnenta.iit}- by which this end is
achieved. To the savage man nature is mastep and tj'l‘EIlftI; to eivilized
man nature is servant and thrall. To omit the science of nature from
any couarse of study is to do wrong to the supremacy which man holds
by reason of his empire over nature, To slight the science of |
in a eourse of study, is to insult the object of all study itself,

7. The final difficulty which your committee encountered in their in-
vestigation is the one of the natural and proper order of development
of the topies of the ecourse of study in the mind itself, Such questions
were met as these : ¢ Why not get diseipline of mind first before taking
up collateral branches, such as the natural sciences, the national litera-
ture, and history?? & These topies involve the highest reach of the
mind to be understood properly.” Or the counter position : Why are
not the natural sciences, history, and literature as valuable diseipline
stadies as Latin, Gireek, and mathematics ? and
with them in a course of stady 17

Upon consideration of this question

angunage

; iIf 80, why not begin

of' the order of topies, your com-

mittee is of opinion that each one of the several fields of the objee-
tive world of man and nature should be represented at each point in

the course of study —nature in its organic and inorganic forms, mind
in its theoretical, practical, and wsthetije forms. To those who object
to collateral and information studies side by side with the discipline
studies it may be said that they lay emph

asis on the inorganic phase
of nature by the exclusive study of m

athematies and physics; and on
the theoretical phase of mind, to the exclusion of the practical and
wsthetic phases by the too exelasive study of grammatical forms and
constructions,

To those who object to tha stady of topics that are too diffieult to be
understood in the most comprehensive sense until the close of one’s dis-
ciplinary course, it is sufficient to point out the fact that every subject
has its abstruse side, and that no phase of natural or of human history
can be completely comprehended exeept in and throngh the world itself.
Even the disciplinary studies themselves treat of topics that are not
fully explicable until one has mastered the other studies.

The ehild seizos more vagoely whatever subjeet he studies than the
adalt, His active phantasy is his chief organ. Henece the deseriptive
phases of seience can and should be learned early. TIn secondary edn -
cation the classifications and relations come properly to be considered;
reflection is then the chief mental activity, In the highest phase of
edacation objects are studied as organie wholes— each individual is seen
through the perspective of its history.

Without previons familiar acquaintance wit)y a subject obtained by




studying its first or deseriptive phases, one gets very little insight into
the philosophy ofit, even though he listens to the exposition of a Huxley
or an Agassiz.

That mathematics and the elassic languages are justly regarded as
disciplinary studies in a sense that will not apply to the other studies,
is pretty evident from the reasons already given. Discipline is the proc-
ess by which the will is purified from the sway of appetite and caprice:
In Lis infantile state, as child or savage, man’s will is implicit—not
separate from his desires or appetites. A child or savage is a creature
of impulse. To become rational he must substitute principle for caprice ;
moral forms for impulses., The training requisite to emancipate the will

and elevate it from the stage of impulse to that of moral activity, must
needs possess the following essential characteristies :
(@) It must ocenpy the pupil with what is remote from the interests of

his every-day life. Self-alienation is necessary to scll-knowledge ; in
order to see our own dwelling in its relations to surrounding objects it
is necessary to go out of it and stand at some distance. The atmos-
phere of the classic people of Greece and Rome furnishes the broad con-
trast to our every-day life which enables us to discriminate sharply the
motives which unite to form our impulses.

(b) Inasmuch as the civilization of those classic peoples is the em-
bryonie form of our own, as has already been pointed out, the student
of the classics has the advantage of seeing the universal or regulative
forms of his life (the laws, institutions, and usages which define his
status as a human being,) in their speecial forms and applications. He
learns more readily the universal by stndying it, at first, as a typieal
instance. The invisible cloak of forms wrapped about his life, invisible
because of its general or abstract nature, thus becomes visible to him,
and he acquires the ability to separate his deed from his impulse by the
insertion of general motives. Refleetion takes the place of instinet and
caprice. By studying that which has no direct and obvious relation to
his immediate interests, but whiech is allied to the general forms of his
rational activity, the youth obtains breadth and perspective of practical
insight. The disciplined mind makes its purpose a general one, and
does not allow caprice (likes and dislikes, weariness of the body, curiosity,
love of ease or amusement) to hold sway. Mathematics as the science
of the general relations of time and space, the conditions under which
the existence of nature is possible —has the same relation to man’s phys-
ical existence as classic study has to his humane culture.

This mental discipline is not a matter of perseverance and industry
simply, so that whoever studies any subject thoroughly will get the
same amount of discipline as another, but the object studied must stand
related to the student’s general and rational forms of life and thonght.

Assaming the division already indicated, onr course of study will fall
under five subdivisions, each of which muost be represented at every
stage of progress. A careful survey of this ideal standard discovers the
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i i ine whe he course shall
quality of previons preparation will determine w l.u 1‘,lmr~ the c,?:lxiﬁ ::“m
be very full or whether it shall embrace only a few of thﬁ{} “ill“f'ﬁ-’]r.h'
tive b;nnches; whether the special branches shall be continued for ha

a year each or for a whole year. \ M ‘
a Jljtl;l:iiilz:}:g important branches there should be :m_t:v[:ri.ln:nltlIt;jfi.. ;{;E:::
pupil in the high school; l'm‘ex;lm[‘alﬂ,‘;lll .~:Imu]{i bu'rm!]:“lmi::ﬂi_]:_:u[fl:lil_mi
algebra, and geometry, universal history, buln:-:m‘tutl.ntu i}I -}Ili,]mﬂpl.n_
Btates, history of English literature, rhetoricals, natural j - ¥s

d physical geography. ) : -
ﬂn{.]h:::liing tl::: meslu of physiecal training, L‘-)E(:(}l)t- i 80 t‘;t : ;115. :l‘u:urrt“:}l["
drawing secures it in the form of a uullm'ur of fh%e hand fuft {;,;.,“};;]:ml
eral lil‘t.'.l]}.'lfillflltiﬂ of manual skill, and not including [I|Ii.._‘- glml‘n‘l‘ ;’.J{t —
by the Kindergarten which would precede, or that of 1-E1ur spf.i;m ”;Il‘;uc.;\
ﬂi‘ professions which would succeed this gi:‘ilﬂrﬂ,l Ccourse, 3.,{1:11:‘ r:uur mmh_'
present the following tabulated scheme for a general course o \
trom primary school to nniversity:

DISTRICT OR COMMON SCHOOL.
TOrics I:E'.I..‘c.'ilh'llli TO NATURE.
Itorganie.—Arithmetic, oral lessons in natural philu:-;up!l:l.'.
”?‘_r,.h‘llm':' or Cycliec.—Geography, oral lessons in natural history.
TOPICE RELATING TO MAN, OR "'"THE HUMANITIES.

Theoretical, ( Intelleot, )—Grammar, (reading, writing, parsing, and analyzing.)
Practical, ( Will.)—History, (of United States). -
J;'HHrr'Hq‘fﬂ, (Feeling and Phanfasy.) —Reading seleetions from

literature, drawing,

English and American

HIGH SCHOOL OR PREPARBATORY SCHOOL.
IOPICS NELATING TO NATURE.
' v, analytical geometry, natural
liorganic,—Algebra, geometry, plane trigonometry, analytical geometry, na
ey T Ll - J

hilosophy, chemstry. AR R A
l Organic or Cyclie.—Physical geography, astronomy, (deseriptive,) botany or zodlogy,

rainloo T . : =
I}h:l ) &3 TOFCS RELATING TO MAK, OR ““THE HNUMAXITIES.

Theoretical, (Intellect.)—Latin, Greek, Frencl or German, mental and moral philos-
ophy. B! </, bl 4
Practical, ( Will.)—History, (universal,) Constitution of the United h!-:h:. =
] i " English liter: v3 Bhakespeare «
Fathetical ( Feeling and Phantasy).—History of English literatura; B 111 |u1}}| i
e : ; icals el i
some standard author, (one or more whole works read ;) rhetoricals, (declamation an
composition ;) drawing,
COLLEGE OR UNIVERSITY.
TOIICHE RELATING TO NATURE. _ l
Inorganic—Analytical geometry, spherical trigonometry, differential and integra
: rai I istry, nstre ', (ete., elective.)
calenlus, physics, chemistry, astronomy, ( - J . w )} , 5
Organic or Cyclic—Anatomy and physiology, botany, zodlogy, meteovology, geology
ethnology, (ete., elective.)
TOFICS HRELATING TO MAN, OR “THE HUMANITIES."

i : ¢. Frenc T ' arative philologys
Theoretical, (Intellect. )—Latin, Greek, French or German, comparat I

enantative ot
i i " phi ato ¢ g v, K or Hegel, (or a representative o
Iﬂglﬂ, ill.‘il':}]':-“ of i:]]l]i.'ﬂnlrfl:.., Plato or Aristotle, Kant or 2 {

ancient philosophy and also one of modern philosophy.)

Praclical, (Will.)—Philosophy of history, political economy and sociology, civil and
common law, constitutional history, natural theology, and philosophy of religion.

<Eisthetical, (Feeling and Phantasy.)—Philosophy of art, history of literature, rhetoric,
The great masters compared in some of their greatest works: Ifmm:r,Sn}rhm:].-ﬁ, Dante,
Shakespeare, Gethe, hidias, I'raxiteles, Skopas, Michacl Angelo, Raphael, Mozart,
Beethoven, ete.

The president then introduced Dr, Philip da Motta, of the educa-
tional department of the Empire of Brazil, who made the following
statement regarding the

ORGANIZATION AND SUPE LVISION OF SCHOOLS IN BRAZIL.

Education in Brazil is divided into primary, secondary, higher, tech-
nical, religions, and special training,

Primary and secondary education in the capital of the empire and
higher education in the whole tountry are under the direet control of
the minister of pablic instruction, while in the provinees each provin-
cial government has jurisdiction over its primary and secondary schools,

Besides the above mentioned chief authorities in the chpital and the
provineces, there are inspectors, school boards, and district delegates
whose duty it is to superintend and inspeet public and private primary
and secondary institutions of learning. The inspectors general are the
presiding officers of the school boards. They have to visit once a year
all the schools under their control, and report annually upon the con-
dition of education in their respective distriets,

The school boards have control of the special management of schools,
and in order to enable tham to exercise this suceessfally two competent
practieal teachers are appointed members of each board.

The distriet delegates visit the schools once a month and report upon
the condition of eduecation in their districts every three months,

School taxes are unknown in Brazil. The amount needed for edun-
cational purposes is annually inserted in the budgets of the general and
provineial governments.

Primary instruction is entirely free, even books and clothes being far-
nished to the children of the poor. There are compulsory school laws
for the whole empire ; but these laws cannot e enforced in those parts
of the country where the people live at great distances from towns and
villages.

The law preseribes separate schools for the two sexes and the em-
ployment of male teachers for boys and female teachers for girls,

There are two grades of primary instruction, an elementary course
and an advanced elementary course. The former comprises reading,
writing, the elements of arithmetie, eatechism, the elements of gram-
mar, the comparative study of weights and measures, and needle work
for girls. The latter comprises the Portuguese lﬂnglmge—.reading,
grammar, and orthography — Catholie doetrine, saered history, general

-l

geography and history, especially that of Brazil; natural sciences,
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arithmetic, elements of geometry, land surveying, linear drawing, music,
singing, and gymnasties,

The teachers are appointed by the government. They are selected
from graduates of normal schools or from the corps of assistant teach-
ers who have tanght three years in publie schools.

The branches of instruetion in the normal schools are the same as pre.
seribed for primary schools, with the addition of pedagogy.

The assistant teachers are selected from the graduates of primary
schools, who, after eight yvears’ attendance, have passed their final ex-
amination with distinction. These assistant teachers receive a salary
of 815 a month during the first year. After a successful examination,
they enter the second year with a salary of %23 a month ; and after
another examination at the end of the second year, they are appointed
for the third year as assistants with a salary of 30 a month. The
last successful examination, at the end of the third year, entitles the m
to a regular teachership.

If, in ease of wvacancies, no graduates from novmal sechools are
examined, assistant teachers apply for situations, and a competitive ex
amination takes place, which is open to all who desire to enter the
school service, and those candidates who prove of suflicient eapacity are
appointed. In ecities the teachers' salaries are generally higher than in
the country. The salaries of city school-teachers of the first grade range
from #700 to 3900 per annum, and those of country school teachers from
2400 to 8600. Teachers receive, besides, a dwelling house and some
land, and an extra premium for every pupil they prepare for examina-
tion. After twenty-five vears’ service, and in case of disability at this
period, teachers are entitled to a pension equivalent to their whole sal-
ary. After ten years’ service, a disabled teacher receives a propertional
equivalent.

In the capital of the empire the salaries are never less than 3900 a
year. Iach teacher receives, besides, a good dwelling house and a
preminm for every pupil above the number of thirty in a school. The
premium for boys is 35 cents and that for girls 50 cents per month.
After five years' successful work, teachers are appointed for life; and
after ten years’ service the government grants them the necessary funds
to insure their lives, and thus provide for the future of their families,
After fifteen years’ service their salary is inereased 25 per cent., and
atter twenty-five years’ service they are entitled to a pension as stated
above. Female teachers have the same privileges and receive the same
salaries as male teachers.

Teachers of the second grade receive a salary of #1,200 a year, and
have, besides, the extra privileges allowed teachers of the first grade.

All persons employed in schools are exempt from military service. No
teacher is allowed to devote himself to commercial or other pursuits
while engaged in school service.

Private teaching is allowed in Brazil, but persons who desire to de-
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vote themselves to it have to apply for an authorization from the sehool
boards. Certificates of good character and professional capacity must
be presented. Ladies, when married, are obliged to have a permit from
their husbands, and single ladies must prove that their parents allow
them to teach school.

Giraduates from the Imperial College of Dom Pedro II and of foreizn
higher institutions of learning may teach without further proof of their
capacity.

Boarding schools ean only be established with the approval of school
anthorities, who examine the buildings and the plan of studies. All
private sehools are subject to the inspection of school inspectors, as far
as the sanitary and moral condition of schools is concerned.

Publie school examinations are held in December of each year by the
distriet delegates and a committee of teachers.

Secondary instruetion is given in the Imperial College of Dom Pedro 11,
in the different provincial lyceums, and in a large number of private
schools and eolleges throughout the empire.

The Imperial College of Dom Pedro 11 has a day school and a boarding
school, The school fees are very moderate, and the ehildren of teachers
and of state officers who have been in gervice more than ten vears are
admitted free.

In the boarding school each pupil has to pay %200 per annum for tui-
tion, board, and books. After the third year students receive clothing,
besides, free of charge. Orphans of soldiers who died in the service of
the country are admitted free.

The course of studies, which lasts seven years, comprises the following
branches: Catholiedoctrine, Portuguese, French, English, German, Latin,
Greek, ancient and modern geography, sacred and universal history,
history of Brazil, arithmetie, algebra, geometry and trigonometry,
natural sciences, philosophy, rhetoric and poetry, general literature,
drawing, singing, and gymnastics.

The course of studies in the provineial lyceums comprises Portuguese,
French, English, Latin, geography, universal history, history of Brazil,
arithmetie, algebra, geometry, rhetorie and poetry. In some lyceums,
Greek, natural sciences, book-keeping, drawing, and gymnasties are
also tanght.

The eourse of studies in private colleges is the same as in the above
namwed institutions.
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The following table shows the number of primary ‘mul H}!iiﬁllﬂﬂl"j‘
schools in Brazil, the number of pupils, and the expenditure for publie
education :

{
Expoenditure of the provinees
for public education.

Provineea. Revenue of the proviness,

No. of primary and |

secondary echools,
No. of pupils in 1875,

Milretis. Dallars, gold. I .-,I_.F.JI!J:Q:I.H: : _I'Ju{.f.l;-p-,::_.r.r,{.'j_
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li‘éi:f-it:} l,!'.".': 111:e£§| fil |: 43 654 405, E‘u;-l Ed I.l-'._t_ :-;i!i LT :I.I.' ]:H ‘1';
RioGrandedo Norte.| 152 | 6611 | 318 689 034 159, 341 01 9,350 000 4,173 00
puaivbagroo 10| we | vl | mevlem | w00a0 | et o
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1'\': :il;?[It;J-‘-'L'-l-:;n:I.-; S 136 '.!: 216 S0, 00 (W00 150, 000 00 f':' (00 000 ‘4!1 ri!;ql] E:Ir;
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1%11;1;}:;}]""‘1:“ it :“*IJ', L'i'fq';:; B Aa0 606 A3 | 1, 960, 813 34 307, 979 330 165, 959 66
‘:F_"I'u."'ln"i.”I 5 11'-;'-? 3: 172 T27, DES DL J63, !E:"T' [I'.f | !_ll. :"-.'1] L] :1': :!llrl'l i1
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Matto Grosso 57 1, 461 167, 000 000 | 3,500 00 | 48, 110 000 24, 035 00

Total ...........| 5890 | 157,915 | 23, 119, 570 428 | 11, 500, 769 21 | & 952, 414 495 | 9, 026, 207 24

Private schools are not included in this enumeration. There are three
times as many private schools and pupils as the above table umtr‘uin.u_.
because all the wealthy people have their ehildren educated in private
institutions. :

The probable number of all the public and private primary and sec:
ondary schools in Brazil is 15,000, and the probable number of pupils
550,000,

The ages of primary school pupils average from five to fifteen years,
and of secondary school pupils from twelve to eighteen yvears,

The latest statistics show an increase of 994 schools and of 20,47g
pupils. The number of illiterates decreases very rapidly.

Both the general and the provineial governments give special atten-
tion to the education of the masses and provide liberally for the estab.
lishment and support of schools. As private persons and associations
Join their efforts with those of the government, edueation will soon be
diffused among all classes of the population.

Uompulsory school laws, great increase of the edueational budgets, the

large donations of wealthy citizens, the establishment of all kinds of

institutions of learning for children and adults, rich and poor, and the
foundation of free popular libraries and reading rooms—all this proves
that there is nothing of higher importance and of greater interest to
the Brazilian people than the educational question,
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The higher institutions of learning in Brazil are the

_ faculties of law
and of medicine, the polytechnic school, and the theological seminaries,

To be admitted to the facalty of law, the candidate has to pass an
examination in Portuguese, French, English, Latin, mental philosophy,
algebra, arithmetic, scometry, history, geography, rhetorie, and poetry,
Preparatory schools are connected with each faculty of law,

The course of legal studies lasts five years, and
ing branches :

First year : Natural law and general public law.

Second year : Constitutional law of Brazil, international |
matic law, Roman law, and eanonical law,

Third year : Qivil law and eriminal law,

Fourth year ; Civil law continued, commerecial 1
study of Brazilian and Roman laws.

Iifth year : Judiciary practice, political economy
tive law,

The degree of bachelor of laws, which

comprises the follow-
aw, diplo-

aw, and comparative
» and administra-

is conferred upon gradunates
from the law schools, entitles the recipient to practise the legal pro-
fession,

Professors of law schools are appointed by government for life, and
receive a salary of $2,400 a year. They lecture one or two hours a day,

Each faculty of law is under the control of a director and a board of
professors.

The staff of professors consists of regular professors and assistants.
If vacaneies oceur, the latter are appointed to regular professorships,

For the admission to the faculties of medicine the same examination
is required as for admission to faculties of law.

The medical course lasts six years, and comprises the followip g
branches :

First year : Physies, chemistry, mineralogy, and anatomy,

Second year : Chemistry and anatomy continned, physiology, botany,
and zoblogy.

Third year : Anatomy and physiology continued, pathology, and
clinies,

Fourth year : *athology continued, and diseases of females and
infants.

Fifth year : Pathology, anatomy, and elinics continued, materia med-
ica, and surgery.

Ntxth year : Phatmacy, legal medicine, history of medicine, and clinies.

After the students have passed their final examination successfully
they are entitled to practise the medical profession in Brazil.

The pharmaceutical course lasts only three years, and comprises
physics, chemistry, mineralogy, botany, materia medica, and pharmacy.

Each faculty of medicine has a chemieal laboratory, cabinets of
physical apparatus, of natural history and anatomical specimens, and
all other necessary appliances used in Llﬁmunstrating the different sub-

Jeets of medicine.
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The staff of teachers consists of a director and of several regular
professors and assistants, The professors receive a salary of 32,400,
and the assistants $1,200 per annum.

There is no faculty of dentistry in Brazil. Persons who desire to
practice it study privately with a dentist, and pass an examination
before the faculty of medical seience.

Gradunates from foreign schools of medicine or dentistry are allowed
to practise in Brazil after they have passed an examination before -the
aforesaid faculty. Persons who were employed as professors at foreign
universities may practise without passing any examination:

In the polytechnie schools, the special brauches of study are mathe-
matics and nataral sciences.

The general course of study, which lasts two years, comprises algebra,
logarithms, geometry, trigonometry, physies, meteorology, geometrical
and fopographical drawing, mecbanics, mineralogy, botany, and
zoilogy,

The special course of mathematies and physies lasts three years, and
comprises a more advanced study of the branches of the general course
and practical application of these branches.

The course of physical and natural sciences also comprises three years,
The branches of study are botany, zoilogy, drawing, chemistry, min-
eralogy, geology, agriculture.

The course of study in the theological seminaries comprises the pre-
paratory branches preseribed for all other higher schools and the theo-
logical studies which are preseribed by the bishops for all those who
aspire to the Catholie priesthood,

To be admitted to any of the four technical schools the student must
have been two years in the general course of the polytechnic school.

The course of study in the technical school is, for geographical engi-
neering, two years, and for civil engineering, for the study of mines, arts,
and manufactures, three years,

The staff’ of teachers consists of twenty-six professors and eighteen
assistants and special teachers. The professors receive a salary of
®2,400.

Military science is tanght in the regimental schools, in the military
school of Rio, in the gunnery sehool of Campo Grande, and in the artil-

lery school. All these institutions are under the control of the war

department.

The regimental schools train officers for the different regiments. The
branches of study are those of an advaneed elementary school, besides
the elements of military laws and military daties.

The studies in the military schools are divided into a preparatory and
a technical course. The former comprises all the branches of other pre-
paratory schools, and, besides, military drill, fencing, and swimming.
The latter comprises algebra, geometry, physies, chemistry, topogra-
phy, military drill and tacties, strategy, military history, political econ-

a1

omy, :ulmlmrirstmtire law, geographical drawing, mineralogy, geology
botany, civil and military architecture, intr:rnut'imizll law r:ii]%l-lr 4 lgu :
fencing, riding, gymnastics, and SWimming, J i

The {_}ummr}' School of Campo Grande trains instractors for the differ
ent regiments. The course of study comprises the theory mi:lJ 1+-r'1:-‘i¥w-l -
of gunnery as preseribed by military authorities, e
. The urti?htr_}' school has been established for the training of captaing
fL‘w ‘Lih'[‘ ;u"l.:]Ier:r,-' (j.uI‘j_lr:.' and !'m‘~ the different fortifications in the raa:ﬁrire.
The course of study comprises religious instraction, the theory and
practice of gunnery, military drill, military hﬂﬂ]{vk{'l‘llil.l y, fencing, oy
nastics, swimming, and musie. ; ks

Mha ¥ ] 0T T
ﬂ“__J”]tH: tollowing naval schools are under the control of the navy depart-
| ].ri’l‘iu-.]r:;wu,! preparatory school, in which the following branches are
[ i . ' B i 1 i ;
;I;::b],.t;, ..l::]l:;i[:;.?i,L!‘Itghhh: French, geography, history, arithmetic,

Z. The naval school on board the Brazilian frigate Constituiesio
Here the following branches are taunght: Algebra 11‘ig1}!1(:1|1t-i;|*1' u'g;" l.
drill; drawing of landscapes, physics umt.lu.-nml |1-4 topog ] ; t? y
chemistry. } o e

3. The praetical school of naval artillery,

4. The school of naval engineering, .

. The naval artisans’ schools,

'll‘lm school of arts at Rio is supported by private persons and cor Ve
1*;|tim|.~i_, and reeeives an annual grant from the government "J_‘lhi"
school is attended by more than one thonsand students, who wé)rk' duorin ;
the day, and devote their evenings to the study of il?l‘[. The tem]i\rg*
of this institution receive no salary, - el

In the Commercial Institute of Rio the course lasts four years, and
nlz'nmprfse-.s the following branches : English, french, german ariﬁl;rhme-
!tlm, ;:Ilguhrn-, geometry, geography, commercial statisties, cn::mmerﬁial
i;::fi;:-;,t:.];[:,f commerce, b::-nk-lc-::epiug, political economy, penmanship,

A commercial course is connected with most of the provineial lycenms

[n the Academy of Fine Arts the following course of .‘:Etl:t[l:jr" l": 1111:-‘
.t;uml.: Greometrical and ornamental drawing, architecture sculptui'al el-
graving on metal and stone, drawing of figures and ]I:,-IHISEﬂI}E'-‘. ,hh-
Tf.Il‘Et:ill ]IEl.lllliIIg‘, application of mathematies, anatomy and l.lll'i’Si;J;l] '+
hml:n:'_v of arts, archaology, and musie, i : =

’thn_: FJu:murmtary of Music is open to both Sexes. Instroetion in al]
t!u::ltﬁ{-reu.t branches is given here by competent teachers,

The Deaf and Duml Institute is situated in one of the finest parts of
::m iutmrhs of the capital, and has at present only 20 il][lli‘ltﬂ.‘-‘:_, aitlim;t?h

iere are about 12 deaf-mutes to every 1,000 inhabitants of the eml}i;{e.
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The Institute for the Blind has at present 35 pupils, who receive a
very good education. Music is made a specialty.

Besides the above named schools, there are a great many private in-
stitutions for orphans and destitute children of both sexes.

In the Brazilian educational department at the Centennial Exhibition
there are several objects exhibited by the literary and technical institu-
tions before described. These exhibits prove that although the empire
of Brazil does not hold a first rank among the different countries, she
ab least deserves great eredit for the progress in eduoeation in the short
period of her existence, and for adopting the best methods of teaching
that are known in our days.

At the conelusion of the remarks by Dr. Da Motta, a rising vote was
taken, at the suggestion of the chairman, on the question of holding an
an evening session at 8 o'clock, and it was determined in the affirmative.

Arrangements were made by which special tickets for admission to
the grounds in the evening were issued to the participants in the con-
ference,

The chairman stated that the programme next invited voluntary
speeches, it being understood that these speeches were to be five minutes
in length. He then called upon Dr. J. George Hodgins, deputy minis-
ter of education, Ontario, Canada, to open the discussion.

Dr. Hodgins said that he should not trespass beyond the time
assigned him. He took oceasion, in the first place, to express his grati-
fication at the preparation of the able paper by Dr, Harris, He thought
it would aid in the settlement of disputed points in regard to this very
question of * courses of study” in the various schools. In our ex-
perience, he said, of these matters in Ontario, we have had more or less
difficulty in endeavoring to settle some of those questions with which
this paper so ably deals. One great obstacle in the settlement of the
questions raised in this paper still remains with us and is very hard
to overcome. I refer to the overlapping of studies in our schools. 1
suppose it oceurs here, too, in the various States in which the systems
of public instruction are not yet matured. We have given a great deal
of attention to the elaboration of the course of studies in the primary or
elementary schools of our country. Within the last twenty years we
have also given a large share of our attention to the subjects and mode
of instrnetion in the high schools and collegiate institutes formerly
called grammar schools, 1. ¢, the c¢lass of schools which prepares
students for the university.

The difficulty with which we have had to deal arises out of the ambi-
tion of the parents to get their children out of the primary or element-
ary school info the high school. 1t involves somewhat of a social ques-
tion, and is, therefore, the more embarrassing. Unfortunately, so strong
has been the pressure in that direction that the course of instruction
in the primary school has had to be shortened and part of it practically
abandoned, and the course of instruetion in the high school lengthened ;
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so that, in point of fact, we have what is called the fourth, fifth, and
sixth classes in the elementary school almost identical with the primary
classes in the high schools. That is just our diffienlty. I should like
to hear from gentlemen familiar with the sabjeet in this eountry,
whether or not that difficalty has been practically felt here and over-
come; and if so, how,

[n the first period of the history of our high schools they were
almost wholly supported by legislative aid and subsequently by the
proceeds of lands set apart for that purpose by * Good King George,”
a sovereign whom you do not all hold in as high honor as we do., It
was to George III that we are indebted for the munificent grants of
lands in the province which, at the present moment, sustains the
university and high schools of our country. So you see, that while you
felt that he dealt with yon with a rigorous hand, we know that he dealt
with us with a generous one, in providing a munificent endowment for
eduecation. I suppose he felt tenderly to his new colony because that
country was founded by the refugee royalists, or * united empire loyal-
ists,” as we call them, persons who followed the “red-cross flag” and
lett this eountry at the eclose of the revolutionary war and settled in
that eountry. His Majesty George III set apart a large portion of the
then surveyed lands of that provinee,and these lands to-day richly endow
the University of the Province of Ontario. A farther grant of lands
was made for the establishment and maintenance of grammar or high
schools; and in 1354 one million acres of land were set apart by the
legislature, in Upper and Lower Canada, for the establishment and
maintenance of primary schools in these provinces. These lands ave
under the control of the Crown lands department, while the course of
instruction in each class of schools is preseribed by the education de-
partment, under the authority of a minister of eduecation.

There is another question not yet settled with us. Many people in
our country are opposed to the teaching of the elements of natural phi-
losophy and natural history in the public schools. Those who have
most to do with the progress of education, however, are for giving
these schools the most liberal course of instruetion possible; and I
could not but heartily coneur in the forcible remarks of the writer of
that paper in regard to the necessity of teaching the sabjects of natural
history and natural seience in the publie schools. Like yours, our pri-
mary schools are, in point of fact, the colleges of the people. The vast
mass of our young men never go into a high school or aniversity, and
therefore must receive the whole of their literary edueation in the
primary schools of the country. This material fact is too often forgot-
ten by those who would restrict our public schools to the teaching of
the three R’s. 1 hold, therefore, that the course of instruction in these
schools (while giving due prominence to those subjects) ought to be as
comprehensive in its character as possible, and should include not only
reading, writing, and arithmetie, but should also provide means by
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which boys could develop a taste for such studies as those of the ele-
ments of natural seience, natural history, and those other subjects
which would best fit them for engaging in the battle of life and its
practical every-day duties.

Dr. Hodgins said that he hoped to hear from some of the distingnished
educators present as to how they practically deal with this question of
the overlapping of studies in the elementary and higher schools.

In reply to a question, Dr. Hodgins stated that the school age in his
country is from five to sixteen years.

He was also asked to state the difficulty experienced in the province
of Ontario in regard to the overlapping of studies, whieh he did, and
added that persons arve not disposed to leave their children in the pri-
mary school long enongh to finish the course, but are anxious to get
them into the higher grade of schools before they are, in many cases,
fit for it.

The chairman called upon Mr. John Hancock, superintendent of ecity
schools, Dayton, Obio, to answer the question raised by Dr. Hodgins.

Mr. HANCOCK said he thought that, as far as his knowledge goes, we
are not laboring under any difliculty in that direction. Indeed he was
quite convinced that what we term * elementary ” or * primary ”? schools
in this country are quite as good as the high sehools, and stand as high
in the favor of the people. It is the endeavor of all good graded schools
in this conntry to make the primary work so thorough, and to so arrange
the course of study for those primary schools, that a child leaving them
will have all the elemeuts of knowledge he can be expected to acquire
within the first eight years of school life, and at the same time be so
taught that the high schools ean take up the conrse of study where the
elementary schools left it off, and carry it on for another four years.
There is no overlapping of the high school back upon the elementary
course of instraction, so far as he knew. We have not met that diffi-
culty, for the reason that the feeling that Dr, Hodgins speaks of does
not exist. He thought he was quite correct in this, We do have a
diffienlty, however, in regard to the high school, and that is there is
a feeling among a certain class of our people that the high school is a
separate institution, and that it ought not to be supported at public
expense,

The chairman stated that the guestion raised by Dr. Hodgins moved
him to say to the conference that, should any question arise in the mind
of any gentleman, either in the audience or on the floor, he hoped there

would be the greatest freedom exercised in interrogating. As he under-
stood the purposes of this couference, it seemed desirable that there
should be very free interchange of opinions. The chairman wished
further to say that we are quite anxious, now that we have an oppor-
tunity, to draw very liberally upon the distinguished gentlemen here
from foreign countries, and they must excuse us if we seem to trespass
upon their good nature. He then called upon Dr. Meyerberg, who rep-
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resents the edacational interests of stockholm, Sweden, to say a few
words in reference to the topic under discussion. i

Dr. C. J. Meyerberg, superintendent of public schools, Stockholm,
Sweden, said that he had not expected to be called upon, but would
make a few remarks upon this subject; and he must be excused if
what he was now about to say is not relished by the people present.
He thought that we are too exacting in our schools in regard to the
various grades and courses of study and the requirements of the pupils.
[n Sweden, and in many other European countries, it has been gen-
erally believed that the powers of youth are overstrained ; and now
as much is expected of girls as of boys, He feared that if girls, who
are weaker than boys, were required to take the same studies, sickness
would resnlt. He was sorry to say that in Sweden, in other Scandina-
vian countries, and in Germany, physicians are of opinion that too
much is learned in the schools, and that the result of so mueh mental
labor is sickness, both to mind and body. He wished to hear less
about the different methods of instruction, and more about how we may
educate our children to be sound in body and mind. It is impm'tan‘t
that the physical as well as the mental powers should be edueated, and
for that purpose certain exercises are very useful. In Sweden, gym-
nastics are extensively taught, but not sufficiently so to offset the
overstraining of the mind. The true doctrine is multum, non multa.

The chairman then called upon Hon. H. R. HITCHCOCK, inspector gen-
eral ofschools, Hawaiian Islands, Thatgentleman had prepared the follow-
ing sketch of education in this country, to be read before the conference,
and by request it is inserted here in place of his extemporaneous remarks:

One hundred years ago the Hawaiian Islands were unknown to the
civilized world. For 50 years from the date of their discovery by Cap-
tain Cook the islanders were at the mercy of western commerce, which
sowed broadcast the seeds of dissolution, and planted here and there a
germ of material good, while enriching itself at the expense of childish
ignorance and innocence. Commerce found them a heathen. disinte-
grated community, and cared not how long they continuned so. Fifty
years ago Christianity and eivilization undertook the redemption of Hl.ﬂ
race. A corrupt eivilization had preceded Christianity Many vears.
While that did not seek for the moral or even temporal elevation of the
people, yet it effected the union of the whole archipelago under one con-
trolling, irresponsible head. It wasin this state that Christianity found
the Hawaiian nation, a state of preparation for a higher destiny.

The field was an exceedingly interesting one. It was entered upon
and taken possession of by that ardent and aggressive spirit which has
always marked the Anglo-Saxon racé. The results of the past fifty years
may be thus summed up: A nation of heathen Christianized, civilized,
and furnished with a rich and comprehensive written lan guage, the vo-
cabulary of which consists of more than twenty thousand words. It is
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no small achievement to have furnished a nation with a written lan-
guage and literature in less than half a century, even in this nineteenth
century of lightning-like results.

During the early history of the national existence, education was in
charge of private individuals, notably directed by the American mission
sent out to the islands, and reénforced at various periods from Boston.
The national government was in the hands of the King and chiefs, and
was without a constitution or code of laws, being kept under control
throngh fear of that foreign might which in those early days made
right. TForeign gunpowder performed the part of toreign diplomaey.

The fendal system of the Middle Ages was represented in the Hawaiian
nation, and the road to the popular mind and heart lay throngh the
heads and hearts of the chiefs. What their chiefs told them to do, that
did the commons without questioning ; consequently, when the chiefs
proclaimed themselves pupils to learn the * pala pala,” the whole nation
enrolled itself on the school lists, Chiefs and commons, men and women,
old and young were fired with enthusiasm to learn, and might be seen
sitting together in happy school families, taking their first lessons in the
‘“a-e-1” of their written language, As soon as an adult had mastered
the wonderful alphabet of 12 letters, and its combination of easy words
and syllables, he was commissioned as a teacher, and proudly L&;tumwul
forth to instruct his less fortunate or more obtuse neighbors. Thus a
little leaven speedily leavened the whole lump, and ftom that time to
the present the Hawaiian nation has placed the education of the people
in the van, and has nobly sapported its national schools.

The independence of the islands was guaranteed to them in 1843, and
the department of education was organized in 1846, It was then that
the government assumed the responsibility of educating the youth of
the nation. Onriginally the department of education was under the con-
trol of the  minister of publie instruction,” who was a member of the
King's cabinet. Later the title was changed to that of the president
of the board of education,” and that officer withdrawn from the cabinet.
Until 1861 the offices of minister and president were filled by members of
the American mission, and thus it came to pass that the national sys-
tem of education was built upon the broad basis of American 1}1‘inci1rlﬁe:-}.
The system was well planned and energetically carried out before the
government instituted the bureau of education; and when the common
schools were surrendered to it, it strove to make them as eflicient as
might be with the meansat its disposal, and by pursning as unsectarian
a course as possible,

In 1847 the wages of the native teachers of the common schools aver-
aged 124 cents per diem. The qualifications of the teachers and the re-
q]1}i1*en1E11ts of the schools were not of a high order, yet they kept pace
with the general needs of the people.

In the year 1863 the department of education was remodeled. While

still retaining the main features of preceding systems, its personnel was
almost entirely changed.

And this brings me to speak of the Hawalian edueational system as
it at present exists. The act of 1363, reconstructing the department,
provides for, first, a board of education ; secondly, an inspector general ;
thirdly, distriet school agents; fourthly, district school boards; and
fifthly, teachers. I will consider these separately.

The board of eduecation is composed of five members of the privy
eouncil of state, appointed by the King and holding office during his pleas-
are. One of the five is also designated by the King to act as president
of the board, and all serve without pay. ¢ No person in holy orders or
minister of religion” is eligible for appointment as president.

By law the board ¢ has entire charge and control of the bureau of
publie instruetion; shall superintend the execution of all laws relating
thereto; shall have the power to make its own by-laws, not in contraven-
tion of the laws of this kingdom ; shall keep regular records of its pro-
ceedings, and make a report through its president of the business and
transactions of the burean to the legislature at each of its regular ses
sions,” and, in fine, * shall have full administrative powerin everything
connected with eduecation conducted at the public expense.” The pres.
ident of the boardis required to keep an office at the seat of government,
and his duties consist in * presiding at the meetings of the board, and
signing all its official documents in order to their validity.” He is au-
thorized to employ a clerk to assist him, who is pald a salary by the
legislatare.

The inspector general is the executive officer of the board, is appointed
by them, and holds office during their pleasure. ¢ No minister of reli-
gion or person in holy orders” can be appointed to this office. The law
requires the board of eduecation to invest the inspector general * with
discretionary powers, such as the opening and eclosing of schools, the
holding of competitive examinations for teachers, the granting of cer-
tificates to those found competent, and the cancelling of the certificates
of those teachers in service who prove untrustworthy. In these, and in
all other matters intrusted to him by the board of education, he shall
act temporarily with the same anthority as though the board itself were
acting in the matter;”.and opon reporting his actions, the board may ap-
prove or not any or all his actions, as it may deem best.

It will be observed here that, in its constitution, the board is placed
beyond the influence of political intrigne, and is entirely independent of
it ; and further, that its two most responsible offices ean have no imme-
diate conneetion with the church in any of its seets. In short, the un-
sectarian and seenlar character of the publie schools is secured in the
constitution of the department of* education. The law makes it the
special duty of the inspector general of schools *f to make frequent
tours of the respeetive islands and distriets ; to examine into the condi-
tion of the schools supported or aided by government; to inform school
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officers and teachers of their several duties under the law, and to foster
generally an interest in the eause of education.”

Distriet school agents are the next grade of officers in the department
of education. These are appointed by the board, and may be removed
at its pleasure. They aet as treasurers of the district school funds and
trustees of all school property in their respective distriets. B officio
they are the chairmen of their respective district school boards. These
boards are eomposed of the district school agent and district justice, er
officio, and of one member chosen annually by the parents or guardians
of the pupils attending the common schools. The distriet boards have
the power to appoint teachers to the common schools in their respective
districts; but such appointments can only be made from among per-
sons who hold a certificate signed by the inspector general. They can
also remove common school teachers, but cannot eaneel their certificates,
which can only be done by the board of education or the inspector
general ; “provided always, that any teacher whose ecertificate has
been cancelled by the inspector general may lay his case before the
board of education, in the shape of an appeal from the decision of the
inspector general.” While the school agents exercise the immediate con-
trol of the educational interests in their respective districts, and receive
their orders directly from the general board or the inspector general,
still the remaining two members.of the distriet boards have a general
advisory eontrol, the third member appearing as the representative of
the interests of parents and guardians.

Teachers of the common schools hold their certificates from the in-
spector general. No person ean teach in any of the common schools who
does not hold such a certificate. * Each teacher shall have the power
to administer necessary and reasonable punishment upon the pupils of
his school, and shall not in any way be punishable for so doing.” The
pay of all teachers is determined by the board of edoneation, which has
recognized the principle that service is to be recompensed according to
merit, irrespective of sex. Thus in the common schools women receive
the same as men when they perform the same work ; and to-day two of
the prineipals of our union schools are ladies, who receive precisely the
same salary as was formerly paid to the gentlemen principals.

I now come to consider the school system as earried on by the board
of education. The system comprehends—

1. Primary or common schools ;

2. Select sehools ; and

3. The national college.

At the foundation of the Hawaiian school system is laid this law: It
shall be incumbent on all parents, guardians, and adopters of children
to send sach children, from their sixth to their fifteenth years, to some
lawful sehool, publie or private, to be instructed in good morals and ele-
mentary learning.” The responsible party who fails to use proper dili-
gence to enforce the child’s regular attendance at school may be fined
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by the proper judieial tribunal not more than %5, or suffer imprisonment
i.I default of payment of the fine not more than fourfeen days. Per-
sistent truaney in a pupil subjects him to a ferm of imprisonment in the
reform school for not less than six months nor more than two years, or
to a fine not exeeeding £2, or to imprisonment at hard labor for a term
not exeeeding ten days.

The common schools are all taught in the Hawaiian language, and by
native Hawaiians, The average pay per diem is 50 eents for five hours
of teaching. The year is divided into four terms of ten Wﬂi‘.].{:'-i each,
with five school days to each week. In the year 1874 the legislature
passed an act the first section of which reads : * It shall be lawful f.'nr
the board of education to inclunde agricaltural and induastrial pursuifs
among the branches of instruetion tanght in the publie schools of the
kingdom.” The five hours of daily schooling are divided into three Ill.'_:ll]I‘:i-
of indoor application to books and two hours of manual labor, chiefly
agricultural. Where schools are so sitnated that profitable 111-:1.1111;11 Iﬂhﬂ_rr
cannot be carried on, the five hours are spent by the pupils at their
books. The net profit of the pupils’ labor is divided among th[.‘f]l and
their teachers, who are obliged to give as careful ;1.tt{:ntim1 to the indas-
trial pursuits of their schools as they are to the 1ntu]I{*{;t.uul advance-
ment in books.- If faithfal in the performance of these duties, the Ef:a‘uh*
ers receive one-fifth of the net profits of the sehool labor, the remaining
four-fifths being divided among the pupils in proportion to the work
thev do. As a result of the introdnetion of the branch of manual labor
in the common schools, the sum of 2,500 was divided among nearly
forty schools, representing 1,200 pupils. This sum was the ::::1511 result
of pupils’ labor for one year ; and, in addition to it, crops covering twenty-
five acres of area were raised and 6,000 feet of substantial stone wall
built around the various sehool premises, The reflex influence upon both
teachers and pupils of this outdoor work, when well I:erfurn_led, h'as been
most gratifying ; it has increased mental activity. An active mind does
not exist in a lazy body. '8

The average Hawaiian common school teacher exhibits a great deal
of human nature. The problem he daily strives to solve is how to 1:911-
der the least amount of serviee for the greatest amount ﬂf‘wa:ges- Con-
sequently the invention of excuses to avoid school duties 18 h.m mns%&nt
study. One of the most ingenions of these is the death of his relations
or connections. An occurrence of this kind, of course, gives him a good
excuse for closing his school for a day or two to bury them respeFtaIJIF.
As the pure Hawaiian is possessed of an unlimited supply of fathers,
mothers, mothers-in-law, sisters, brothers, etc., deaths and consequent
closings of schools are frequent.

The material for common school teachers is gathered from poor
sources, as a rule, It cannot be otherwise until the _teru:hr.w shj;ﬂl be
specially eduecated for his work. Pending E.he specml ed_ucatmg of
teachers, the present force is obliged to conform ifs teachings to the
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principles laid down for ifs guidance by the inspector general, which
principles are embodied in a manual furnished each common school
teacher, with the approval of the board of education. By means of the
manual a uniformity of elementary instraction prevails in all the com-
mon schools,

It has been before observed that the unsectarian character of all the
government schools has been guaranteed by the constitution of the
eduecational department. This character is enforced by the board.
School teachers are permitted to open and elose their schools in any
method of Christian worship which their consciences may dictate to
them. After thus opening the daily session, for which a reasonable
time is allowed, the teachers must devote their time and energies to
recitations from the various text books approved and assigned to the
schools by the inspector general. The board of education believes, and
acts upon the belief, that, while it is responsible to the nation for the
inculeating of sound morality in the minds of the rising generation, the
religions edueation of the youth of the land is a parental responsibility
which eannot be transferred to others; and the result of this action has
been such that no complaints from any of the religious denominations
in the country have been presented to the board. Teachers’ institutes
_are held semi-annually, for the purpose of instructing the common
school teachers actually employed in the eurrent routine of school exer-
cises, and giving them the opportunity of exchanging opinions on vari-
ous topies connected with their profession. The persons who condunet
these institutes are gentlemen of culture, and receive their programme
of exercises directly from the inspector general, These institutes hold
eight sessions of five hours each during the summer and winter vaca-
tions, and all common school teachers are required to attend, unless ex-
cused therefrom by their school agents. The pay of teachers attending
is kept up during the sessions, and a sum saflicient to cover travelling
expenses is also allowed.

The common schools are supported by an annual poll tax of #2 on
all males between the ages of twenty and fifty and by special grants
from the legislature. The amount of school tax raised in each district
constitutes the distriet’s school fund. The nnexpended balances of one
distriet school fund cannot be used to supplement the deficiency in the
school treasury of any other; consequently, the legislature places at the
disposal of the board of education biennially a lump sum, to be used by
it to supplement any deficiency which may ocear in the fands of the
poorer districts. In this manner the common schools throughout the
kingdom have been kept open full time. The common schools are
free, and the annual cost to the nation of each child educated in them
was in the year 1874 87,40, The census of 1872 gave 8,031 as the num-
ber of school children throughout the kingdom, and of this number
8,287, or 92.8 per cent., were in actual attendance.

The select schools supplement the common schools to a certain extent.
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The English language is taught in them, whereas the common schools
are all tanght in the Hawailan language. The necessity of including
the study of English was forced npon the government. XNearly twenty-
five years ago the people became imbuaed with the idea that a mine of
gold was hidden in the English language. Th.e:!,' began to send .I':IIE‘II‘
children to the ephemeral English schools which sprang up as if by
magic all over the kingdom. Inglish speaking foreigners entered into
the school business side by side with natives who boasted a smatter-
ing of the tongue, chiefly to reap the harvest of dollars which prtm'{'r&d
rine for their sickles. The common schools were in danger of being
n:l;n_aml for want of pupils, the fever for the acquirement of the English
language pervading every distriet in the kingdom. Bat the TK:D})]E
entered upon the campaign of mastering the difficulties of a foreign
tongue without counting the cost. The popular idea was that the poor-
est pupil should be turped out a finished linguist in six months, or a
vear at most, Consequently, when the children returned home month
;Iﬁ;t-:- month with the well worn primer still in their hands, and tongues
unlimbered by the English elementary sounds, the patience of the
parents was worn out, and, * wearying of it,” they returned them to the
common schools, In the meanwhile the children had forgotten what
they had been previously taught in their mother tongue, and had to go
over the old course again, pulling up weeds in the poorly cultivated
tract. At this juncture the department of education stepped in, and
organized the class of select schools, wherein pupils could be taunght
the elements of an English edueation, provided their parents would
agree to keep them at school for a sufficient period. Gradually these
were separated into boarding and day schools.

The government school system culminates in the National College,
situated on a hill 600 feet above the sea, on the island of Maui. Here,
the young Hawaiian, thirsting for a higher education than that to be
obtained in the common or select school, may obtain it. There is a course,
of four vears. Students entering are required to pass a satisfuctory
EK:IIIIiIl:l.ltiuu in all the branches of a common school education. The
Hawaiian language is the vehicle of instruction, although English is also
tanght. A normal course of two years for teachers has recently been
added to the college.

The legislatare of the Hawaiian Islands has prepared, by special act,
a “reformatory and industrial” school for the juvenile offenders of the
pation. This institution is also placed under the control of the board
of education, and is wholly snm':-t}rtv.d by biennial grants from the legis-
lature. The juveniles placed there are compelled to labor, chiefly at
agriculture, and are also taught in school three hours daily, Saturdays
and Sabbaths excepted. Whenever opportunity affords, the board of
education binds out pupils, having long terms to serve, to parties who
will teach them a useful trade and have them taught the rudiments of

an education.
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[n addition to its own sehool system, the board of eduecation is re-
quired by law to render all the assistance in its power to the various
temale seminaries which have been established in the islands. The
nation realizes mor e and more the necessity of faithfully edueating its
future mothers. A more laborious and self-denying class of teachers
does not exist than the ladies who have the immediate control of the
education of Hawaiian girls in these boarding schools. The method
adopted by the board of eduecation to render aid to these seminaries is
by granting them fees per capita for all girls entering the schools under
ten years of age, and continning such fees until che age of sixteen,
Within these limitations, and provided that an annnal fee of not more
than 850 is charged for each pupil, to defray expenses of board and
taition, by the trastees of the seminary, the board assists each pupil in
proportion to the time spent at school. After six months’ attendance at
school the school trustees can draw for each pupil the sum of 310,
and for every six months additional and consecutive attendance %5,
until the sum of 830 annually is reached, when the amount remains
fixed at that figure until the pupil reaches the age of sixteen, when all
farther aid ceases. In return for this aid on the part of the government
the board of education exercises a general oversight, ¢ with the right to
visit and to inquire into the general condition and operation” of the
seminaries, “and to see that the objects of the public endowment or
support are faithfully executed.”

Private or independent schools, existing withount atd from the public
funds, are obliged to hold one handred and eighty sessions annually, and
each session must continue not less than three hours; otherwise, the law
does not recognize them as schools, and the children attending them must
be sent to a regularly organized school, or be liable to punishment for tra-
ancy. This law became necessary in the interests of popular education,
to restrain the great number of imcompetent persons, native and foreign,
from establishing what it pleased them to call schools, keeping them for
any time it pleased them, and disbanding them at pleasure. The law
at present requires each one who desires to establish an independent
school, unless he be a person well known as a competent educator in the
community, or has satisfactory credentials from abroad, to appear be-
fore the school agent of the district in which he desires to establish his
school, backed by a petition from the patrons of the proposedd school.
The school agent, upon receiving such application, designates a citizen
of the district to act upon a board of examination, the candidate for
the school appoints a friend, and these two appointees choose a third,
and if the resnlting examination before this board is deemed by them
satisfactory, the applicant is granted a certificate to that El}_bﬂt, and
upon his showing this certificate to the school agent he is authorized
to open a school.

The registry of marriages, births, and deaths is by law placed ander
the control of the department of edueation, as is also the taking of the
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ecensus every sixth year. The preparation of text books in the vernac-
nlar demands much time and attention, and devolves upon the inspect-
or general, who is generally authorized by the board to employ the as-
sistance of competent persons in the various details of preparation,

The chairman said that he would now pass across the Pacific and call
upon Dr. Muarray, who represents the educational interests of Japan.

Dr. DAvVID MURRAY, foreign superintendent of edneation for Japan,
then came forward. He said the present system of education in Japan
is 4 new departure made necessary by foreign nations (throungh Com-
modore Perry and others) foreing their way into that country and mak-
ing it necessary for Japan to become formally a member of the nations
of the earth. Contact and intercourse with those nations has made
necessary a new kind of education. The Japanese had a system of ed-
ucation before that, which bhad grown up during many centuries, and
which had grown in such a way that it answered the purposes of civili-
zation and ealture in that country ; but when these European nations
made their way there and the Japanese race was compelled to come face
to face with that new civilization, with that new eulture, with this new
knowledge, then it made necessary a change, and, like a nation of sensi-
ble men, they made the change. That change consists in introducing,
in place of the old Chinese education, which was carried on to so great
an extent, (and which corresponds with the edaeation given in the Mid-
dle Ages, when the philosophy of Aristotie and Latin and Greek classies
composed the entire course of education,) the new eduncation, which
attempts to meet these new cirenmstances, and the system of schools
that has been established, which includes all grades from the lowest to
the highest, has been arranged upon this idea,

We have, therefore, a common school system of education which at-
tempts to give an edacation to every boy and girl in the empire. This
is a new departure, a new idea. It is an idea that originated in Eu-
rope. It is not long sinee that these western eountries have learned to
think that universal eduecation is necessary for a nation. This idea of
education, so far as government provision is concerned, pertained
to the gentry of the country, to the nobility, But when it was found
that this nation had to meet with nations who were universally educa-
ted, the idea of universal éducation also became necessary ; so, through-
out the whole empire we have scattered schools whieh are intended to
oive the elementary education necessary for boys and girls.

Commissioner Eaton desired Dr. Murray to state something of the
specifie conrses of study in Japan.

Dr, Murray went on to say that the course of study is an adaptation
of the courses of study that have been found benefigial and serviceable
in other conntries to the circumstances and language of that country.
The written language of Japan is largely in the Chinese alphabet, writ-
ten in Chinese characters; and hence the early part of the edncation of
these boys and girls is taken up with learning the meaning of these
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Chinese chavacters, The namber of Chinese characters intended to be
tanght in the common schools would. he supposed, be about 3,000 ; that
i$’. every boy and girl is expected to learn to make with feuzilitj', and
with some degree of skill, these 3,000 characters, and to be able to know
any one of them at sight, just as boys and girls in this eountry learn to
read new words on the printed page at sight. This question of the lan.
guage is much more difficult there than in any other country that he
knows of. Then follow, in their order, the studies that naturally come.
The pupils are taught the geography of their own conntry, and the geog-
raphy of foreign countries. These about compose the studies of the
elementary course. IFollowing this we have secondary schools, in-
tended to fill the place between the higher education and elementary
edneation. The course of study there is a continuation of the study ot
the langnage, which in Japan is a constant stady and must be followed
up from early youth until manhood in order that it may be mastered, and
that pupils may become thorough Japanese scholars,
The chairman here announced that Dr. Murray’s time had expired.

Mr. JoEN HANCOCK said that there was one point in the report ead by
Dr. Harris to which he would like to eall attention, and that is in ru;-.‘;m-:i
to the teaching of science in tlhie public schools. He wished to know
what has been the experience of those present. Dr. Harris provides a
curriculum of study that goes ronnd and round, and the pupil in the ele-
mentary school is expeeted to tonch every point in that cirele, to have
something of mathematies, something of language, and something of
natural seience. This is a question which has been discussed in this
country very largely. As Dr. Meyerberg has said, there is a ery on one
hand that we are overburdening the children with a great number of
studies; and on the other hand eomes up this ery, that the natural
sciences are coming into great prominence, and they onght to be tanght :
that no one ought to go out of the elementary schools without having
some knowledge of the elementary sciences. And there is a practical
difficulty of so shaping the course of study for elementary schools as
that that course shall bring before the pupils of those schools these ele-
ments without crowding the stndy of something else that is equally or
more important. Ie said that was a point e wounld like to have dele-
gates from fereign countries touch.

The chairman said the subject was still open for disenssion, and there
was reason to expect that some of the representatives of the different
States of our own eonntry might be heard from, He would eall upon
President E. E. White.

Hon. E. E. WHITE, president of Purdue University, Indiana, addressed
the conference. Hesaid he was very muach interested in the paper read
by Dr. Harris, and he hoped that at some future day there would be a
tborough discussion of its central recommendation. The paper states
that it is possible to have one course of general instruction as a prepara-
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tion for all special conrses, Ifthat is true, it solves a very difficult prob-

lem in American education. A continuous, uniform, general course for
all grades of pupils and for all pursuits would greatly simplify the prob-

lem. He did not understand Dr, Harris to hold that special courses, as
in law, or medicine, or technology, shonld eome out of this general course
at the same point, but that the general preparation for ail these courses
should be the same, thongh not to the same extent, the different courses
coming out at different points.

If this be true, the public school course will be a proper preparation
for the college, and also for the scientific school, the teehnical schools
and the professional school, and we shall not need separate courses of
study as a preparation for these different higher courses. This position
of Dr. Harris should be thoroughly canvassed. He was inclined to
aceept it, (for he had great confidence in the ability of his friend,) but he
was not prepared to say that he accepted it without qualification. He
believed that a general course of preparation for all speecial courses of
higher edueation should include all the great representative branches
of study. Using Dr. Hill’'s celebrated illustration, a true course of
study is a spiral stairway surrounding the great pillars of knowledge
and cutting off a section of each at each round of ascent. Ie believed
that this is trune; but should a general course of education leading to
the several special courses have these representative branches in the
same proportion at each round of ascent? Natural and physical seience,
langnages, mathematics, the seience of man, ete., should enter into
every general course; but is it true that at every step of these courses
these several I'i*[]ll'L":*:‘-t_'IlléiIi..k'l_l- studies should enter in the same propor-
tion? In a general eourse of study leading to technological studies
should the languages be tanght to the same extent as in a general
course leading to professional studies? He was not quite clear on this
point. He could see that these great branches of learning should be
included in all courses of general education; but he did not see that
they should enter into all in the same proportion.

The chairman announced the subjeet for discussion at the evening
meeting, and invited all present to attend, and to extend the invitation

to others. :
He then declared the conference adjourned, to meet at 3 o'clock p. m.

SECOND SESSION.

JUDGES' PAVILION, CENTENNIAL GROUNDS,
Philadelphia, Pa., July 17, 1876—38 p. m.
The conference was ecalled to order at 8 o’clock p. m. by Vice-Presi-
dent Phelps, who announeced that the topic for the evening’s discussion
was: “The teacher in different countries: his preparation, status,
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salary, and tenure of office ;7 and ealled apon Dr. J. G, Hodgins, of On_
tario, Canada, to open the disenssion.

Dr. HopGixs said there are two subjects to which the department of
education in Ontario has given special attention duaring the last few
yvears, both of which affect the teacher., The first is the condition and
charaeter of the school-house and its accommodations, and the second is
the teacher himself. In both of these respects very great improvement
has taken place within the last five years, especially in the condition
and status of the teacher.

No person ean be employed in any publie school in Ontario, even in
the eapacity of amonitor, unless he shall have been examined and shall
have received a certificate from some officer connected with the system
of education. He first begins as a monitor in the schools, that is, a
person who acts as a subordinate assistant to the teacher. IHis next
position would be that of an assistant, not an assistant teacher, but
simply an office of the next higher grade to that of monitor. IFor both
of these positions he must hold a certificate from a county inspector,
after undergoing an examination for the particular office. If he should
have served an apprenticeship to some extent in either or both of
these offices, then he becomes eligible for an examination as a third
class teacher. After having served in that capacity for three years he
then becomes eligible as a second class, and, in two years afterward, as
a first class teacher. DBut the peculiarity of the system of examination
i8 this, that when he aspires to the office, even of the lowest grade of
teacher, he must submit to an examination which is common to all the
teachers of that grade throughout the prm:ilu:{*. That examination
takes place on a specified day and hour in every county in the provinee.
Precisely the same papers (those papers having been prepared by a cen-
tral committee) are sent out under seal to inspeetors or county school
officers, with special directions that the envelopes shall not be opened
until such a day and such an hour, when the envelopes shall be opened
in the presence of the candidates and their contents distributed by the
examiners., The examination, therefore, is uniform throughout the
provinee, taking place on the same day and at the same hour. The
question papers for these examinations have, as [ have said, been pre-
pared by a central committee, so that the standard of the examination
is uniform throughout the provinee. Upon the result of the examina-
tion the eandidate receives a certificate or not, as the case may be,
which is valid for three years within his own county, and not valid in
any other county of the province, unless speecially indorsed by the in.
spector of that county. He must remain in that grade, at the option
of the inspector, at least three years before he can contest for a higher
grade ; and when he aspires to that grade he is subject to another ex-
amination of a similar kind on other papers prepared by the same
authority and sent out to all the eounties in the province. That exami-
nation is mueh more rigid, and takes a higher range of subjects than
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that of the third class orlower grade. He must hold the certificate he then
obtains for two years, when he may aspire to the very highest grade, or
first class certificate, valid throughout the provinee. A peculiarity of
this third and last examination is this, that while the papers or ques-
tions are prepared by the central authority the answers are examined
by the same authority, and not by a county anthority. All the answers
received from the candidates for first elass certiflicates are sent up to
the eduecation department at Toronto, and are there examined by a cen-
tral board appointed by the government. On the favorable result of
that examination the eandidate receives either a first class certificate
of the grade A or B, the purpose of whieh distinetion I shall explain.
A person holding a first class certificate of the grade B is entitled, er
officio, to become a county examiner of public school teachers. The
examination for that certificate is exceedingly rigid; and when I men-
tion the fact that, of the grades A and B first class certificate, out of
upward of 5,500 teachers in the provinee only 250 are either first grade
A or first grade B, you will see how exceedingly difficult is the exami-
nation for the first class certificate. The reasons for that, I think, you
will agree with me, are obvious. From the fact that the holder of the
first class certificate, grade B, is entitled, er officio, to become a county
examiner, it is very important that his qualifications should be of a very
superior order. Then the holder of the first elass certificate, grade A,
has the right, ex officio, to become a county inspector; he requires no
further examination, and his gualifications are prescribed in that way.
Another reason for maintaining so high a standard is this, that no per-
son holding a lower grade certificate than first A should be appointed to
inspect the schools of teachers who may possibly attain a higher grade
than himself. It was therefore wisely determined that no person should
be appointed inspector of the public schools who does not give official
evidence that he possesses the highest possible qualifications which a
teacher of any publie school in his own provineeis required to have under
the regulations. So much for the examination and status of teachers.

The salaries are not yet equal to what we hope they will become by
and by ; but they have gone up with some regularity within the last
five years. The ordinary salary of a second class teacher (it is not
worth while to refer to the third class, as their compensation depends so
much on the locality and character of the school) is from =350 to 2500
and 2600 a year in gold. Those of the higher grades are generally from
#3500 to 21,000, gold.

In regard to another point which affects the status of the teacher, I
may mention that, in order to keep teachers in the profession, (and I
suppose that is one of the chief difficulties which every state experiences,)
we hold out the additional inducements to whieh I have referfred to
those who aspire to the highest places as teachers in our public schools.
The prize is, that they shall have the right to become examiners of
teachers and inspectors of publie schools, the latter being the very high-
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est rank to which they can attain in the profession in the province.
That rank is considered to be a very high one indeed, But further to
encourage persons to remain in the profession as long as they can efii-
ciently discharge its duties, we have provided a fund by means of which
teachers, having become worn out in the profession, shall have the right,
when they reach the age of sixty, to retire, and to receive a pension, at
the rate of not less than %6 per year for each year of service, and an
additional dollar per annum, if the teacher shall have reached the high-
est grade in his profession. We have, I think, now nearly three hun-
dred venerable men pensioned as teachers in the provinee, drawing at
that rate per annum for their services in past years. You will be sur-
prised to find that the average age of those persons, according to the
last report, is at least sixty-five years, and the average amount of service
which those teachers have rendered to the provinee is about twenty-
two years. I think there is no feature of our system of education that
commends itself so entirely to the judgment of the practical man and
the benevolent heart of the philanthropie man as this speecial and (on
this continent) peculiar feature of our public school system. We have,
as you see, in these ways endeavored not only to fix the status of the
teacher as high as possible, but also to reward him for his past services
after he shall have become worn out in the service. Aund I may add in
regard to this provision of the school law, that it 1s nolt necessary that
the teacher should reach the age of sixty years; if he becomes disabled
from any eanse —even from causes not arising out of the practice of his
profession—if he should become permanently sick or deranged, or be-
come disabled by accident, then he has the right to retire and receive a
pension, he or his friends furnishing evidence of the facts satisfactory to
the department. One of the most agreeable daties which devolve npon
the department is the examination of these cases from time to time,
some of them, though rarely, of teachers of not more than thirty-five or
forty years of age, and the majority from sixty to seventy or seventy-
five years of age. It is indeed a pleasant thing to be able to recom-
mend to the honorable the minister of education that such and sach
persons, having become superannuated in the service as public school
teachers, shall be entitled to a pension according to the length of
their service.

In reply to questions Dr. Hodgins stated that the classies are not
taught in the puablie school, but in the high sehool, and that there is no
limit attached to the age of an inspector.

On being asked to state the annual pay received by these couuty
ispectors, Dr. Hodgins said that he had forgotten to mention one
peculiarity about their school system which he hoped they would be
able torextend further. The salavies of inspeetors are fixed by law at
$3 per school, payable by the county, and %5 per school, payable by the
province; so that, in point of faet, the inspector is a provineial officer,
yet having a county status. By a liberal interpretation of the law,
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the inspector receives really more than the amount named; because a
department of a school is considered a school—that is, a department
of the school which is under a teacher with a register of his own and
in separate rooms requires as much care and inspection as any school.
In that way his salary is somewhat inereased ; but in addition to that he
is entitled to a certain specified allowance for services rendered in the
settlement of disputes, and in other ways his salary is increased so that
it is from $1,200 to $1,800 a year in gold.

The chairman said the conference hoped to hear from some other gen-
tlemen representing foreign countries on this subject.

Dr. MEYERBERG, of Sweden, then addressed the conference. He said
he had already spoken of popular instrunetion in Sweden, and he wounld
now give some idea of higher education in that country. Ie thought
it a great advantage that the popular schools have no connection with
higher institutions of learning. If the publie or common school were
to prepare for higher grades, they could not do as good work as they
now do. While their only aim was to teach the common branches
thoroughly, they could show excellent results. The more advanced
publie schools teach, in addition to the common branches, some ele-
ments of secondary instruction, These schools are intended for such
children as ean devote a few more years to education than the children
in general. ;

Commissioner Eaton here interrupted the speaker, saying that he
hoped he would say something about the teachers in Sweden.

Professor Meyerberg, continuing, said he wished to state that they
have now in Sweden twelve normal schools, ten for male and two for
female teachers. The normal coarse is now three years. Since there
were many applications for admission to the normal schools, the stand-
ard for admission has been raised, The branches of instruetion are the
same as those in the common schools, and also physics, chemistry, draw-
ing, and gymnastics.

Jommissioner Eaton inquired how muech time is devoted to the phi-
losophy of education.

Professor Meyerberg answered that two hours a week are devoted
to the study of pedagogy in the first class and foar hours a week in the
second elass schools. The students of normal schools have also praetical
exercises in day and evening schools. In Stockholm a school of nearly
400 pupils is conneeted with the normal school. The professor said
there is a great want of good teachers, especially of good female

sachers, in Sweden. The employment of female teachers has not been
favored very much heretofore, but now there seems to be a general de-
mand for them.

In Stockholm, there are four female to one male teacher. The
female teachers are doing excellent work, and are highly esteemed for
their great zeal in school.

4 ED
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Their salaries are the same as those of male teachers in all country
sehools, but in cities female teachers receive less than male. The allow-
ances of teachers consist of money and a dwelling-house with garden,
the average amount paid being 500 erowns,* annually. In some places
teachers also receive the necessary fuel. Salaries, he said, are raised
every five years. It depends a great deal on the generosity of the local
schiool anthorities whether salavies are high or low, because it was left
to them to fix the amount.

In answer to the question whether the smaller schools pay that amount,
Professor Meyerberg said they do. Buat there are other schools, ealled
infant schools; the salaries paid to the teachers of these schools are
less, and these teachers have not passed an examination in the normal
school. They are trained in a school connected with the normal sehool,
or in other schools established by the government. Sweden is divided
into different governments, each government having an assembly, and
sometimes this government assembly establishes normal schools for the
instruction of female teachers for the infant schools.

In reply to the question as to how these salaries compare with those
paid for services in other positions, Professor Meyerberg said that in the
towns and cities teachers are better paid. They receive about 1,500,
2,200, or 2,400 Swedish crowns. It 1s diffienlt to compare salaries
beecause those for the various officers differ so widely. The highest
salary in his country is about 20,000 Swedish crowns. The salary
of a lieutenant in the Swedish army is about 500 Swedish crowns; a
aptain has about 1,200, and a colonel 3,000, and sometimes 4,000 crowns.
Clergymen are very differently paid, becanse they are paid from the
different parishes, and their eompensation depends upon the number
of the faithful under their eharge. They are generally paid 500, 600,
700, 800 Swedish crowns.

Commissioner Eaton here desired to ask Professor Meyerberg for in-
formation as to the status of the teacher in Sweden, his rights, the con-
ditions of his tenure of office, conditions of removal from office, and
whether he receives a peunsion.

Professor Meyerberg replied that a teacher can be removed from his
place upon an admonition from the board of instruction in the parish-
If he were accused of a fault, and lost his place, he had the right of ap-
peal to the king. It very seldom happened, however, that teachers
were discharged. They did not generally lose their places unless they
were incapable.

He was then asked if the position is for life, provided no offence
be committed against the law and the teacher remain competent, and
and if teachers receive a pension.

He replied that it is a life position, and that teachers receive a pen-
sion after thirty years’ service, when they are sixty years old. This

* The value of the Swedish crown in United States gold coin is 26.8 cents,
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pension was three-fourths of their salary. If they become sick after
ten years' service, they receive a slightly reduced salary. He thonght
the reduction was about 4 per cent. a year for each year of service.

He was requested to state how many teachers in his country are
now drawing pensions.

He answered that there are not a great many yet; he supposed not
more than 600 or 700,

He was then asked if this pension was paid by the government.

He replied it was paid in this way: the government or diet has given
a sum (abouf half a million) to constitute a fand, and the parish or
board of instruction must contribute to this fund 4 per cent. of the
salary. If the teacher dies, the wife and children receive a pension,
and to this pension the teacher must contribute himself. In case of a
female teacher being married, her bhusband becomes the pensioner.
[Laughter.] If husband and wife are both teachers, they are each en-
titled to a pension,

In answer to the question, Are any teachers employed except those
who have taken a course in the normal schools? Professor Meyerberg
said there are some in the towns and cities. In Stockholm there are
a few. Young students and those they call doctors of philosophy are
employed in the schools there because of the lack of teachers; and gen-
erally after some years' service, if they are found to be efficient, they
receive the right from the government to ba considered examining
teachers.

In reply to the inquiry as to whether pensions are paid to civil offi-
cers generally after a certain term of service, or if they are confined
to teachers, he answered that there are different pension funds that
the eivil officers themselves had established. The question of allowing
all officers pensions was being agitated. All elergymen have pensions.
If a clergyman dies, his wife generally has his income during two years
from a fund formed by the elergymen of different distriets.

[n reply to a question, Professor Meyerberg stated that it is impos-
sible for a teacher to be discharged by a board of education without
some cause being assigned. If he were a drunkard or a eriminal he
would be discharged.

On being asked who examined the teachers, Professor Meyerberg
replied that they are examined by the teachers in the normal sehools.

Being asked whether teachers in cities are supplied with houses,
he answered they are not. They were formerly furnished honses in
Stockholm, but now there are thirty to forty teachers in one school-
house, and it would be impossible for them all to live there.

He was asked as to the requisite qualifications of a teacher in the
public school. He answered he must have been three years in the
normal school, and have passed the examination there.

To the guestion, Must the gualifications of those who are not grad-
uates of the normal school be equal to those of persons who have grad -
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nated there ? he answered that they must. It depended upon the super-
intendents or boards of instruction whether such persons should be
employed in the schools. If such teachers proved satisfactory after
trial, they were given by the government the same rights as a teacher
who had been examined.

Commissioner Haton said he believed they have in the sparsely settled
distriets of Sweden what are called ambulatory schools.

Professor Meyerberg answered that they have.,

He was then asked by Commissioner Baton whether the teachers of
these schools have all been edneated in the normal schools, and, if the
school is held only a few months in a place, how they could afford to
employ teachers educated in the normal sehools.

He answered that these ambulatory schools are mostly in districts
in the northern part of Sweden where the population is sparse. The
teacher comes to the children; and in these distriets there are more
so-called infant schools than any other kind. In some of the large dis-
triets with four or five hundred inhabitants there are three or four
infant schools, which are generally taught by female teachers. These
teachers are not examined in the normal school, but in a school estab-
lished for the instruction of female teachers who are to teach infant
schools.

In reply to the question as to whether there are permanent school-
houses for these schools, he said sometimes there are and sometimes not.

He was then asked how far the scholars travel to these schools, and
answered about three English miles, which was too much.

Asked to what extent the Kindergarten system prevails, if at all,
he replied that the Kindergarten system prevails in Stockholm and in
some other cities and towns, but not in the country.

He was asked if a teacher in Sweden proved incompetent, or unsatis-
tactory to the people in any way, whether there are any means of re-
moving him ; and also, how much time a day and how many days of
the year are oeeupied by school instruction in the rural districts and
small towns. He answered if the teacher was ineapable certainly he
could be removed, but it would be very difficult to do so. The matter
must first be called to the attention of the superintendent of the school,
and he must examine the instruction given by the teacher and report
upon it; then the teacher may perhaps get an admonition from the
board of instruetion, and afterward be removed; but it is a very difli-
cult matter to remove him except for sufficient cause. Formerly the
peasants in the country wished that the teacher might give instruction
as many hours a day as possible, but now there is a regulation that
they shall not teach more than six hours a day. As to the number of
months and weeks, that wvaried; it depends upon how many schools
there are in the parish. Generally nearly the whole year is given
to instroction in an infant school; but in other schools the time is
less.
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In reply to the question whether eduncation is compulsory in Swe-
den, he said that it is. If parents neglect the education of their
children they are at first called before the board of instruetion, and
receive an admonition from the presiding officer of that board, If that
have no effect, the board of instruetion can take the children and have
them edneated at the expense of the parents, but it is in most cases
impossible to colleet money from such parents, since they are generally
poor.

The professor was asked how many children there are given to a
teacher on the average. He answered in the schools of Stockholm the
average number of pupils to each teacher is 50, It is the same in
the other towns and cities. In the country the number ranges from
60 to 70, and often more, because there are no regulations in the coun-
try relative to the namber of pupils.

Prof. E. Joxus, of Liverpool, England, said that perhaps the meeting
would like to know something respecting the training, preparation, and
status of teachers in England. In the first place, very great care is
bestowed upon the training of teachers. [t is done in this way : At the
age of 13, boys and girls, the best of the sehool, are selected as can-
didates for pupil teachers. If they pass the examination satisfactorily,
they are apprenticed for five years. They are not ouly teachers but
pupils ; that is to say, they teach in the school aecording to ability, and
they also pursue their studies. At the elose of every year they are ex-
amined by the government inspector or examiner. A failure in this ex-
amination, or a failure in character, or inaptitude to teach, disqualifies
them, and they drop out. The same takes place according to a graded
scale every year, until by the end of the apprenticeship of a eertain
number of young people, many of them would be sifted out and only
the best (the cream as it were) remain. At the close of their appren-
ticeship these young men and women are subjected to a more rigid exam-
ination preparatory to entrance upon the normal school. If they pass
this examination they are entitled to what is called a Queen’s scholar-
ship; that is to say, to a maintenance or part of a maintenance in a
training college for two years. The course there, perhaps, may be de
seribed as more thorough than ambitions. They do not undertake
classies or languages very much, but the English language is studied
thoroughly, and mathematics as far as it may be required in elementary
schools. But great attention is paid in these training colleges to physi-
cal science, chemistry, and botany. Other subjects are taught, and the
students are very strictly examined by examiners outside of the college
in all these subjects., These examiners are appointed by the govern-
ment at the close of the term. He might say that music is always a
subject of study, and also drawing in its four branches—free hand,
perspective, model, and geometrical—and the pupils get certificates
for excellence in each of these subjects. At the close of two years
these young people are examined preparatory fto their going out
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as teachers, If they do not give satisfaction at this examination, they
fall out again; so that the eréme de la eréme of the eandidates is reserved
for the work of teaching. But they are not yet fully qualified. They
may get a provisional certificate at the elose of the term of the third
degree; but the full certificate is given only upon actual successful
teaching—upon suceess in teaching after three or four years’ experi-
ence—so that an English teacher must have passed through nine or ten
years of preparation before he or she ean be fully equipped for the work.
e said he had not the figures before him giving the exact proportion
of those now engaged in teaching of this class who have gone through
the process described. There ave other avennes to the work of teach-
ing ; as, for instanece, teachers may go up for a low grade of certificates
to teach in the rural distriets, in which ease they are admitted on a
lower examination and without passing the training college. Also a
lower certificate may be obtained for teaching infant schools, but he
should say about 80 per cent. of all the teachers now engaged in Eng-
land are such as have passed through the first course deseribed,

Now, as to the status of the teacher and his relation to the govern-
ment. No one ever dreams of engaging a teacher for a year or a fixed
term; the engagement is considered to be for an indefinite term, untij
he or she can better the sitnation. There is no thonght of changing a
teacher at the end of the year or of a number of years, unless he becomes
ineflicient, and then the manager of the school has the right to give three
months’ notice, and at the expiration of that time the bargain ends.

With regard to the salary of a teacher in England, he thought that if
translated into dollars, it would be expressed something in this way : For
a small raral school kept by a lady teacher, it wonld be, say, 3250 a
year; that is the lowest, and from that it wonld mount up by a gradunal
scale to 82,000 a year for male teachers in the best schools in the cities.
In a good eity sehool, in Liverpool, London, or Birmingham, a prinecipal
male teacher will get from £200 to £300 a year —i. e. from 21,000 to
$1,500. That would be considered a good salary. The ladies, he was
SOITY 10 say, are not paid at the same rate, thongh they may be equally
eflicient. Their salaries are about three-fourths those of the gentlemen ;
a master would get £100, and a mistress £75. One great grievance
that English teachers feel is this, that there is no opening out of the
profession ; that is, there is no promotion, no reward for good service.
The inspectors are appointed entirely outside of the class of teachers.
Their poweris very great. There is no appeal from the inspectors’ report,
and there is no pension, he was sorry to say.

Being questioned as to how these inspectors are chosen, Professor
Jones replied that they are government appointees, They are re.
quired to be first class Oxford or Cambridge men in honors, so that
their education is guaranteed, but not their practical experience.

In answer to the question as to whether they have no practical ex-
perience as teachers or in regard to common schools, he replied they
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have none whatever. It hasg been known that & yoanz man of five-and-
twenty, who may never have been inside an elementary school, and
may know nothing about it, although an excellent scholar, should go
at once and inspeet a teacher who had spent five-and-twenty years in
teaching.

He'was asked whether there is any reason for thus excluding prac-
tical experience, and answered that the teachers could not understand
it; they cannot see the reason. The thing has never been attempted to
be explained by the governmenti; perhaps it is a piece of Lgfn‘{:runu_ﬁnt
patronage that the president of the council does not lii{.e to dispense with.

[n response to a question as to whether these inspectors H.m n[_rv
pointed for counties or districts, and in regard to the l.iufgth of their
official term, he said that they are appointed for life —1f 1s a eareer as
a rile —and they are appointed to certain districts,

To the question as to the present compensation of the .iuspm:t.m*s, he re-
plied that it begins with about $2.000 to $2,500; £400 is the least; then
it increases at a fixed rate, up to £3800 a year; that is, 84,000,

Professor Jones was requested to mention the names of some inspeet-
ors that occurred to him. He said a very old inspeetor is D. J. Morell,
who has been thirty years in the work; should think his emolument
would be the maximum.

[n answer to a question as to the namber of sach iIlSIHlELGI':“e,‘hE
said the number under the education department is about seventy-five
in all BEngland, and they have assistants selected from elementary
school teachers, but the salaries of the assistant inspectors are not equal
to those of the teachers themselves. They are simply the clerks of the
inspectors, quite a distinet class. ‘

Professor Jones was asked if Matthew Arnold is not still an inspector,
and replied that he is. e .

Then being asked what difference there is in the quulm?ﬁtlim of
those employed by the school board and other teachers, he replied there
is none whatever; as a rule the school boards pay better; they can
draw upon the local rates, whereas other schools depend upon the vol.
untary contributions of friends of eduacation in addition to government

appropriations.

He was asked whether Matthew Arnold, for instance, spends every day
in inspecting primary and other schools, and answered that he does, a:_ld
has to give an account strictly of every day and hour that he spends in
that department.

Commissioner Eaton said that before drifting entirely away from tife
topic which has been engaging the attention of the conference this
evening, he would offer the following resolution:

Resoleed, That the thanks of this conference be sincerely ex tended to all gentlemen
who have favored us with their instructive remarks this evening.

The resolution was agreed to. [Applanse.| ; .
Hon. G. Videla Dorna, of the Argentine Republie, said he had come
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by invitation prepared to make some remarks to-night on the present
topic of discussion, but would defer his remarks until the following
morning if that would be more agreeable to the conference.
It was informally agreed that he should be heard at the next session,
The chairman declared the conference adjourned to meet the next day,
in the parlors of the Pennsylvania Eduecational Hall, at 10 o’clock a. m.

THIRD SESSION.

PENNSYLVANIA EDUCATIONAL HALL,
CENTENNIAL GROUNDS,
Philadelphia, Pa., July 18, 1876 —10 a. m.

The conference was called to order at 10 o’clock a. m. by Chairman
Phelps, who said the desire was expressed last evening that the discns-
sion of the topic for the evening—¢ The teacher in different countries :
his preparation, status, salary, and tenure of office ”—might be resumed

this morning. There are two gentlemen who will address us.
called npon Dr. J. George Hodgins, of Ontario, Canada.

Dr. HoDGINS said, before he resumed his remarks of yesterday even-
ing, he begged to be permitted to express to the American gentlemen at
this convention, not only for himself, but in behalf of other foreign edu-
cators present, their grateful thanks for the great courtesy which had
been shown to them by the American educationists gathered at this
exhibition. He said he had felt it as a personal kindness shown to
himself as well as to these gentlemen; and the kindness and courtesy
evineed last night, in proposing a vote of thanks to those from foreign
countries who had attended the convention, he felt was beyond their
deserts, because they had experienced so much eourtesy and eonsider-
ation to which they personally made no claim,

Resuming, Dr. Hodgins said: Inthe remarks which I had the honor of
addressing to the convention yesterday, I omitted, for want of time, the
mention of two partienlars in regard to the system of education in Onta.
rio which I shall now bring before you. Irefer (1) to our normal school
system of education, and (2) to the rights of teachers in onr provinee,
Those are connected especially with the subject now before the conven-
tion.

He then

1. I may say so deeply impressed were those connected with edaca.
tion in our country that, from the period of its foundation, the normal
school should be considered an important adjunct, that in 1847 the
legislature made a very liberal grant for the establishment of the normal
school in Upper Canada. The normal school has been in VOry success-
ful operation since that time. 1Ishall tell yon why it has been so suc-
cessful ; it was felt that no person shounld leave the normal school, with
its authority to teach, unless he was equipped for the performance of
the daty for which that training was required of him; and no person
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was allowed to leave the institution with a certificate testifying to 11_15
qualifications as a teacher until those qualifications had been teshm} in
a satisfactory manner in a school of [1ract-ic:e,+m|ﬂ u{'t‘m' he had acqu&rgd
that position as the result of an examination which was :l:er;tr n;;m_
indeed. Not only was it considered that the literary qualifications of
the teachers should be as high as possible, but the main cause of the
suceess of the normal school has been just this, that no person has been
allowed to go out as an anthorized teacher from that lIlRtlb!ltlml unle:.;:a
he has proved, by actual experiment in a school of practice, that his
qualifications for teaching have been well tested. ‘

Attached to the normal school are two model schools, one for boys
and one for girls, divided into three sections of Ffa‘ewnal]lt:ﬁ; each, uudgr
the special care of trained masters or mistresses. Those in attendance
at the normal school are required to be present at these model schools ;
and they must not only to listen to the instraetion c:-.f.' the masters or
mistresses of the schools, but must also take part in th{“: exercises,
under the oversight of the teachers. Very careful note is made of
the daily progress of the student of the normal school who may be
in charge of the class, and defects in teaching are noted down in a
book, and at the proper time and in the proper manner the defeets
noticed are pointed out to the teachers themselves. }T'c-t nulj,-"ﬂ,re the
literary qualifications of the teacher carefully looked :'l.ttﬂ{', h:_tl; in order
that he may procure a certificate as-teacher the examination n the
model sehool department must be satisfactory to the teachers ﬂl. the
normal sehool. Thus we are sure to send out none but carefully trained

1 1 o W vy o 1 - ; '.u '::: 1 £8-
‘teachers, not only in theory, but in actual practice ; and this is a1

sential part of our normal school instruction. The Ontario normal
sehioo]l was established in 1847, and nearly eight thousand persons have
been instructed within its walls up to the present time. The leli’:l
school is so very popular, as an admirable school for the ed‘ucn:tmu pf
pupils, that we generally have two or three huu:lrai_'{ applu:'fttmua In
advance for admission to the school. The great tlesu-e‘ o gain almis-
sion to that school is indaced by the fact that the tr:tium.,r.: is the very
best that can be given ; and although the schools of the city are free to
all the ratepayers, yet parents prefer to pay the additional charge of one
dollar per month in advanee to gain admission to this school.

Many of the boys who have gone ont from the model school are sought
for by merchants and men of business; so that you can see that whenl
a teacher in training passes through a school like ours, under the care-
ful supervision which is exercised in it, he must have some real pI’:LthE:]‘.l
knowledge of the art of teaching, and of the best methods »::II:: communi-
cating the knowledge which he has aequired. We hold :l:' tl}.l}ﬁ 80
essential that the teacher should have this personal pf'ar:tma in the
model school, that we do not consider any normal sal.u:tf}l 111_$tructmn to
be complete which does not combine this practical training in the mﬂde..l
school with normal school instruction. Within the last year an addi-
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tional mormal se y & ¢ 3
city of (}tb&\rtill.g::‘lllt‘:?l] I:II;:: L}LL" established on the same footing in the
M ! sapital of the Dominion, for the eastern seetion of the
bl ey regard to the “rights of teachers” in the provinee [
1@ law, in the first place, preseribes certai S ERTEIE0 of Ontario,
0BT S hat i e .‘l_ : eribes cerbain duties which the teacher
S i l‘ii:‘h[q [ -u_i-lt..?fm.'.i:;la of IIIIH voeation as teacher he himself
S aiioh Cllt!:t)tl‘.m Illllrli;l-'lf..l words, his status is recognized by law, as
he possesses a rm'l'iii:rl‘ll‘uJul;mI::f:ih-‘:t‘l Elﬁ a teacher in the coantry unless
writing must be entered into l?\,- .t.|:,...]:;f:.llll:::l:q t:._r.li{:,I‘L]:;i:fﬂ“tllujlﬁ;lfm:ﬁ_“thi :i
more effect, the law - 0 EIVE LIS ©
of the ﬂﬂl’Iml"llt..{m.: L':‘i\]“':tl‘iﬁzi i o SRLISISR, and stamped with the seal
ure, nnless : : .. : _11” 'lm:l}“m cannot dismiss a teacher at their pleas-
tca:*luq- i:]u} 1.1chill.tt1ltu with the terms of that agreement and the
”“3'-Hl'l‘.i\'ii.{‘-:flt::‘]i|:‘I;|Titi‘:'ut tlmjm':f . .I'“ order to secure to the I,-!.*:u-.hul-‘
B t;“--m w.lml,il ; f.n:ni 1S i_:-i'rul"usmmu the law declares that he shall be
S .-;ghﬁnllt?:- t 1: h‘mhtl:f}'r-; andl }-,-ll.':.'ﬂ.il.‘l:n'-‘- occurring during the
. el |l‘.| 11:1‘ ; m} "'n.‘nhlL'.Il he is employed; and in order to
LG 'ltitl.ht- ; xtent the advantage of that arrangement,
follow the Ez;:]‘i['ilt.:{}il; n[‘ll‘lLitQ l'ltﬁrt:ih;li!l i:ﬂ .unl-[“'-:l:u to the holidays which
until he is Bai =Sy ' ol service, and his salary still rans on
end :I]l-l;:lli:ltl:;:;;lllillﬂ :: -jt“nli- Sutilns Hlmu!d a teacher be dismissed at the
woeka of vacation I‘:nvlf1 = hﬁ: s be paid for the additional six or seven
vision of tln'.;. law 'l'Im:i ”ta.r':-. 'l'h.{?m]S"u.lmgsih““'}' of defeating that pro-
TR p;nl -U]El] FE‘“:,I“:.F is Ihurt*{um secured in his salary for the
vy llf_‘.‘lll!ﬂ;ﬂlunt 5 1|:~: 'i. .u.,m.nu, or lut*.um year, as the case may be.
is that in I‘I‘tt;':qu,].t{'l It ‘JT. lh}{?“ of the law in the interest of the t{':luhur.
orTce dbn :P:u* h-. l;z-.\ﬂ_l ‘r-j "n teachers are frequently liable in the
tees must :1!5{1;1; then i‘i..u,m_(.' by illness, the law provides that the trus-
ot IL 1 for such losses at the rate of at leasi four weeks
tum:hgrhi?l }i-.m and as much longer as they please. In that way the
S 1?:}51;11;;5;[:;:]{3*!101 Iil .Hlfﬁw from an occasional siekness and in
shexperiofiop Kis siul::;:?-l aanI_.u ¥y but he is secured in his salary daring
the interests of the tes-:ihﬂ‘~ “.m!m the prescribed limit of time. Thus
he 18 tast mréfu” : tl: : IEIIHTG IH‘O\'EI‘F way secured. In the first ilh'll'.[-}
fally guarded Tlfe 5:111::::]*?‘0’:11 é tf“f "'["-"'Eif'h*ﬂﬁ SR
otk e '. : Sy * embraces the whole of the eivil year,
Nl ;:i;]?-]:;;::iéflllt'::} are kept {‘J'l'!'ﬂll.l.lll:‘illf-f that time, dedncting
T kl.{ 1,.];1e13t 1 the outlying distriets of the ]ll‘c‘,l\'ilmp-,
' ut ha .
ment to the keepin u}::-:t T’EH aboubhall of the year. One iuduee:
the moneys ﬂralltedgbl~ ﬂ n] tl.m school during the entire year is that
Bt Sy t,u ﬂi,, 1;3 elglslature: are at first apportioned to the
to ’th: number {;Fchi]{lrmT{;:l:?cl??E:ljirtnl::"; 2 in other words, according
a specified s O o e ounty 1s required fo educate,
Lhi:i-:?;'{ll[tltﬂ h:;‘:tl i [.”P.“-?ﬂ ERTED t_ﬂ t]‘m’ county to enable it to tl!it!ill:"f:f
e \e money is then redistribnted to the schools, not a-:'r.m:L
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ing to the length of time during which these schools may have been
kept open, nor the numbers on the roll, but aceording to the number
of children being edncated in the sehool. The mode of distribution
is to take the average attendance for the six months of each year,
and acecording to that average attendance the apportionment is made to
each of the schools of the county. Thus an inducement is held out to
keep the schools open during the entire year. Then, again, the law very
wisely provides that any mouneys lost to & school in consequence of the
refusal or neglect of the trustees to keep it open must be personally
made good by the trastees themselves ; the trustees, therefore, have to
make good out of their own pockets any moneys lost to the school from
any cause arising from their neglect of duty. Thus in the interest of the
teachers you see, the inducement is to keep the schools open the whole
vear and to keep teachers employed all the time, and pay them not
ouly for all the time they are employed, but for holidays and vacations.
These are the main points of the additional subjects to which I should
have referred vesterday had time permitted. If there are any matters
whieh I have omitted, I should be very happy to be called on to answer
any questions. Dr. Hodgins was questioned as to the average length
of time teachers remain in their profession. IHe replied that they have
no precise means of judging at present of the average length of service.
By the law of the province, each male teacher is required to pay into a
superannuation fund a sum av the rate of %2 every six months. In
the case of female teachers this payment is optional, but the male
teachers are required to make this payment. They have, en retiring
from their profession, the right to receive back one-half of the moneys
which they have paid in. We hope in the course of a few years to have
from these facts data by which we can answer 2 question of the kind
am 1ot able at present to answer it. I might in
general terms state that the length of service has very greatly increased
within the last few years. The operation of the beneficent provisions
of the law to which I have referred has had the effect of continning in
best teachers. Many of them have been in
it fifteen or twenty years. My own experience in the department ex-
tends over thirty-two years. I can, therefore, speak from my own per-
sonal knowledge. The teacher, if ambitions to remain in the profession,
ecan distingnish himself in due time, by diligence and ability, even to
reach the highest position in his profession — that of inspector of public

schools.

now proposed, but I

the profession some of the

The chairman then introduced Mr. G. Videla Dorna, chargé d’affaires

of the Argentine Republic.
Mr. DoRNA said he had not so much experience in educational matters

as the distinguished gentlemen who preceded him. He could not speak
of anything new, but he had ecome to learn, and hoped that the confer-
that paternal feeling with which a good

ence would listen to him with
He said he was neither a professional

educator listens to his puapils.
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erty of teaching and learning, and provide for the appointment of a
minister of public instruetion, whose duty it is to report amnually
upon the condition of the different institutions of learning in the whole
country.

The national government has always exercised its constitutional
power to control public instruction throughont the republie, and this
control has proved very beneficial. Very much has been done during
the last ten years. A national university, a national observatory, four-
teen national colleges for secondary instruection, five normal schools,
schools of law, of medicine, of commerce, and of agriculture, and one
hundred and fifty popular libraries have been established, and fourteen
normal schools for women would soon be established in his country.

In regard to teachers, Mr. Dorna said he would only speak of their
salaries and appointment. The salaries of national teachers range
from %80 to £100, gold, a month. College teachers receive a higher
compensation. In Buenos Ayres, the director of a college receives
%230 a month, and each professor #113. Teachers keep their situations
as long as they behave well. Pensions are not paid to teachers, buf
4 movement has been made in this direetion. A person who desires to

teach in the common schools has to be trained in the normal schools

and pass an examination in the following branches: Reading, writing,
arithmetic, geography, graminar, algebra, physics, history, Argentine
constitution, composition and declamation, drawing, object lessons, sing-
ing, moral instruction, symnastics, and pedagogy.

Mr. Dorna was here interrupted by Mr. Wickersham, who said that a
lady in the aundience desired to.state that the first normal school on this
continent had been established in Chili by Dr. Sarmiento, late President
of the Argentine Republic. :

Mr. Dorna believed this to be true, and said that this must have been
in 1838 or 13440,

Mr. Wickersham said that Dr. Sarmiento was elected President
of the Argentine Republic while he was visiting the public schools in
the United States, and that he was now inspector of schools for Buenos
;\.}‘rl}ﬁ* )

Being asked if the Kindergarten had been introduced in the Argentine
Republie, Mr. Dorna said that there are several Kindergiirten in Buenos
Ayres, but they form no part of the public school system. Kinder-
giirten in Buenos Ajyres are pay schools, and therefore not attended

by the poor, with the exception of one or two under the supervision of

the provineial government,

The chairman said that Dr. Da Motta desired it to be understood that
the figures concerning Brazil given by Mr. Dorna refer only to educa-
tion in the provinees, and do not include the technical schools, highe™
schools, and private institutions, and, therefore, do not show what Bra-
zil is doing for education, and offer no accarate data for such compari-

sons as have been instituted by Mr. Dorna.
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The chairman announced that Professor C. J, Hogman, of the normal
school at Yywveskyla, Finland, was present, whom he wounld introduce to
the conference.

Professor HOGMAN came forward and addressed the conference in the
Swedish langnage. At the conelusion of his remarks, Professor C. J.
Meyerberg interpreted them, as follows:

This gentleman, who came from Finland a few days ago, has spoken
about the normal schools in Finland, a country that belonged formerly
to Sweden, but now belongs to Russia. Iinland, however, has its own
laws, and is, in regard to fiscal and eduecational matters, entirely inde-
pendent of Russia. Finland has at present three normal schools, one of
which is for those who desire to prepare for schools where Finnish is the
leading language. Nearly the whole population of cities and towns
speak Swedish, while in the country Finnish is almost exelusively
spoken. Professor Hiogman has been recently appointed teacher of the
Finnish normal school at Yyveskyla. It is customary in Finland to
send teachers abroad before they enter upon their duties, in order to
enable them to study foreign methods of teaching. Professor Higman
is now here for the purpose of studying the American school system, and
he says ho finds it admirable.

The Finnish normal schools are not very old yet, but they can be
favorably eompared with other normal sehools in Euarope. If Finland

continues to work with its present energy, its system of publie instrue-
tion will soon be one of the best in the world,
The salary of teachers in Finland is about 3,700 Finnish crowns, (4

erowns = $1.) The female teachers receive only one-half of that amount,
although they are doing exeellent work.

Hon. J. P. WICKERSHAM, superintendent of public instruetion for the
State of Pennsylvania, said that he wished to occupy a short time in
the explanation of a few facts which eoncern education here in
America. These facts seem somewhat to our disadvantage. And,
without taking the ground that America is better in the respects that
he was about to refer to, he wished to give the plain reasons why these
facts exist. IFirst, he wanted to explain why it is that in America we
do not furnish teachers with dwelling houses in connection with the
school-houses. Now, in Brazil and in Sweden, and in some of the other
countries of Europe, they eonnect dwelling houses with school-houses.
We do not do that in America for certain reasons. One of these is that
we have established graded schools that employ a number of teachers.
You noticed last evening Dr. Meyerberg said they did not have dwelling
houses in Stockholm, for the reason that they employed quite a number
of teachers in each school-house. Now, it is the great purpose of Amer-
ican education and American educators to have several teachers in one
school-house. In all our cities, in all our towns, in all thickly settled
neighborhoods, there are several teachers in the same school-house; and
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therefore we cannot very well connect dwelling-houses with mlumli
houses. Of course, we have a great many schools that are ‘nnt gr:}{]m
schools. These schools are generally taught by young, llllltl'.u'rl‘lt‘.ﬂ |w.r.?mllsi.
Three-fourths at least of American teachers who teach in lltlgl.hlrrl];l_;{
schools are unmarried. He did not mean to draw a Ll:l}l‘n]}'rlt'hﬁﬂdtfl EIL;E:-“ 1,(.1nr
our custom in this respect and that of other countries. He was simply
"eas ‘hy it is so here.
Li"‘:}:i t]lir? i;;ihf:‘:lz:‘;:l}x:li; \"ﬁwe have not pensioned our teachers. He was
m;, about to maintain that it would not be better il‘l ml: Fi;:u:,hﬁt‘:: \m:t
pensioned, but was about to give the 1'0:1:«1:': why in t_ll-z-.1 mnlli.l.:;ﬁml
have not yet pensioned old teachers. In the first place, it h T L-l: e
that education in this country is not so |1|_uuh a state t:{?m?u :l.‘q..lﬁ 1}?‘1“
concern of the people. Teachers in A;n;a‘ru:u.t :u:;:m(t: f::fi: [;t-ﬂtlé::m:l.m]h
service : they do not bear the same relation to the xthL e et
1}:;' any 1,:1 uzm;_:, that soldiers bear. Thu.l}m'n:-um m.1t tm:e.s] rl: nt 11 \; t]}ﬁ;ﬂ:ﬂi
ui'ies,tnnd does not fix their status in any way. i. ub mfulug e
America is not a creature of the state, lmt' a ur‘uul,ump 0 11;.1”3 E L; E:‘_.__
and when we pension our teachers the pension w11ll be '».-n;:-F-m 15’1 - :;; pP :
ple and not handed them by the general or a State goy ernm}:u .1 ;;.,r
virtue of our institutions, the power comes from the people n}:‘l :}mn ; r:ﬂ
instruction. They fix the teachers’ salaries m_nl status, rm +t::3rt?lum
the Government does not consider the question of pef:mlmmn?nﬂ ?mb
Besides that there are two classes of tn_zaclmrs, and one :u .t11f1mi; rjjhe ?
need a pension; they would be too independent fu ]II\.ELEHE- I.nher 3{
are a very independent class of persons j ﬂ.lll]. a 'fll'lgﬂ nlu e
those who receive small salaries only remain in serv I{"L a; 51'"; ! lq_f]_._
He did not believe that, out of 17,000 teachers in the State o hu:;]. y
vania who teach in the primary schools, .therc are 100 perszus; 00;1?:
taught thirty years, taking Pemmylm.um from one 'Blllﬂ: :: fl'.ieﬂsigni
outside of the graded sehools. Therefore we do 'lw't- think o .]1‘ .
ing these young ladies and gentlemen who teach only tempnrar{; j‘; Targ
do not want it. They do not expect to teach very IGElg, some five years,
some ten; then they will go into some other kind of husmess(;ut o
Now, sir, about permanency. Our lu:mhefs are tth‘]mcrml:;J._rx . ,d o
tlemen are apt to draw disparaging conclusions lnf.L:n e::au this ]anr s
countries in that respect. He was not :.1-‘uuut to *:A'F, that tlEi ot gial
not to be more permanent, but in America we have a cc;nstau ts:iitm
change; the higher stratum of sn{:iet;{ goes Elqu and the m:l:?,: :;-Timl
comes up. It is the survival of the l!ttEﬁL in this E:c:tlu:,r;", o
of the strongest ; and the man of lu:m.n, no nlm..tta?r li.hb was 05%1 e
lowest cabin in the land, has the privilege of sitting in :hﬂ 11‘::3.-:1 :Jinmm
chair. [Applause.] And it is this cunstu-]jt ﬁ':l‘[:l&'ﬂt w1.1‘1c 1 ma ;;;ﬂtawe
ditions necessarily fluctnating and ﬂexlhle: fllﬁl‘jﬂ is snmj;a }m lifz :
in permaneney ; there IS some nc}vantage‘ in keeping ére:ati:; :;‘; sehmh,
but there is also an advantage in introducing new blood into -1 s tl;.;
and he would like to impress this faet, that the very best blood in
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United States of America runs in the veins of the men and women who
are teaching our schools to-day. [Applause.] They come from our very
best families, from all the nobility we have in this country. You will Ii-uid
t-hﬂﬂfl graduating at Harvard, Yale, Lafayette, and Pe;umvlvani& Uni-
versity, and in the best normal schools, and going down to teach the
lower Sﬂ]lﬁl}'ls, because that is the place to begin'; and they go up, up, up
and up until they sit in the highest seats in the land. He 1.'{.-nt:1rui!l n;
.'*iﬁ.}' that one-half of our members of Congress, one-half of our governors
of States, and one half of our judges of courts begzan by teaching in i‘lul%
common schools. Such 1s the condition of life ]||;+.ré. !,i{: not llIulB:'rstun:i
me as saying it is better than in other countries. As to himself, he com-
menced teaching a country school at $20 a month. He never ;xpt‘(:tml
to remain there ; he meant to go higher. He tavght at that H;l]:ll‘}'- :m-d
thﬂr_l _:1I3 $24, and then at 330, and so on, until tt]ﬂ:ﬂ-‘ he had l.- :liﬂ';;ﬂ‘ml!;
]:.'J'{J'!FIE.IHII. S0 it is with these young men and wmn{;ﬂ. Though they do
not introduce into teaching the long experience of pm'umum; teachers
they i{ltl‘ﬂtill(}ﬂ into it that vigor and life that are hardly ]mssi.h.l;; \1']1;1:{:
:‘:lmre is not this mobility. Besides, there is another :uh-qantawu and t‘:;nt.-
18, that until we have some fixed principles of teaching, uut.?l :.vc- um]m*-l
sta:md the great laws of human growth—how the lmch" ZTows ]Imw tilﬂ
m}ml grows, how the soul grows—and teach :mcurdi‘ng to t;mse dcrc-
trines, it i1s better that we should not get into a rut out of which we can
hardly strunggle. Teaching here is tD.-ﬂH.‘,‘ a mere empirical art fl:llt:rﬂ
Ilm‘St be great experience ; there must be fundamental laws RU{'.{;I‘I‘.1iI'I{.","t{;
v‘rhmh the mind and soul grow, and when we learn those, thm: he would
like tf} see a permanent profession of teaching. But he did not want
American teaching to erystallize around methods that are altogether
false or only partially truoe. v in
He did not want to make a speech in favor of American edneation :
b.ut he loved his conntry to well to be willing, by silence, to ;umlw :nn:
disparaging conclasions to be drawn from the mml]mris:ms that had
been made between the customs of this and of other countries. He was
ready to acknowledge what is good in other countries, and -antinﬁsit;{}
learn from them. Pennsylvania and the United States of Anmr_ica wel-
come these foreign gentlemen here and now, and thank them for the
information that they are so freely giving us in reference to this matter
of education. The most important (111'[:33[?1}1] we have is this {'dll{!:lli()ﬁilll
question. What we want is to know how to train up these millions of
boys and girls in this country so that they will make good men and
women. We welcome light; and he felt that he nugilt to say this
much in reference to the social and governmental condition of Llli:'-i
n.:;)unt{y, becanse oar school system is in great measure uuutmtlmi
1ereby.

.1110 chairman then called npon Professor Meyerberg to say some-
thing about the supervision of schools in Sweden. '

6H

[Te said that the schools in his country are under the general super-
vision of the bishops of the different dioceses. They have almost entire
control of the school management, and have to report every three years
upon the condition of schools in their distriets.

In Stockholm the eitizens have emancipated their schools from the
control of the clergy, and several cities in Sweden have already followed
the example of the eapital and instituted secnlar school organizations,

There are besides about fifty school inspectors for publiec schools.
They are appointed for a term of five years, and it is their duty to
inspect the schools in their respective districts according to instructions
issued by the government.

It is incumbent on the inspectors ©
national instraetion, to visit in person the
triets, to procure information abont their condition and wants, with a
view to their improvement and development, and to lay before the school
board and consistory proposals for improvement whenever the arrange-
ments are found to be deficient, carefully to look after the teaching, and
to give the teachers necessary ‘nstruction and advice as to the method
of teaching, ete.

The inspector shall give fo the consistory of the diocese to which his
distriet belongs a short annual report of what he bas done; also, at the
expiration of his term of office, a complete report to the department for
ecelesiastical affairs and public instruetion, which at the same time must
contain a complete review of the schools in the district. These latter
reports are printed by order of the department, and distributed among

the school board and chapter, and then these authorities shall take such
measures as are suited to the various local cirenmstances and called for

arefully to follow the conrse of the
national schools in their dis-

by the snggestions and proposals in the reports.

The inspectors receive an annual salary, which is fixed for each period
of inspection in proportion to the extent of the district; they also receive
an allowance for travelling expenses and board.

Dr. MURRAY, superintendent of edueation in Japan, said he believed
it was well understood as a prineiple of snecessful educational adminis-
tration that a proper inspection and superintendence of schools is the
first reqnisite. There is no other way in which a government can so
efficiently and thoronghly advance the interests of the schools as by
regular, systematic superintendence and inspection. This principle is
well understood in Japan, and is incorporated in the system of eduneca-
tion. In order that his explanation of the present system of education
in Japan might be more clearly understood, he would preface his re-
marks by a brief statement of the form of government administration
in that country.

The responsible head of Japan is the Emperor, from whom all laws
and edicts are supposed to emanate, and to whom all officers are respon-
¢ible. Under him, as the supreme head, there are different departments
of government, intended to administer the laws and regualations that

5 ED
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are made for them, and among these the department of edueation holds
an important place. Besides this general government, the whole coun-
try 18 divided into about sixty different provinces —or, as they are called
there, kens—in each of which is a local government appointed by the
central government and having control of the loeal affairs of that spe-
cial district. The government is thus conducted from this centre, and
yet in its details is conducted in these different local distriets, The ad-
ministration of the schools is condueted upon this basis:

There are three different kinds of schools: (1) Those which are di-
rectly under the control of the central department of education ; (2)
those sehools which may be called publie schools, those which are
under the control of the local governments more particularly, and which
are supported, sustained, and organized by the people among them-
selves ; and (3) private schools, which are established 1n many i:-arl.s of
the country. In regard to the mode of superintendence and control of
government sehools for higher instruction in the country, the colleges,
and the university which has been established, with the technical schools
for various subjeets of learning—all these are nnder immediate govern-
ment control. The normal schools are under the same control. In each
of these institutions there is a -government director, appointed immedi.-
ately by the department of education, who, with the officers under him,
has direct charge and supervision of the affairs of that school. He is,
therefore, the government representative, holding his place at its will,
and liable to removal at its pleasure. Ile is an officer of the department
of edueation, and is sent to this sehool to perform special duties. These
schools are visited annually, some semi-annually, or guarterly, by in-
spectors from the department of education. There is a special bureaun of
inspectors i that department, whose duty it is to see that all government
schools are properly inspected and superintended. Officers from that
department visit these government schools at appropriate times, and
see that their affairs are conducted in a proper manner; and, at the exam-
inations which take place at regular intervals, some one of them is sup-
posed to be present for the purpose of seeing that the examinations are
satisfactory, and that the students who pass throngh them to the higher
courses sustain proper examinations.

Then in regard to publiec schools, what are called publie schools,
gchiools which are immediately nnder the control of the loeal g;m‘uru._
ments ; these ave schools of an elementary character. They are estab-
lished all over the country. There are thousands of them now which
have been gradually, within the last few years, established at different
points. For the superintendence and care of these schools there is in
each one of these local governments a bureau, with an officer or oflicers
who devote their time to the superintendence, care, organization, and
inspection of the schools in that particular district. This officer is re-
sponsible to the head of that local government, and through him to the
edacational department at the eapital. In that way the inspection
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reaches down to all these loeal governments, and through them to the
schools which they have under their charge.

These schools are supported from three difierent sources, In the first
place, the department of edueation grants an annual allowance to each
of them in accordance with the number of scholars which it contains.
This allowance is granted on condition that it ghall be made to conform
to the regulations of the educational department, and that it shall follow
out the instruetions that are given in regard to courses of study, exam-
inations, and other matters appertaining to these schools; so that the
department of edueation exercises control by the giving of this annnal
allowanee to these schoels over the kind of instruction that shall be
there given. The second source of support of these schools is the tax
laid on the inhabitants of eaeh distriet. This is usually imposed ander
the control of the burean of lmstruction which is charged with eduea-
tional affairs there, They arrange with the members of the district in a
formal or informal way in regard to the amount of the tax they shall
raise, and this tax in almost all cases is cheerfully paid. A third
source of income of these schools is the gifts of individnals who
are interested in the schools of those particular localities, There are
many men in the different provinces who have large revenues and
who are greatly interested in the progress of the schools in their different
distriets, and they give liberally, oftentimes very largely, toward their
support and encouragement. With the merchants in cities it is the
same way ; they are ambitious and anxious that the schoois in their
neighborhoods shall attain a high character, and are ready to help
sustain them by their own means.

Every private school must be sanctioned by the local government or
by the department of oducation before it can go into operation. The
plans of study of those schools are usnally submitted for inspection,
and, if there is anything objectionable in them, it must be ehanged, or
the school is not sanctioned. These are the means by which the de-
partment of education in Japan attempts to control and superintend
the schools under its charge. 1e had not mentioned in connection with
the government schools that the normal schools are among the most
important. There are now seven of these normal schools, one principal
one (which has been in operation four or five years and which has sent
out many students) and six others. These scheols have sent out teach-
ors who are now engaged in many of these local provinees in the imme-
diate work not merely of teaching but of inspecting, organizing, super-
intending the schools. This work that was demanded of the normal
schools was required for the purpose of supplying one teacher for every
district, and so for a long time the graduates of these normal schools were
taken up as fast as they were sent out, and put at work in these differ-
ent localities in organizing schools; showing the old teachers how they
should teach, how their classes should be organized, how new kinds of

hooks, maps, apparatus, ete., should be made a part of their instruction,
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and really acting as trainers of these teachers in the different districts.
For the better accomplishment of this purpose they frequently brought
together the teachers of those different localities who could easily be
assembled and submitted them to a regnlar training in a manuoer similar
to our American teachers' institutes or local normal sehools. The old
teachers who were desirous of learning would gather together and
spend a month or more under the instruetion of one of the graduates
of the normal school, who would put them through a regular course of
instruction and show them how to teach. This system was of immense
service in developing the schools much more rapidly than could have
been done in any other way, Looking back, it seems astonishing that
in four years from the time that this system began in Japan there is so
good a system of education spread over the whole country and under
reasonable superintendence and control.

Dr. Murray was asked if teachers of private schools are subject to
an examination. He replied that he thought not. They are only re-
quired to submit to the programme of instruction and the regulations
of the school.

He had a table of statistics for the year 1874, from which he would
only take time to read a few figures to give some idea of the real edu-
cational status of Japan. There are now of elementary school distriets
in the empire of Japan, i. ., school districts in which there already is
or 1s to be established one elementary school or more, 45,418, He sup-
posed these districts may have increased 25 per cent. during the past
year. The increase during the year 1874 was about 3,000, while the
number of schools in the empire of Japan in the same year was 18,712 ;
an increase for the year of 10,710, It is estimated by the minister that
the number of schools in Japan at present is fully 30,000,

Dr. Muarray appealed to Hon. I, Tanaka, vice-minister of the educa-
tional department of Japan, who was present, as to the aceuracy of this
statement, which was verified by that gentleman.

The whole number of pupils in these schools during the year 1874
was 1,725,107, an increase for that year of 397,155; and it is believed
that the number of scholars estimated in the statistics for 1875 would
not be less than 2,000,000. Thus it will be seen with what rapidity
these schools are increasing in number, and are gathering in additional
pupils.

The query was then putf as to whether edueation in Japan is in any
way compulsory.

Dr. Murray answered that it is not, as yet. They speak of making
it compulsory in that country; and, in common with all nations who
are looking forward to the advance of education, he thought it is looked
to by the Dbest friends of edueation as the means which will be resorted
to as soon as possible.

He was asked if the missionary schoolsfull in with the general method.
He replied that they are not named with these government schools,
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being referred to under the head of private schools. They are efficient
in a great degree. A very great deal of service has been rendered to
Japan by the education which is given by those schools.

Being asked what proportion of the teachers are men and what
women, he answered that the number of women teachers in Japan is
very small. The whole number of teachers in Japan is given here to be
38,365, with an increase in the year 1874 of 15,859. Of these teachers
he could not give the exact proportion without a little computation, but
he could give the number of teachers employed in the schools, public
and private, male and female, which would give some idea. In the pub-
lie schools, that is, the schools under the care of the local governments,
the number of teachers is 32,556, and the number of female teachers
is 457,

He was then asked the present population of Japan; he answered
33,579,909, He said in the private schools the number of male ll'!:lf.‘-h{*l.-'.‘s
is 4,308, and the number of female teachers 210. The school age is
between 6 and 16.

The chairman then ealled for voluntary speeches, of five minutes in
length, on the subject of supervision and inspection.

Mrs. E. 8. Carr, of California, inquired of the foreign gentlemen pres-
ent whether edneational journals are maintained in their respective
countries at the expense of the government

Mr. Dorna said, in his country there was not only a report umilﬂl
vearly by the minister of public instruetion, but they also had annals c'ft
1=.:Iu::1111u|1 published weekly, under the patronage and nlir{zm.:iﬁn of this
minister. This publication was founded by President Sarmiento some
time before he was president, when he was director general.

Dr. da Motta said, there are some educational magazines in Brazil,
but they are not '[IT.IIHIHH]I{"I.]. by the government. They are published by
private associations and publishers.

Mr. Dorna said he knew there are some in Chili, but did not know the
exact number, ;

Dr. Murray said the educational department in Japan publishes semi-
monthly inﬂ:;rnmtinn on the subject of educational news, statistics, and
other rlmtters, which is sent gratis to various parts of the country.
Journalism in Japan has had a remarkable development, and a very
large number of the English newspapers of Japan are conduected 'b}'

men of fine attainments, who are devoted to education, and who give
it a great degree of prominence in their papers.

The chairman declared the conference adjourned until 3 o'clock p. m.
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FOURTIH SESSION.

PENNSYLVANIA EDUCATIONATL HALL,
CENTENNIAL GROUNDS,
Philadelphia, Pa., July 18, 1876 —23 p. m.

The conference was called to order at 3 o'clock p. m. by Viee Presi.
dent I’helps.

The chairman announced that the first topie for discussion was peda-
gogical museums or cabinets, and introduced Dr. J. George Hodgins,
deputy minister of education, Ontario, Canada.

Dr. Hopaing said he had hoped that the representative of the Russias
would have been called upon to open this subject for the afternoon
meeting, because, in point of fact, that is the only nation, so far as
he knew, that has especially and formally established a museum of
this kind, and has given to it this particular designation. Ile had
oceasion to examine some of the specimens of the collection from this
museum, (which are here in the Exhibition,) and from them he had
formed an opinion of the great value, extent, and variety of the articles
shown in that museum. Now this question of museums, popular and
otherwise, is quite a new thing. In England, the large and famous
British Musenm has long held the first place among the popular muse-
ums of Burope. Those in other counfries are also noted and distin-
cuished, but it was not until the great gathering of the nations in Eng-
land in 1851 that the idea took hold of the public mind that it would
prove an important educational factor to popularize these musems, to
give them that kind of popular character which would render them a
great school of instruetion, not only for teachers, but for the mass of
the people, young and old. Although I speak chiefly with reference to
England in this matter, I mean Canada also. We saw that in England,
immediately after the great exposition of 1851, the British ;,'.:'I‘H'l‘l‘l.lll'lf_'ni‘.
turned that exposition to great practical account; and out of the
collection gathered in that exposition formed the now famous South
Kensington Museum, which is not only one of the most interesting
in the world, but it is to the teacher and all persons engaged in ]ml:-u-v
lar education the most instruetive. Those who have had the .;:nml
fortune to be there remember with pleasure the immense wvariety of
things that are there bronght under notice; not only such as have to
do with the specialty of the teacher’s work, but with various professions
and callings. In that museum there is a great variety of school appli-
ances, and an immense mass of material which it is supposed the teacher
canuse with more or less effect. There are departments of special inter-
est and of special value, Those who takean interest in natural history,
and have read the works of Frank Buckland, will enjoy a rich treat i]l
going into that department of the South Kensington Muaseam with
which le is connected, and in seeing the nxtr:mrdi-n;u*i]j.‘ beautiful eol-
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lection of fish which he has colored after nature and silvered and bur-
nished with gold go as to bring the lifelike reality of nature itself be-
fore the eye of the teacher.

There is one thing connected with the South Kensington Muaseam
which strikes the visitor as one of its chief peculiarities. In this respect
the contrast between it and the British Museum is very marked indeed.
Those who have been at the British Museum will remember that there
e in it an immense mass of the most interesting material, so immense
that it wearies one even to look over the catalogue, and to classify it in
one’s mind; but although the variety is very great, yvet the collections
are arranged with so little regard to beauty that the excessive plainness
of the whole strikes you most painfully, But when you go into the
South Kensington Musenm, the first thing that strikes the eve is the
beauty both of the building itself and of its interior fittings, Even if
everything were taken out of the bunilding, you would see what an ex-
ceedingly beautiful structure it is, both outside and inside. Then you
go into room after room, and you see that the mere fittings of thé rooms
are beautiful, and that their style and proportions are varied for the
purpose for which the room is designed. And when you come to exam-
ine the contents of the collection in this museum, you will find that they
are artistically arranged in the most satisfactory manner possible. Thus
every department is not only beautifal in .itself, but each separate
detail is studied so as to make the whole ar rangement attractive. The
educational featurves of the musenm seem to be inexhanstible. There
is searcely a department in the teaching art of whieh you will not find
therein a fitting representation I only refer to this collection to illus-
trate the fact that the public men of the present day—statesmen,
leaders of public opinion, and edicators —seem to be so far impressed
with the value of these great eollections of educational produets and
appliances in every department of science, that yon will now find in
many of the large towns and cities of Bogland most valuable and beau-
tiful eollections. This South Kensington Museum is further made avail-
able so as to encourage as much as possible the study of the arts and
art displays in the cities and towns of England. Those connected with
the museum will, if you desire it, take yon into a suite of rooms in which
is arranged in complete order a set of cases containing, as 1t were, an
epitome of all the cases in the museum. They call them “typical col-
lections.” With a view to give the greater value and interest to the
local exhibitions of art in the three kingdoms, arrangements are made

to send one or more of these useful collections to each town or city.

When a set of these typical cases, containing so many beautiful things

from the South Kensington Museum, is added to the local colleetion, it
makes a very attractive exhibition indeed. In that way the public in-
terest in such collections is constantly kept up in England.

Now, the purpose which we bad in Canada was, though at a humble
distance, to follow up the great idea of the South Kensington Museuin.
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One of the most distinguished statesmen which England has produced,
and whose name is well known in this republie, was one of the first
to give his hearty support to the establishment of our educational
musenm. I refer to the late and lamented Lord Elgin, whose services
in India and China will not soon be forgotten by the British people.
Our educaticnal museum at Torento combines a twofold character:
It is as complete as we can make it, with the small grant at our disposal,
in things relating to the profession of teaching. Every text book that
we can procure in England and America we endeavor to get. These
form an exceedingly valuable collection, and are very instructive to any
teacher who may examine them. Then there is another important
department of the museum containing samples of various kinds of instru-
ments, in the form of maps, eharts, and apparatus which is used to illus-
trate school instruction. These we have procured in this country, in
France, Germany, England, or elsewhere. Then in regard to higher de-
partments of calture, (which is not so essential, but which is necessary,
nevertheless, for the complete education of the teacher,) we have a
typical collection of all the old masters in painting, in¢luding the eminent
painters of Italy, Belgium, and the Netherlands. Fverything of that
kind that we have been able to obtain is there, getting only, how.
ever, one or two of the most noted paintings of each of the famons
masters of Europe. There is another important branch of our musenm
to which I shall refer. . There is a large room (and one of the most
interesting) which we have chiefly devoted to products of the excavations
at Nineveh, under Mr. Layard, who is so famous for his explorations in
these old ruins. That room contains a colleetion of Egyvptiun figures
and some of the slabs which Layard obtained at Nineveh, also a winged
bull and winged deities, as well as other objects of interest. The pecu-
liarity of this collection is that, so far as we can learn, we have repro-
duced the coloring of these ancient and celebrated slabs as they were
originally found. There are two or three of them of special interest
in illastrating and thus bringing home directly to the pablic mind the
trath of the Holy Scriptures. There is one slab taken from Nineveh illus-
trating the besieging of Damascus by King Shalmaneser, as stated in
the Bible, in which the taking of that city is pictured with wonderful
and almost grotesque beauty. The details of the dresses of the soldiers,
their bows and spears, and the various apparatus of war are there de-
picted in brilliant colors, The whole delineation is most effective. Of the
contents of this museum, the casts relating to the history of Egypt are
of very great interest. Aunother department is comprised entirely of
celebrated studies in architecture ; that is, casts of parts of noted cathe-
drals and buildings, which were obtained in London and Paris. One
large room, with its galleries and corridors in the upper part of the
building, is entirely filled with casts of statuary and busts of famous men
of antiquity. And then, to bring home to our people the most noted men
in our own history, one room is devoted to Canadian history, and the
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whole of another large room is filled with busts of the most celebrated
men in English history. This collection is very extensive, .:m‘ﬂ com-
prises all the famous men whose names oceur in the ].Ii.‘:‘u‘tt}l‘}' of !anglr%ml
for hundreds of years. Wehave a few things here at Philadelphia which
were brought from our musenm, and which may appear to yon incongru-
ous in connection with a collection of school apparatus merely, 1.1“5 they
were of very great historical inferest, and therefore we T.-]I!lllﬁ‘!t :t. better
to bring them. I refer to the collection of the great seals of _I_1jn;-:,r1m.ni.
YouYwill find in the education court of Ontario a [’:(.‘rlll]'lli._'t‘{-_': f:t’ﬂ]ﬂﬂtl:ﬁll of'all
these seals, from William the Conqueror to Queen 1"ium!'1-.|-, inel ['15;11.?.3, As
a study of real art for 800 years, the collection is ]nust instructive fn the
teacher. In William the Conqueror’s time you will see how exceedingly
modest he or his artist was in designing and engraving the ;,lfruﬂltt seal of
England of 1066. Coming down throngh the Stuarts, yon will find l;‘..tﬂ].}—
oration rarely dreamt of. ButQueen Elizabeth seems to have E}:II:UHFH:I
the whole art of decoration in her time. Her seal is without exception
the most elaborately elegant. It represents her on her throne and on
horseback in very gorgeous array. Then when you come l..]ﬂ"»"i':l to the
time when the King of the Roundheads, Cromwell, ruled in England,
vou will find the whole of this decorative art swept away, and on the
‘f‘:ufn of the seal of the Commonwealth of England you will find 'E-IIE
nnadorned House of Commons as the ruling power, :1:1(.] on the nf,'lu‘ar side
simply a map of the three kingdoms. And so on. ]F 15 & most :rnstrur:t*r
ive collection, not only from its completeness, but from the Iust.(:r:,' of
the art which in that silent way it illustrates. As to the value u.i these
collections, T have not said anything. There are, however, with us,
as with yon, thousands of people who will never leave their own t:ﬂtm-
try —most of our people will never be able to see elsewhere ;1[13'1thmg
approaching a collection of that kind; therefore we thtmgyt it all
the more necessary to make such a collection, and to make 115 as fuall
and complete a museum, both in matters relating to education and
relating to art, as it was possible for us to do. Those who have been
at our museum from time to time within the last twenty years have often
remarked that we have come nearer to the stam‘lan_l of_ the Sﬂjlth
Kensington Museum than any other edneational collection in America.
The grounds connected with the building also have been keptﬁur
upward of twenty years as neatly as possible. Thus the whf)le object
has been not mere display, but the promotion of w®sthetic culture
in such matters on the part of teachers and others. We have felt as a
matter of fact that in that way only can our people have the at_lw'al:ftagcs
of such eulture ; and it is necessary to impress upon the public mm(? as
deeply and strongly as possible, through the tleachers, t_he msthetical
principles of art, and especially of the arts relating to their own hgmes
and daily life; and therefore time and lalmr_ have l}ee-‘u expendell' fﬂf
this purpose. The collection in onr museum itself and 1t3_ surronndings
have in all those respects been used as a means of elevating the taste of
the teachers, and, through them, of the pupils and people of our coun-




try. I am sure that a visit to our collection at Toronto by any teacher
;-.'uuhl be nmplj: repaid. I hope that it is but a type of \;'ililia l:ﬂil\'
Gfeafiles L B L bk vaseme iiverl asiong s photls

iy et L 4 s ersal among onr people.

he chairman here asked Dr. Hodgins if he would be kind enough
to give the conference some approximation of the cost of that n:ullm:li(:h

Dr. Hodgins replied that the cost need not frighten t.11=3' mm*st'
economical. The whole collection had been the ;.‘;i'm-.'ﬁ; of years m;{l
tllm grant has never exceeded 24,000 a year. We have had that Rtgmlilr
for about twenty vears, and have added to it every year, so ﬂl'l-‘t th:=
burden has not really been felt by the country at all, ! |

1).1'. Hodgins was asked how natural history is represented. Ile
replied that there is, for instance, a large collection of the birds that
are found in the country, arranged on either side of a 1‘::;1|n—-th:1l' is tltw
ITE.l*chin;: birds on one side and water-fowl on the other side. A jI'Mx'
fish and skeletons are also arranged in the same room. . |

He was then asked to what extent the depository at Toronto had
%wun encouraged by donation and otherwise by the schools of the prov-
ince. He answered that it had received few or no donations; but that
it had contributed so largely to the schools, that the depart ment had
persons employed in reproducing the maps displayed on the wall of the
Canadian educational eourt here, and that it also supplied the chief
part of the apparatus. :

1 !IGF {.}IIL[II‘I.U* schools, he said, are now getting well snpplied from the
lIﬁi‘IlEJHIUH‘}' with all the necessary appliances for edueation. The collee-
tion of articles in the depository is very large indeed, and is Tw]:l.up at
no expense to the country, since the depository pays its own way. The
provinee itself bears one-half the cost of the -;lrl-i‘c:h}:# ::uilyliﬂi to the
s:*!g:‘-ul:a; the net cost to the schools is therefore very little indeed.

‘ The question was then asked as to what help is ;:.':i'n.'un by the educa-
tional department to the schools of the provinee in regard ‘tu books and
um'mm.tus. Dr. Hodgins said the legislature has laid down this gen-
eral prineiple, that it would make grants to the schools in mnuu: -iII
the svlmlie of trained teachers, or in books, maps, or apparatus and 1I;1{'-
cording to the demand it was proposed to make grants in ;un" of the.u;*
x:ﬂys. In regard to the supply of maps, apparatus, and 'tmn]-;.q for Iihre.iv
ries, ete., if those interested send up 810, the same amount is added to
that _immunl, and 220 worth of maps, or of prize or library books, is
sent in return. Thas to the schools the cost of these things is :-ez:]h'
r.?ni:r one-half; and it is even less than that, because 111£-sseathir.w5 are
furnished to the schools at the cost price, including only the v.\:;{-n.-:ﬂs
of management, so that an ordinary map with the ~1'ulh'1" would cost i.lle
school 2, the selling price being 84.

_ Dr. G. Seelhorst, from Germany, was the second speaker. He spoke
in the German language, and his remarks were interpreted by Prof. C.
H. Pluggé. '

Dr. Seelhorst said he had willingly complied with the request of the
committee on organization of this conference to say a few words about
musenms of industrial art in Germany.

Being officially connected with the Museam of Nuremberg, he would
limit his remarks to this institution, which was universally known as
very complete.

The Nuremberg Museum represents in its different departments all
branches of industrial art, Knowledge of museums of industrial art has
been greatly advanced since the first universal exposition of London.
Many of the best men in Germany had long felt the necessity of es-
tablishing schools of art in connection with industrial musenms, though
the plan, when first proposed, met with much opposition, as men of great
influence had doubted whether it would succeed at all.

Among those who were most earnest in advoeating the founding of
musenms in connection with schools of indnstrial art, he mentioned
Carl Semper, whose efforts were well known both in Germany and in
England.

The suceess of the South Kensington Museum was so apparent as to
need no comment and to decide the question as to the desirability of
similar collections for the use of schools of industrial art.

In the speaker’s judgment, the Imperial Maseum of Indastrial Art in
Vienna contributed largely to the success of the Vienna Exposition in
1873.

The doetor said the foundation of the Nuremberg Musenm dated from
1867, but as the director of the institution died shortly afterward, it

had been discontinned for a time, owing to the want of a competent
manager. ®

Sinee 1872 the Nuremberg Museum had made great progress. Original
examples or true copies of articles representing all periods and nations
are to be found there collected in twelve separate groups. Every facility
is afforded visitors to examine the suceessivesteps in the improvement
of models and patterns. The library of the musenm contains the neces-
sary books of reference and works on various industrial branches.

A bureau of information has been established in the museum to aid
the investigations of visitors and students. Pupil apprentices are also
admitted, to whom instruction is given during eight months in each year,

« The following account of the colluctions of this musenm, as they existed in 1570, is
given by C.C, Perkinsin an article on American art museums, published in the North
American Review, volume 111: Here are pictures, engravings, tissues, faiences, gold-
smith's work, medals, and seals, the most remarkable of which have been reproduced
in a series of drawings, photographs, and engravings, already 100,000 in number;
60,000 tracings and drawin gs illustrate secondary classes of art, (as, for instance, all forms
of the bed from Roman times to the present day,) and the history of eminent persons
is followed up thromgh portraits, coats of arms, seals, and medals. At present such
laundable enterprises are subordinate to the purchase of the masterpieces of the past,
which are becoming more and more rare. The directors wisely spend their available
funds in this way, because they know (to borrow the words of M. Muntz) that when
America shall enter into the lists they will no longer have the opportunity.




16

The museum was liberally patronized by the publie, and the number

of visitors is nearly fifly thousand a year. He then called the atten-
tion of the eonference to the exhibit of the Nuremberg Museum in the
Memorial Hall, and to a weekly paper published by this institution for
the discussion of industrial science and the methods of teaching the
same most suceessfully.

Dr. F. M1GERKA, chief commissioner for Austria at the Centennial
Exposition, was then introduced. e spoke in the German langnage
and at the conclusion of his remarks they were interpreted by Prof, €. H,
Plaggé, Dr, Migerka said he had intended to speak about musenms of
industrial arts, but as Dr. Seelhorst had so ably treated this subject, he
had decided to say only a few words, and those about publie instruction
In Austria,

In his country institutions of learning are divided into three aronpss
primary, secondary, and higher schools,

With regard to primary schools, he said that every community which
has 40 children between the ages of six and fourteen years is obliged
to establish and support a primary school, and ehildren are compelled
by law to attend school uutil they are fourteen years of age. Ameri-
cans, he said, think this compulsory system probably ernel and unjuast,
but in Austria and most other European states it is considered hn-
mane and beneficial. The doctor said it is a well known fact that
parents do not always appreciate the great importance of educating
their children, and in such cases make special efforts to keep them away-
from school, and the ehildren are too ready to obey in this respect.

Sinee it is the nnquestionable duty of the State to educate the people,
every effort is made by his government to execute the compulsory laws
to their fullest extent.

[n the Austrian primary schools the pupils receive a thorongh in-
struction in the elementary branches. Teachers make it their special
duty to cultivate independent mental aetivity, withont whic
are mere machines.

The higher institutions of learning, he continued, admit young men
who desire to prepare for higher professions. The gymnasia and Real-
schule form the bridge between primary and higher education. In these
secondary schools the eclassies, modern languages, mathematics, and
natural sciences are studied for nine years,

In regard to teachers, he said that in Austria the calling of a teacher
is considered a sacred one. Teachers are generally appointed for several
years, and often for life. Theyemployed almost exclusively male teachers
in Austrian schools. He referred to differences between the opinions
prevalent in Europe and those common in America in regard to women
as teachers. In Europe, the impression is that the influence of male
teachers is greatly superior.

Before concluding, he said he would state that the Austrians endeavor

h pupils
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to profit from other nations by comparing different systems and &{]E:p‘t‘mg:
what they believe to be beneficial. Ie had been charged by the IlHIllbt{.':l
of publie instruction to study the American school system, u‘ml to Tli]:]iﬂft
upon it after his return to Austria. He thought _-"LIIHII‘I'.II..'I.‘? mtulf._l Liﬂ'il
very much from Americans, who had made such progress in so short a
period.

The ehairman annonnced that voluntary ﬁilvur!um .1.\'&*1'1* now in order,
although there was another subject to disenss this afternoon. |
Dr. J. W. Hoyt, of Madison, Wis., said that he wounld have 11['.!'}1 ;;lml_
if the subject of pedagogical musenms could h;n'u_ been Tamn-. |er311|I;tv;1rlg..
and particularly presented. He had been deeply Jutrl‘t*r-tvd in a t.’n;l
had been said here, and in the interesting report ‘-‘.']I]..i*.ll }I:ri..':ljn'.i’lt mm. -E:.
of foreien museums of a more general .:_-]mr:wl_'vr. ]1illtlll,.ltr;':l II:ﬂ.t.‘E!ﬂ..
of great importance that there should 1ur~. established 151 L;H 1\ ij;n. 1111.1:1:
least one great comprehensive pedagogical l]!llli-il'.i.lll'!,- such h '11.:\;, : '
established at St. Petersburg and have carried forward to :1 \(:11.' r,nlm.
plete condition ; such an one as is represented here by the :v.ur]:.:-_:tflll;:ei]u:
cational department, where they have lrrnfu;.:ht lﬂ{__-;ethut_‘ samp u-a 0 ‘ 1;..
various articles of apparatus, specimens of the t@:t 'r:rm::-lxq:-; that [m:- 1_1;0.:';
specimens of the articles illustrative of natural hmffury, school -Ll,]~l;i|'ei}1”1
of every deseription, representations of the hv.sst.‘ kind and ‘]lﬂ?‘l{h : ;; -
of wm-lé done by the pupils in different classes n‘i Rﬁ:lum;.lr-:;~ .-_m:.1 1-1 u: ;
tiom as would be, properly speaking, ]N!liﬂj.‘,’ﬂg](*f‘ll or plnfe:a-h::lmi., :lr
the purpose of informing teachers nt]:l. sehool .ﬂfﬁ[',(tl'ﬂ., 5111.}?r1n It.m i_;; 0;
and all others interested and engaged In carrying on the schoo Wlﬂrr ;
a country of what is done in all these different H(:h(m].‘.ﬂ‘m?[l h,m“_(’ 18 0
(-alrutniiq:;n in other conntries. He hoped to see, H one lrrmt ﬂf_ thllj‘, gmiat
exhibition here and of this bringing together of the urlls:%us int ;‘rm ;11
cational department, a museum of this characte 1-{15.:‘1::11111511&;.! at ;: :
ington in connection with the National ].lur{-'.m (}t‘ El ll{!:l mr;l ' fﬂr:;‘l
fruit of the Vienna Exhibition, the Austrian commissioner wi 1tn :
von that the minister of public instruction commenced the eallfac ion 0
a museum of this kind. The spealer stated thaf: he was at ¥ leEuai ;?1
charee of the educational exhibit of the United .‘.)I;ﬂ.te:?-3 and tha:; 10 tll.:i.
knowledge of this faet, that the minister was deeply mte.reststtla:l_ llzlmenz
matter, and represented to him the i{l]lIGI'tELI:GE+nf tl}el Efl-a ;::nistr .
of a pedagogical musenm at Vienna in connection "u"-lt.l ]m v i’
The American representatives, so far as they could procure L:;a ;?r i EE:
presented gratuitously such articles as they took there — : gﬂ{: ;;lal.u;
of books, specimens of furniture and apparatus, all I:‘hu mean al t]“;
tration and teaching, together with t.Iu% work -:10:1[:. by m'llr pug :,ﬂ %
schools, and various means of forwarding c:duc:}tmn 1.1:1 l:;?;;gdgj?gm
begin the work of establishing this museun. _bu were g:a.~ e
all the nations there represented portions of their culleutmn&;} % gdfm,
the beginning of such a work here to-day, and appealed g
tional men of the country to earry it through.
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Rev. 8. J. Travelli, of Penusylvania, was rejoiced to hear the remarks of
the former speaker. He had been to the Burean of Education at Wash-
ington several months ago, and found it in a small building with no ade-
quate opportunity for displaying its valuable material. Thereis nothing
more practically important that will be disenssed at this meeting than
this question. From all parts of the country there is a strong disposi-
tion to send material of this kind, and he was satisfied il there were a

suitable place provided, it would go there by the car-load.

The chairman said that he was glad to inform the conference that the
establishment of an educational museum is likely to be foreced upon our
Government by the liberality of the foreign nations represented in this
great exhibition. [Applause.] He was informed that very liberal con-
tributions have already been tendered by the representative of the gov-
ernment of Austria, and, if he was not mistaken, by the representatives
of the governments of Japan, Belgium, Brazil, and the Argentine Re-
public, e desired that these contributions might form a collection so
large as to require immediately a large building at the national eapital
for its care and display.

He thought something of this kind needful to awaken Congress
and the Federal Government to a proper appreciation of the rela-
tion-in which eduneation stands to the national welfare and progress.
e thought that many Americans do not appreciate the importance
of the doetrine that a free government has its only safe foundation in
the intelligence and virtue of its people. With six millions of illiterates
in this country at the present time, and with perhaps as many more
who are but a few stages removed from illiteracy, he thought that the
ereat concern of this nation in the future should be to address itsell
with all its power and all its inflaence to the proper edncation of the
people; and if the discussion of this great question shall awaken the
minds of the representative educators here to the great importance of
establishing these museums, it will have accomplished a work entirely
worthy of all the efforts which have been made to bring this conference
about. And here he desired to return to the gentlemen representing
foreign governments the thanks of every true American edueator for
the valoable information and for the inspiration which they haveafforded
on this oceasion. [Applause.] It eannot otherwise than result in the
greatest good to the eause of edueation in this nation.

The chairman announced that the conference would proceed at
onee to a brief consideration of the topic of technical education, and
inquired whether Dr. Renleanx, of Germany, was present. Dr. Ren-
leaux not responding, the chairman called apon Dr. J. M. Gregory, of
the Illinois Industrial University, to open the discussion.

Dr. GREGORY said he regretted that Dr. Reuleaux was not here to

begin this disenssion, since Germany by right may claim precedence in
this work of industrial eduecation —if not for having started it, (becanse
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outside of the teachers’ ranks, demanding the establishment of schools
of industrial science. The institution with which the speaker is con-
nected takes the name given it by the legislature of the State, of “indus
trial university.,” Itis similar in its character to the polytechnic uni.
versity at Munich, in Bavaria, with the exception that it adds to it the
course in literature, the ordinary college course. The term “ industrial »
is not used in this ease in any such sense as we have nsed it in the indus-
trial schools of the country, which are schools of manual labor, or schools
for the teaching of the trades, but was nsed because the originators of
the movement, the men who petitioned Congress for the grant of lands
for this purpose, demanded that it should be so named that there could
be nomistake about it; that all the institutions to be organized under this
grant, as far as they could manage it, should be especially pledged to
devote themselves to the advancement of human industries —not by the
teaching of these industries as manual arts, but by teaching the sciences

by which they may be advanced. The movement of which he had

spoken, and which was carried on very largely ontside of the educa-
tional ranks in the counfry, finally reached the floors of Congress in an
imperative demand for the establishment of schools of agricnlture,
schools of mechanic arts, in short of polytechnic schools, of such a
character that they should teach prominently all branches of the sciences
for the education of the captains and leaders of industry.

These peti-
tions came to Congress from the year 1851, when the first State memo-
rial was prepared and sent forward, and the movement from that time
gained strength, although in the first place it received at the hands of
Congressmen no attention whatever.
was “ whistled down the wind.”

In 1860 a bill was passed for the establishment of such institutions of
learning on a national basis, to be sustained by a national grant of pub-
lic lands. This bill was vetoed by the then President of the United
States, Mr. Buchanan. It was passed again in July, 1862, was signed
by Abraham Lincoln, and became a law, granting an amount of public
land equal to 30,000 acres for every member of the Senate and House

To use a eommon expression, it

of Representatives from each State, giving to those States in which
there were still vacant publie lands the lands themselves, and to other
States (like the Eastern States here) that had no Government lands, the
serip for these lands, to be sold or located in the western Territories.
These grants were immediately accepted by nearly all the Northern
States, and ultimately, he believed, by all. At the close of the war the
grants were renewed, or the privilege of accepting them was renewed,
by a new act of Congress, and they were accepted largely by the South-
ern States also.

There may have been more, but he knew of at least three agricultural
colleges that had attained some prominence before this grant was made,
two of which died for want of support. There had also been established
several polytechnic schools, chiefly schools of civil engineering, some-
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times with schools of architecture, or & smattering of it, and of mining en-
gineering connected with them, but none of mechanical uu,u;hmm.'in;g “l:.lt
he tumw.nr'. After the grant was made institntions began to spring up in
all the States in which the grant was accepted,and these institntions tool
their character very largely from the wants of the st-x'<*1‘;}| States. !11 the
New BEngland States, where the mannfacturing iT!iiH:-tlI‘_iL‘ﬁ 1#1'v:h11|1|1n:-m-,
the schools developed chiefly into scientific thnlul.aa, I!!;f%ﬂi]m hh{*ilm%:l
School, and into polytechnie sehools, like the Institnte of Technology in
Boston. and into agricultural sehools, of but small growth, however, ex-
cept in the case of the A gricultural Collegeof Massachusetts, at Amherst.
In the Middle States they took more of a mixed rlnn';u-.h_nl'._ and very fre-
quently by the addition of large funds Ilun-.m-ﬂrx by the br..m.v? or by E!nf}
munificence of private individuoals, as in the instance ﬁl’l Cornell Uni-
versity, they developed into a nniversity and a ]ml;.-tm-.hn;4:.5{:11:1fmi com-
hined‘_‘? He believed the opinion entertained by gunlthzmﬁn in f*.umpﬂ_ls
that the agricultural colleges should always take this form. Iharuu I;.m-
big, in Munich, told the speaker that he had :-L]"-"-';-'I].':'-: been ui. tlli:l..t'ﬂp'll'll-
ion, i.e., the institution has been most sneeessiul whfu'c-. 11hu “H.‘ r-l.l.lﬂ
combined, as at Halle and Bonn, and some uthrvr lrlum-&‘m lutn‘up(e W 11.9,1.0,
an agricnltural school exists in connection with a ‘lllll\'l.’!-]'.‘slfl}‘. .!n _i]ua
country we have attempted to develop the two Ui}gi'.th.i‘l‘ h.w reasons
which he wonld not now enter into. These institutions in this c:uuntry
have in almost all cases attempted, at least at the outset, to cmnl:-me_ the
two sides of technological education, the prsu:ticm_l 111!:11 the tlmnretmsil.
In some the practical instroction 18 developed only in so far !;Imt a LﬁE-I‘t-ﬂlTI\
amount of ehemistry is obtained in the chemical lifhﬂl‘iltﬁl‘les. I.n others
practical instruction in physies is given in the ;'nh}'snf-.:ﬂ_ ]:'lhﬂl‘il.tﬂl[‘li?ﬂ. "We
do not call this real technological practice hﬂcaug‘e it is purely ﬁme:mt-l.ﬁc.
Some schools taught the practical side of mechanie art, but found it diffi-
cult and abandoned it. It is diffienlt; he thought that everybody w]m
has tried it will say that there is no more difficult prol_ﬂem cmm_et:ted with
technological education in this country, and he might say in .Europe-,
because there ave institutions there, like that at Carlsrnhe, which have
tried and abandoned it. 1t is difficult to manage a shop so as to make
it pay its expenses; 80 difficult that many persons are ready ‘tt} aban;i-:;u
it as utterly impracticable. It is difficult to obtain a man who shfa.l e
at once a scientific man, able to instruct in the applications ni: science,
and a thoroughly practical man, understanding his art. . That is Rhull.‘rﬂli‘:
an insuperable difficulty, and very few h:_-n'e .cwercnme. it. bBut h\e was
glad to say that in quite a number of instltutl'ﬁus_tifere has been f'}'ll{':i].‘ a
commanding sense of the importance of maintaining tl.ua prraetmal in
sonnection with the theoretical, in order that the etluua:‘mn given shall
be found capable of being brouglit into the field of the industries, that
the attempt will not be abandoned ; so shops are kept for the manufact-
are of machinery and models of machinery, where the stmleu?s W.hﬂ‘a-m
taking courses in mechanical engineering take also shop practice, just as
6 ED
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the student of chemis

3 8 1emistry takes laboratory y i
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e e ,,lri 2 § un}dm ]lII?LI:'ﬂLI} the ture. It has come to be believed by the men who manage the industries

e SN N Sesing Hu[ mr::ll f]s ol meehanics, and of this country, men who have in hand the great manufactaring enter-
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el L el t;.mﬂ *hf;t Hr ti:; shops to learn the prises that are represented in this world’s fair, that edueation, or seience,
S e 1t they r master ather, has very ' ; : |

SN e 1,;- kb 12y mu;g..m.mtu ‘t.hu rather. has very much to do with the progress and final snccess of the

B e deune o w‘{ "F{ who carry into action industries., The argument can be very easily snstained, One who will
X b £ as managers of manufacturing : : | ‘ |

orioE nteaises Althoih It 1 :" - |1~1|1|1I‘u.tl.|fu!{.': and en- walk through yonder Machinery Hall, and continue his walk along the

Esieatiog & cuipie. oo gl s a matter of great difficulty, the avenues of human invention and art trinmphs which fill the Main

as attained in three or four institutions that have

been named is such as t 1
LELTIE 1}1‘? such as to warrant us in believing that it is worth all it
% ey fity 3 : o of § | 5 I : : :
bl i\i- 1!1-1(11:.41! Instrug tion in the agricultural and horticultural
: ; of the country is also difficult to manage, but happily of less
importance, inasmuch ; ; o . s
portance, inasmuch as the greater part of the students who go to these

will cost.

fﬁ:;nﬂ-ls come din:ull;f rom the farms, having already mastered the man
1,:1_ ;:'.H.: ::t‘:.iI}h]]:titll::l:::ltlii{;il:r::-;«'{nI'lliis practice, it is believed, ean still
1 . ANage Wi v el W ] - 3 3
may E_’t* needful for them in the ':[1}}]5:*'::.:;1:1: +_I:lf ?llif;;':f;ll}.lﬂ:i'fl I”"*f’f’“"‘-‘“‘"
{::nln:g;mit 4.I--.hu.-.;:ih:-n is now making in this mnnfn’l large nll:lllnla hl:.f{t::}:;
aved, althong we is still I : L 7 dodhe.
e Imt,”r r,%it?t-!l.'l'};[::m:;.Fuillll ;l|m.:t:tl:, j*lltlt'.:fttnn;l] men a !]l';__{t‘Ijq,* of doubt,
aior DEGR . liese s hools. He had heard sinee he had
f*m in this eity that a body of men, who ought to know better, or: o :
th::'-c:ussr-d Ii'ln'_- question whether technologieal edueation tl ':lfhh'i"'vly
thing, After all that you have done, gentlemen 1:11 I*"umh' jl .I"“-‘r"hlt'-
much that has been accomplished in this a..-t:-nuh'!;j it it-: I“.?- ‘EI*” “?B
debate that question to-day. G
ﬂfI::l;:]I:l.ij:,;.’r:;]ll.:jijT““UL.HF“H? by the chairman as to whether this body
w0 onsists ol educators, Dr. Gregory said that it does
Il 5 - H i P A " ig Taed
l-ur;::'f}:;:;: ::;;1'11;:?1lhl:w;”dlil: rtah;,:u;[;lu:;tluu1;|,t+:ul in by some leading educa-
) , 3 hes he whole syste . ‘technic edocati
Sl}'}.!{.u“ of with supreme contempt, as huin}p; E:;.‘L::: 1I:IE]11=::II=::*I'1|,I:1”L Llllif“}h!m'JIH
:s:lit is a |Inj.'th, and designed only to tickle the faney ;ﬂ' u1~1Il:lr:ll;[;:lil:tl::il
h:;l:.l (IT:I:I-. j,:mu‘t::v 1.x:'t||n,: Imjl .l.n,'t*u ur-:l-;.in;.l,' that something should be :h}:m
t{' i eges and schools for practical edueation, Their argument is
his: The Il.mh‘t-.I'.lI'il:_'ﬁtil.'t thing in the world is brains, and Ih;- IT 3t f ”'. l'b
tical education is that which simply educates brains, gives br: i“""”’ | l’l‘"‘“"‘
and all that can be asked or expected of schools is t;:jl: tllmlalllnil':):\l(:
y shall give

the utmost possible discipline to the mind, They still adhere to the old
y still adhere to the ol

& A !] 1 l ] 1] 5 I | & erens tl I"I lb"I

that technological studi y :
il studies cannot give as ! AT
studies. give as much discipline as other

But, in spite of 0 VIews i i
Imin:r;ui:qll ~.'rl:slrl:{ri t'jlt'-:ui::z::“ IL “_?’ he believed, jndging fronr his own stand-
D L. soc .'. 1(jn with men conducting these institntions, that
S 1 Le 1.I1|m al sehools have been few in comparison with ti
Illrllll.‘illi‘I" :ﬂ experimen ts, and that the snecess :lII'i.'H.iI"f ‘I”";ill il 'I[ l't T
as justifies us in the promise and prophecy of a |iir§..',‘l': ;uull h::'.iﬂlIiljllbll;uii';if

Building, will have passed in review the most magniticent polytechnic
institution that the world ever saw [applanse] and the most convineing
evidence and magnificent proof of the extent and power of science as
usefully applied to industry that can possibly be given.

Seience helps art. It has helped it to these results ; and to-day sci-
ence bases its strongest right to exist and its noblest claim to public
confidence on what it is showing of its power to help the brain and
the hand of man in the production of human wealth and the multiplica-
tion of human triumphs over brute nature, barbarism, poverty, want, and

crimme.

Dr. KENNEDY, president of the Pennsylvania Polytechnie College, by
request was introduced by the chairman, and said that he should
not attempt to follow the learned speaker from the Waest in con-
nection with this subject. All have been charmed by him; but he
folt sure that no one in the andience enjoyed his remarks so much as
himself, (Dr. K.) They might not agree fully on all points, but he did
not stand here to discuss the question or to criticise what had been said.

In Pennsylvania, the subject in question 18 one which has been, per-
haps, understood a little differently than elsewhere. We have our own
nomeneclature, and we have our own system. The first movement in this
direction was begun in 1545, and sinee that time the interest in tech-
nical education has increased. But what is meant by the terms * tech-
nical education” and * industrial education,” as understood in the State
of Penusylvania? By “ industrial edueation” is meant the education of
the artisan, the education of the youth who is to work in the machine
shop, in the moulding room, in the draunghting room ; who is to con-
stract the edifice, whether as a carpenter or as a mason, An “indus-
trial school 7 is one in which education is carried, so far as the sciences
are concerned, to a certain extent only. It is enough to teach drawing
both from the flat and the ron nd copy, and from natural objects, arith-
metie, algabra, geomerry, and plane trigonometry ; mathematics forming
the basis of all the other instraction, Those ave all the landmarks he

would trouble the conference with. By the ferm « teclinical sehool,”
in Pennsylvania is meant a sehool in which instruction is given to those
who are to direct the great industries—to the ecivil engineer, the me-
chanical engineer, the engineer of mines, the architect, the metalluar-
gist, and the chemist. If yon have a collection of such technical schools
it is termed a polytechnic college. That is the way in which this matter
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isregarded here; and itissimilartothe way in whichit isregarded abroad.
Take, for example, the very school referred to by Dr. Gregory, the e

xeel-
lent polytechnie¢ school in Carlsruhe.

There these various technical
schools combine to make up one of the grandest institutions in the
world, as they do to a certain extent in what is called the Central Qol-
lege of Arts and Manufactures in Paris, which

i1s another example of
what we term here a polytechnic college.

The speaker would like to add a single word as to the great difficulties
to be met in technical education, and by that you understand is meant

the edueaticn in technical schools ;. and to you this, perhaps, is the most

practical point of the whole subject. Why? Because those of us who

are devoting ourselves to technical edncation look to you to supply the
want. You have heard from our learned friend from Austria, whose
remarks we were all so delighted to hear to-day, something about those
schools which are termed Realschulein his country. They have no rep-
resentatives here. They are the feeders to the polytechnie schools of
Europe. We have no such feeders, and it is for you that are here to
give fashion and direction and foree to the system of public education.
Lt is for you to devise means by which this shall be dono. We have-an
abundance of schools in the country where young men are prepared for
the ordinary classical conrse of our colleges. They are the feeders of
these excellent institutions.

But where are the feeders to the feehnioal
schools of Ameriea ?

We do not have them: and this kind of educa-

tion suffers to-day, waiting for the provision which has been mentioned,
[t was not for him to point out how that want shall be supplied, for
he was addressing those who understood that portion of the sabject
much better than he. Bat this is a want, a great educational want, per-
haps the greatest educational want of the country at this time. He
feared it to be such, Whether the remedy should be sought in inelud-
ing in the instruction of the technical school such studies as shall con-
nect it with the public high school, or by increasing the curricnlum of

the high and the grammar schools, was a question which he thought the
conference should consider.

The conference then (at 5 o’clock and 40 min utes) took
8 p. m,

4 recess until

FIFTH SESSION.

JUDGES’ PAVILION, CENTENNIAL GROUNDS,
Philadelphia, Pa., July 18, 1876 —8 I m.
The conference was called to order by Vice-President Phelps at 8
o’¢lock p. m.
The chairman announced the first business of the eveéning to be the
consideration of the question of a permanent organization for the inter-

national edunecational congress, and called upon Hon. John Eaton,
Commissioner of Education, to open the discussion.
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Commissioner Zaton said I:‘tm-?‘ an vxr.ntml:-.d {h;{n;-m:n T:E.:llm:ll]i:dii
necessary upon this topie. 1t 1s a topic on W ||¢_.f ”t1.1 ;[:u el

s son. and it is chiefly desirable that we :a!.mll'ltl expr h.h n- 1 .
“I‘_””““‘ g he experiences of these conferences that have 0CCUITel
“'”. h“"‘ru'h“fll t‘u l.I-l:'- Hlll.(m.r"ht they had left the illl[l‘:‘l'ﬁﬂ.lillll on each
i -"""”.t"‘“ “-'.L' i | t'iI:u'-lliUIHll congress of an international r-.h‘m'a
sl of furthering the interests of eduneation

mind R
1ty : r. l "‘ . "
acter a capacity, a posSiHILY, ¢ b .
< d}{ ; ltltlw :wm'lnl This is the day of international anmnmultmni
Sl | ' san differe ations rer continents and
“;l : 1v intercourse bhetween different nations, over contl .H
0 ready b a0 : = g v of these conoTeSses
1 - w5+ and, in spite of the difficulties in the way of the € th ) l;
[t ; : . T i 3 e i | ir iy Kol
2 1 ,1- o number of them already organized u.i.itm__,t i .
B e 5 of 1 men are eéndeavoring to in-
Large numbers of good men :

ading interests. ; Sil Bive
leading interest They often communicated with him, and he

aupglil‘ell'-i'- 4 Lf‘:“- j-;t-111t.[ﬂfl}:::Ll.].w.d sooften said to them, “ Yes, gentlemen,
Hﬁ“ﬁht.l mlJ‘l h:;lu{ Enl; ll:-r*i‘n.u'u. the time of universal peace can umm:the
ik hpum. j s .t be abroad over the whole earth.” [Applause.] .’lhﬂ.u
e »se oreat congresses upon any of these Erm}t i
{}D‘I-HIHMI t‘~. o tgnh:.uh:;l' f:w;uw; L:: it the promotion of prison rfl_m'm ] ‘i}l'.'
?iu Ly tip b i .iji' the eodification of international laws; be it medical
v F'hﬂ |:|~mm:rt.l.m3 ;(, r.g‘..;l seience, or sanitary seience, Grod speed th-L:m
sclence, mrnlt: jﬂ,l?r I,i_‘. I.,:,S,:,ihlu to 20 back and have Hﬂlllllu gen{-.ml %lglL]G-.
b “:’ :l: sullniec:l. of education; unless n:ul.m-.ul'L_up ‘mfn “h‘;tfh, ,;LDH,
R 1 its various conditions and nationalities f}'ul deve ol
e lm‘l -Hum;wiﬂu:u. s0 that the higher powers ol Lmn.u ‘h‘.'-Il} hpi
the 1-(*-:;1.‘5{”1. }l.lll*l L 111- = ut the lower, & sense of right controlling 1-.-‘{_\;,..-.1:,‘]1!:-,
exercised = [ 1*:*-11" d‘:wn of the day when reason and conscience :—'l.ll.li God
e ﬂmw"nﬁi tf;"*i‘ obedience zu.nm:;.[ men is still far “ﬂl.’ ﬂ-I‘IdI 1.I upon
Eanirone © (.ml l:l; of various beliefs and of various nationalities can
other 5'“““““.11,"[ .“hn.‘nturru for the promotion of these greab purposes,
Rage m.ul sitog L?l;w'u:iuu.ﬁthis primary and most essential _Sllhj'dﬂt;?
;:TI;F “':iitn::Ip:::it;tiu: have been considered in sever:;l interu:-]umm{l ;tq::
L o S -ery able reports have been made. A par-
ﬁ.Stim] E“ng-lw-‘i; q‘:: l:,l.nju Eirﬂt;]:;: :1]:1 Llr:tt'l:}llrilblislmd, :H!il .llﬂ F]suugh'i llt
gal [.r;11151:Lt:1‘f“f 1:h:-=.la th%-re are certain elements of statistics in desci 1.h}-
Inie::::ilt: {Ifmnunn m;menuluture counld be ]mhi:}:-l;l:'l:| ti:z?ﬁg:;::# hte:i
i : 'n which comparisons may be based which sba
civilimd};zit ltlll::tll] :(:"I‘l:\"eﬂ;IE;AE:EEH;i'I t?:e com [:-m:uti'-:ﬁ,: i.me.lhgeuce,
E:?E:;::, and progress in this respect Gt‘. {ilﬂEI‘EIIt.. H:iflli::;:;‘ﬂ:{m o
As a means of bringing this diguussl{!u deﬂulthel.'; R
< he moved, as the sense of this conference, t 4? e sy
?um*fl:ruu um':snres by which there may be orgamized & ]
nangur: ¢ :
;Ull.?l:m'[.inrl'.ﬂi.'llllﬂ;'lﬁﬂ[lﬂ'l CONZress. e opoy lade:
The motion was seconded by Dr. ]-.la.niﬂl:‘ 0 [ --Imn]s at Dayton, Ohio,
Hon. John Hanecock, Hll]]l‘rillll’ll{?ﬂlt of city scho lmitt;ng the im-
; i . think we need hesitate a mowent In at stion
s-.;mlt = lh::i'"z‘:tll':l an organization, and that, therefore, the questio
por ance . At
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'f*“f”"“"] ¥y needed any discussion. But if we are to have such a Congress,
1118 very evident that it will require time to perfect the arrangements
for it so as to make it of the greatest value, He had hoped such a
congress would be held during the Centennial Exhibition ; but he sup-
posed that the Commissioner of Education found that with the time
given it was impossible to arrange for snch a congress as we would all
be glad to meet, We have had such evidence of the value of a con-
gress of this kind that it is scarcely necessary to discuss it. He knew
all have felt that a vast deal of information has been derived from our
friends from foreign countries which we should hardly have obtained
in any other way. He felt that a congress of this sort ought to be
made up of the foremost edncators of every country, and especially of
the United States, which professes to be doing so much for the general
diffusion of knowledge, and not, he thought, without some fraits. Espe-
cially onght the United States to send to such a congress a8 that her
foremost educators,

He did not know that it is the desire of Commissioner Eaton,in bring-
ing this matter before the association, to go into details now, but simply
to agitate this question, and then, from the Department at Washington,
to work up such measures as may be necessary to insure the success of
the congress, so far as Ameriea is concerned. He thought that that will
be the proper course to take under these ecireumstances, and that the
Department will advise with all the educators thronghout the country-

Commissioner Haton stated that he would not occupy time with
explaining the difficulties under which the committee to which was
intrusted the organization of these gatherings had labored, though they
were great and, in numerouns instances, serions. You notice that al-
though there have been many international congresses projected in con-
nection with this exhibition, none has been held answering to the mean-
ing of these terms as understood by our foreign friends, Now, this is
not an international congress in the full sense for the same reason that
they were not. The Superintendence Section of our National Educa-
tional Association, in January, 1874, assumed certain responsibilities
concerning the inauguration of an international educational CONZETESS,
and directed correspondence and the preparation of a programme to be
reported at the next winter’s meeting of the seetion for its adoption or
rejection. That meeting was not beld, and so these conferences. of the
most informal character, were all that remained possible, -

Superintendent Hancock said that he supposed the committee scarcely
had enough time after the meeting last summer to work the subject up
with foreign nations,

Commissioner Eaton answered that they had not. He said he thought
it best to put this single proposition, not to complieate it with any
ldeas or methods of organization, but simply say that we approve of
the proposition of proceeding to orgamize a permanent international
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choose, and act upon them.
Snperintendent Hancock
international congress.
Commissioner Eaton re ek ante Hias abipuld ta 36 BE A2
4 oalf an organization looking to perpetulty. There is to h‘{, We s “| Ky
S ding 6 | a world’s fair in Paris

i o of the French assembly, ¢
according to the decree of the Irenc prameliates e
S That will afford an opportunity for the organiza

in about two years. ! pDC Ity srtlo e e
i : f a formal international congress. If this is eftect (
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of such congresses. .
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Commissioner Hatol

inquired what was meant by a permanent

plied that he meant one that should take upon

Ys motion gave rise to a disenssion in which the
I iC] : Dr sregory, 11inois ;
following named gentlemen participated : Dr. 35 N (Illll ,_::l}n.l_u“”l‘ 1“.:
H I P. Wickersham, Pennsylvania; Hon. A. ;—'H.I'II'I‘.‘-\.“IHIH-I. e 7”. :
“?IE;,' I."L;‘I"H St ]nll.i:-'\f' Hon. E. BE. White, [ndiana; Dr. J. G. Hod-
S adn Prof O, 3. Meyerber Sweden;
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sylvania. #
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i i i it is desirable that there should be
ational congress, and that
el to take such steps,
as to him shall

e opinion of this conference

sy . an international edue

held at the next unive
thie United States Clomimiss
wer by correspondence

ranl exposition .
soner of Edncation is hereby requesied
with foreign rovernments ot otherwise,

hst]
e yout that result.

geem most proper to bring al

: ey d
The resolution was adopted. 1 . ' e
Commissioner Eaton said that he nnderstood this resolution t

aus but of the foreign gentlemen present, and
ald be done not in his own person
ipating in this aetion ; and that
make to foreign governments
informal conference, and would
official of this country, i. €.,

act not only of the Americ
that whatever he did in the matter wo
\s the representative of all partic

but ¢ !
which he might

any official statement mig
: wbody the proceedings of this
j as the educational
ation for the United States. :
wished to have these sessions of tlfa con-
the inability to be present of many
assistance, and to the

would e
go through him simply
t-'ll'[' Commissioner of Educe
He then explained that some
ference continued; but that (w;n:gtcnl e
@0 I s had relied tor
e i _:}'“'“ L]I]:me this country and from other coun-
ae g s hard-working m SC % Afor O
B fine themselves to the labor required to

i ; ind it diffienlt to con ‘
tries would find it difficn LR g
keep up this conference another day, his impression Wwas t
2% b ;
be concluded to-night.

He informed the conference th
international char g =
o'clock p. m., in the Pennsyly

at there were very interesting informal
' ak acter held twice a week, {‘;\In{ul:t:.
conferences of an g ]

and Thursday,) at 4




88

Hall, and th:
(L | I ] 1 -
<P _lt these meetings could be continued while ihiti
asts, if desirable. iile the exhibition
Mr. Ha - i
LT neock s: ot :
with ey : k- said that, imbued with the feeling of entire sympat}
ery representative of a forei : - » Sylnpathy
faalsand ;.\ | H:thmtl'u.\(- of a foreign nation that Americans lie \'-"11“ ; y
oy XITESS ; i, dll 8 sure
would I:il Ssing toward them all our heartiest good fellow 'i IIIL
move that we shake hands wi - T ALOWSAITD, he
L at w 1_i.‘-.|hl]u‘ hands with our foreign brothers, in th : :
ek shall meet them agai fil € hope
; : m again. He the r
. : ; & en I ) at 2
adjourn sine die. noved that the conference
The moti :
on was agreed o, ¢ 1
: cand (at 10 o'clock ¢ E :
B T ; , . dock and 15 mi )
the conference adjourned without day SRHGPDERL)

PERSONNEL OF THE CONFERENOE

The confer
ere (=Y PO O 1 1 ¥ 7 i
=i |'“l“ was so entirely informal that there were no specified
] ons orf me : A
ailfeation wer mtml.rur;inp. All persons from any eountry interested ip
) ATIC ere mmvited to attend. : : . ;
| , and all who wished ¢t

were permitte SRRy ; Bl I Fomatk
o m! c. ted to do so after first presenting their names to the comr f

i 1....[1 i ] 3 - 3 . ; . : ; 3 : : i

The J‘I*ﬂ]‘} o nts, throngh whom announcements were made X
ollowing foreign and A i . l cond
. Ngn ¢ American educators were present i

one or more of the sessions of the conference : R

FOREIGN COUNTRIES.
ARGENTINE REPUBLIC.
Mr. G. Videl: na, § & of
”.{:‘..\. idela Dorna, attaché of the Argentine legation, Washington
AUSTRIA.
Dr, ¥. Migerka, chief commissioner for Austria-Hungary
BRAZIL.
Dr. Philip da Motta, Brazilian educational commissioner

CANADA.

I]U‘]l J l"l }I”ll 1
¥ SRl gins, deputy minister of educati :
ilr. W. A, Walls, Otterville er of education, Ontario,
{on. J. M 1]'-1]:!1“:\[- R
Al 1'% T, principa waf s oo
fasio, I pal Deaf and Damb Institution, Bellville, On-
ENGLAXD.

IYnefooons 1D 3
Professor E. Jones, Liverpool.
FINLAND.

Dr. C. J. Hog :
W . . J JA i A Rt ;
gman, professor of normal school.

Dr. G. Seelhorst, professor
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GERMANY.

of the Scho

Dr. Oscar Salomon, Berlin.

HAWATIAN [SLANDS.

Hon. H. K. Hiteheock, inspector el

MHon. Fojimaro Tanaka, vice-
ato, assistant ednd

Mr. Tanetaro Meg
‘oreign superinfende

Dr. David Murray, 1

Mr.

Oolonel Juan J. Marin,

Professor (

Rev.

Miss Buckmaster, =
Hon. E. 8. Carr, super

‘ Hon.

)
b

J. O. Hear«

Teorge W.

Hon. B. Mallon, saperintend

Hon. J. M. Gre
Mr. L. T. Regan,
Mr. J. X. Wilson,
Mr. 8. H. White,
Mr. C. Rapp, jr-

Mrs. O. Forward
7 ED

11

ol of Art, Nuremberg.

al of schools,

JAPAN.

minister of edneation.
svation department.

nt of edneation.

RUSSIA.

1, Russian (lentennial ¢

HPA

SWE

1. J. Meyerberg, superint

UNITED

Spanish royal comim

commissioner.
.
issioner.

DEN.

endent of gehools, Stockholm.

STATES.

ALABAMA.

Price, Huntsville.

CALIFORNIA.

Qan Mateo.
intendent of sehoo

DEL

w. H. Purnell, president Delaw

5. Sacramento.

AWARE.

are College.

GEORGIA.

ent of schools, Atlanta.

[LLINOIS.

gory, president Industr

Am 1_1'(}:'_\’ £
Peoria.
Peoria.

Bloomington.

, Jack sonville.

ial University, Champaign.
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INDIANA.

Mr. Harry W. Wiley, La Favette.
Mr. C. W, Hodgin, Terre H:;lm-.
Mr. H. Greenawalt, Terre Haute.
Mzr. J. M. Oleutt, Indianapolis.
Mr. W. A. Bell, Indianapolis.

.‘I.If'. W. E. Crosby, Davenport. i
3!{H:~'~ Mary Abernethy, [llyria.

Miss Augnsta Abernethy, Illyria.
Hon. A. Armstrong, Sioux U}Ix'.

:"rIi_'H. Armstrong, Sioux City. .
::Illilr:r:]{‘.iiﬁl{;;rp f“:uimlx City. ‘

Mu, J. M, Mansfield, Mount Pleasant.
Mrs, Maunsfield, Mount Pleasant.

J'ul_:; J. M. Fegtly, Mount Pleasant
Miss Virginia Scott, Kossuth. |

LOUISIANA.
Dr. J. B. Cooper, New Orleans.
MAINE.
Mr b = e 3
1‘1:. Charles C. Rounds, Farmington
Mrs. K. M. Rounds, Farmington.
MASSACHUSETTS.

Dr. D. B. Hag: inei

. D. b. Hagar, principal State Nor :
oy ar, State 1 nal School, Sale
Mr. Andrew E. Ford, Clinton. "

MICHIGAN.

Hon. J. M, B. Sill, s '
. M. B. sill, saperintendent of sel Lrol
Mr. J. L. Sione, Battle Creek. SO
Mr. L. T. Cartis, Calumet.
Dr. D, C. Jaeokes, Pontiac.
Mr. J. C. Jones.
Mr. Th. Holmes, Ann Arbor.
MINNESOTA.
Mr. P. Gorman, Lanesborongh.
Hon. W. F. Phelps, Winona.
MIESOURI.
Hon. W. T, Harris [
. 1. Harris, superintendent of sl 3
T . 5 H ! 3 'l.ulll.' 4 18
Mr. G. D. Letterman, Allentown. NRRCEY
Mr. D. .t . Aber, Narrow Rock,
:"r[l:, 5. 9. Laws, Columbia.
Miss H. sawyer, St. Louis.
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NEBRASKA.

Hon, 8. D. Beals, superintendent of schools, Omaha.

NEW HAMPSHIRE.
Miss Mary M. Gill, Franklin Falls.
NEW JERSEY.

Mr, R. Bingham, Camden.
My, M. B, Campbell, (Camden.
My, L. Johnson, Trenton.

NEW YORK.

Professor E. V. De Graff, New York City.

Mr. N. A. Calkins, New York City.
Mr. Max Goldstein, New York City.
Hon. N. Gilmour, State supurinlumha

nt of public instruction, Albany.

OHIO.

University of Cincinnati.

Professor R. H. Warder,
of schoolg, Dayton.

Hon. John Hancock, superintendent
Mr. Franklin Ward, Marysville,
Hon. J. U. Hartzler, superintendent of schools, Newark.
Professor C. L. Hotze, (Oleveland.

Mr. Alexander Forbes, (Oleveland.
Mr, Frank Aborn, Cleveland.
Miss D. O. Bawyer, Oleveland.
Hen. A. J. Rickofl, Oleveland.
Mrs. A, J. Rickoti, Cleveland.
Hon. O. H. Payne, Delaware.
Hon. W. 8. Ward, Salem.

Mr, . P. Davidson, Springfield.
Mr. J. B. Neasler, (Cineinnati.

PENNSYLVANIA.

Hon. J. P. Wickersham, State superintendent of publie instruetion,

Harrisburgh.
Mr, H. Whitall, Philadelphia.
Mr. Jobn Lynch, Philadelphia.
Mrs. John Lyneh, Philadelphia.
Rev. Warren Randolph, Philadelphia.
Mr. L. E. Claghorn, Philadelphia.
Mr. O. E. Pond, Philadelphia.
Mrs. E. W, Hutter, Philadelphia.
Miss E. J. Hanna, Philadelphia.
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Miss L. 8. Agden, Philadelphia.
Mr, George W, Felter, Philadelphia.
Mr. J. R. Sypher, Philadelphia.
Mr, L. Stubbs, Philadelphia.

Mr. 5. M. Booth, Philadelphia.
Rev. S. J. Travelli, Philadelphia.
Mr, D. 8. Holman, Philadelphia.
Mr. James F. Sickel, Philadelphia.
Mr. R. S. Hinsman, Philadelphia.
Mr. Alonzo Flack, Philadelphia.
Miss R. 8. Walk, Philadelphia.

Mr. Philip Cressman, Philadelphia,
Yev. Dr, Stewart, Philadelphia.
Mr, J. 3. Gilbert, Philadelphia,
Rev. Herman Bokum, Philadelphia.
Mr. Alexander Loos, Philadelphia.
Miss M, Fowkinson, Harrisburgh.

Hou. H. S. Jones, superintendent of schools, Erie.
TENNESSEE.
Rev. P. M. Bartlett, president Marysville College.
WEST VIRGINLA.
Mr. E. M., Marshall, Glenville.
WISCONSIN.
Dr. J. W. Hoyt, Madison.
Mr. H, W. De Motte, Delaware.
Miss Ruth A. Graham.
UTAIL.

Hon. O. H. Ri

rors, superintendent of schools, Salt Lake City.

i
=

DISTRICT OF COLUMBILA.

Hon. John Eaton, Commissioner of Education.
Miss A. J. Rowland, Washington.
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